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Abstract:

The purpose of this Master’'s Thesis is to study the current implementation of the
Flipped Classroom in China and make some recommendations on this teaching
method. First, the definition of the Flipped Classroom and its implementation in China
are introduced, and then a questionnaire is used to find out the views and opinions of
Chinese students and teachers on the Flipped Classrooms. After that, and based on
the results of the questionnaire and the English learning situation of Chinese primary
school students, a teaching unit is formulated and the implementation work is com-
pleted. Finally, the comments from students and teachers are analysed, and final
recommendations are made.

Keywords: Flipped Classroom; English as a Foreign Language; Chinese learners;
teaching unit; classroom feedback

Resumen:

El propésito de este Trabajo Fin de Master es estudiar la implementacion actual de
la Clase Inversa (Cl) en China y hacer algunas recomendaciones sobre este método
de ensefianza. Primero, se presenta la definicion de Cl y su implementacion en Chi-
na, a continuacion se utiliza un cuestionario para conocer los puntos de vista y opin-
iones de los estudiantes y profesores chinos sobre la Cl. Posteriormente, y en base
a los resultados del cuestionario y la situacion de aprendizaje del inglés de los estu-
diantes chinos de primaria, se formula una unidad didactica y se completa el trabajo
de implementacion. Finalmente, se analizan los comentarios de estudiantes y profe-
sores y se hacen las recomendaciones finales.

Palabras clave: clase inversa; Inglés como lengua extranjera; estudiantes chinos;
unidad didactica; feedback

Resum:

El proposit d'aquest Treball Fi de Master és estudiar la implementacié actual de la
Classe Inversa (Cl) a la Xina i fer algunes recomanacions sobre aquest métode
d'ensenyament. Primer, es presenta la definicié de Cl i la seua implementaci6 a la
Xina, a continuacié s'utilitza un questionari per a conéixer els punts de vista i opin-
ions dels estudiants i professors xinesos sobre la Cl. Posteriorment, i sobre la base
dels resultats del questionari i la situacié d'aprenentatge de I'anglés dels estudiants
xinesos de primaria, es formula una unitat didactica i es completa el treball d'impl-
ementacio. Finalment, s'analitzen els comentaris d'estudiants i professors i es fan les
recomanacions finals.

Paraules clau: classe inversa; Anglés com a llengua estrangera; estudiants xinesos;
unitat didactica; feedback
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1. INTRODUCTION

Since the 1990s, with the development of multimedia and network technology,
the modernization of education has been promoted, and the networked teach-
ing model emerged. Traditional teaching methods could no longer meet the
needs of social development and education for talents. With a large popula-
tion in China, both educators and parents attach great importance to the edu-
cation of students. The competition is fierce, and students are under great
pressure. All scholars hope to find a better teaching method to reduce the
burden on students and improve learning efficiency. Therefore, new teaching
methods continue to appear. Driven by teaching reform and online teaching,
the Flipped Classroom (FC) teaching model has received widespread atten-
tion in China (Zheng, 2020).

According to the theory of Bergman and Sams (2014), the FC intentionally
shifts instruction to a learner-centered model. In this model, students first
complete the internalization of learning content outside the classroom. Teach-
ers use multimedia material to deliver learning contents to learners, including
digital research and text reading, and the most commonly used: video courses
prepared by teachers or third parties. Afterwards, they explore topics more

deeply in the classroom and create meaningful learning opportunities.

It seems that the FC will allow students to have a more active role in the
classroom, improve students' participation and concentration, and conse-
quently, improve the efficiency of the learning process. According to Zhang
(2018), this teaching mode can inspire students' thinking ability, stimulate their
interest, and promote students to learn independently. At the same time, it can
reduce the burden on teachers, allowing them to have time to talk with stu-
dents, answer students’ questions, participate in study groups, and provide
individual guidance to each student. The FC is a complete subversion of the
traditional classroom teaching structure and teaching process. It is one of the
biggest and best changes instructional strategy since multimedia teaching has
been implemented. In the future teaching environment, this model is sup-
posed to be constantly adjusted and improved, and it will be implemented

more and more in daily teaching.



Nowadays, the biggest problem of Chinese education is the "big classroom",
that is, one teacher gives lectures to 50-60 students at the same time (some
classrooms even exceed 80 students). Teachers can only teach unilaterally
and will not be able to consider the progress of all students. There are many
students with lower levels who cannot keep up with the teacher's progress,
and because of the time limit, students with higher levels cannot learn more
advanced problems. If a teacher uses the FC methodology, students will be
able to learn the most basic knowledge at home, they would be able to review
the contents they do not understand repeatedly and so adjust the progress
according to their own level. At the same time, students with advanced levels
might ask more in-depth questions in the classroom, so that ordinary students

can understand their ideas, and eventually learn more things.

Nevertheless, there are still some problems and misunderstandings in this
teaching method with Chinese students, parents, and teachers. For example,
students cannot actively complete the learning content at home, teachers
cannot use multimedia resources flexibly, and parents do not allow students
to use social media. But after further studying the FC, according to China's
national conditions, it seems very promising to develop an adaptive teaching
model that could be more suitable for Chinese students, which would likely to
greatly promote the development of English as a Second Language teaching
(ESL) in China.

The goals of this Master’s Thesis are:
1. To study the development of the FC in China and the implementation
status of the FC in ESL teaching in China.
2. To analyze common misunderstandings, problems and the
acceptance of the FC methodology by ESL teachers, learners and
parents in China.
3. To propose reasonable suggestions for using the FC in Chinese ESL

Teaching.

To achieve these goals, this study will design two questionnaires for students

and teachers through theoretical research and analyze the results. After that,



an English FC teaching unit will be designed according to the analyzed re-
sults, and then the final conclusion will be drawn based on the results of the

teaching unit implementation.

| worked as a primary school English teacher at China AngLe Education Cen-
ter in 2017, so | have a certain understanding of primary school English tea-
ching. During my tenure, | have adjusted my teaching methods many times to
improve students' performance in the class. The three points | value most are
student's self-learning learning ability, the participation in the classroom, and
the communication between parents. During my studies at the UPV, Dr Danie-
la Gil raised awareness of the teaching methodology of the FC for the first
time. In the future, | want to be a ESL teacher after | return to China. | think
studying the FC strategy will be helpful for my future career as it can help me
improve my classes and my teaching ability. | want to optimize the teaching

process by implementing the FC methodology.

2.CURRENT SITUATION OF THE IMPLEMENTATION OF THE FLIPPED
CLASSROOM (FC) METHODOLOGY FOR ENGLISH AS A SECOND
LANGUAGE (ESL) IN CHINA

This chapter will be divided into 6 parts, including the introduction and origin
of the FC, its development in China and the difficulties encountered, the
research of ESL teaching based on teachers and students, and the difference

between using the FC teaching methodology in China and other countries.

2.1 The introduction and origin of the Flipped Classroom (FC)

The FC was first conceptualized in a small private university in Ohio in 1995
(Baker, 2000). J. Wesley Baker tested the “Flipped Classroom” idea at
Cedarville University, and later in April 2000, published a paper at an
educational conference, discussing what he called "Classroom Flip", which is
the first public release of the term “flip”. When this idea was born, most

American homes did not have the Internet, but Baker’s students were still able
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to view his PowerPoint slides on a unique university-wide Internet site,
allowing them to visit content outside the classroom under normal
circumstances. Soon, other American university professors with similar

technology access rights also began to adopt this idea (Lage et al., 2000).

However, according to He (2014) , because this teaching model has not
been discussed on a large scale and the current name “ Flipped Classroom”
was not officially used in 2000, most scholars in China believe that the FC
originated from the two chemistry teachers of the "Woodland Park" high
school in Rocky Mountain, Colorado, USA, Jon Bergmann and Aaron Sams.
Around 2007, students could not come to class due to various reasons and
could not keep up with the teaching progress. In order to solve this problem,
they made online teaching videos for them. After a period of time, the
traditional teaching mode of "listening to the teacher in class and going home
to do homework after class" has “flipped", It becomes “watching the teacher's
video explanation at home before class, do homework and discuss under the
teacher's guidance in class”.After this, the attempt to flip the classroom
triggered an educational revolution, which emphasized the positive role of
students in acquiring knowledge, and changed the conventional teaching

procedures.

The significant development of the FC in the world came after 2010. For many
people, the Khan Academy has become synonymous with the FC. However,
these videos are only a form of classroom teaching strategy. The Khan
Academy established in 2010 and the “MOOCs” in 2011 brought the FC into
the eyes of global educators, and attracted widespread attention and heated
discussion in China. (He, 2014)

The FC is an educational technology that includes active learning activities in
the classroom, mainly group activities aimed at knowledge construction, and
self-regulated learning that is clearly defined outside the classroom, focusing

on the acquisition of basic knowledge (Blau & Shamir-Inbal, 2017) .This
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means that the FC combines Constructivism, Connectivism and Student-

based Learning.

a) Constructivism

The constructivist method is a learning approach in which the educator uses
strategically placed prompts, cues, questions, direct explanations, and
modeling to guide student thinking and facilitate an increased responsibility for
the completion of a task (Wikipedia, 2020). In this approach, the individual is
consciously engaged in the construction of a product. The utilization of
constructionism in educational settings has been shown to promote higher-
order thinking skills such as problem-solving and critical thinking(Liu et al.,
2013).

The constructivist method is composed of at least five stages: inviting ideas,
exploration, proposition, explanation and solution, and taking action (Pelech
& Pieper , 2010), which is different from a traditional classroom where

students primarily work alone, learning through repetition and lecture.

According to Blau and Shamir-Inbal (2017) , from the perspective of
educators, the FC is a strategy to improve students’ knowledge construction
and internalization of knowledge. It explains, improves and supplement the
knowledge acquired by students in the classroom, and the actions they take

to improve their problem-solving skills and critical thinking skills.

The FC based on constructivism has 3 characteristics:

(1) The FC pays more attention to the internalization process of
knowledge. Knowledge is not completely passed on by teachers,
students become active learners, this is also constructivism
advocates, emphasizing the construction of students' overall knowledge
(Bergmann & Sams, 2014)
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(2) Constructivism advocates the all-round development of students,
which is also the content advocated by China's quality education.
However, in the practice of traditional classrooms, some emphasis is
placed on the intellectual development of students, and the cultivation
of personality and other aspects are placed Later, it has proved by the

combination of the FC with constructivism.

(3) The FC no longer pursues formalization. This teaching method
allows students to independently develop multiple methods to find and

solve problems.

b) Connectivism
Connectivism is a theoretical framework for understanding and learning in a
digital age. It emphasizes how internet technologies such as web browsers,
search engines, wikis, online discussion forums, and social networks
contributed to new avenues of learning. Technologies have enabled people to
learn and share information across the World Wide Web and among
themselves in ways that were not possible before the digital age (Siemens &
Downes. 2005). Connectivism gives technology's effect on how people live,
communicate, and learn. Connectivism is an integration of principles related

to chaos, network, complexity, and self-organization theories(Siemens,2005).

Connectivism sees knowledge as a network and learning as a process of
pattern recognition (AlDahdouh et al., 2015). According to the theory of He
and Huang (2019), in the "Internet" era, the purpose and destination of
teaching is to achieve sustainable learning and lifelong learning. With the
accelerated advancement and use of 5G communication technology, online
classrooms is promising to be rapidly popularized on a large scale.The FC
teaching model has a certain degree of difficulty in the process of
implementation, and students' autonomous learning and inquiry
consciousness need to be further enhanced.Connectivity believes that
"learning begins with connection and interaction". Learning is the process of

creating new knowledge. The continuous progress of learning requires good

13



maintenance and connection, and the integration of online and offline
learning. The FC teaching model based on connectivity can improve teaching

effects and enhance students' sense of acquisition.

c) Student-centered Learning
Student-centered Learning, also known as learner-centered education,
broadly encompasses methods of teaching that shift the focus of instruction
from the teacher to the student. In its original usage, Student-centered
Learning aims to develop learner autonomy and independence (Jones,
2007).Student-centered Learning puts students' interests first, acknowledging
the student voice as central to the learning experience. In a student-centered
learning space, students choose what they will learn, how they will pace their

learning (Crumly et al., 2014) , and how they will assess their own learning.

Ay 0 o # o

t-centered Learning
The FC
O~
g o
Presclass [ 2=\ | s

preparatiou?fiscu sion

(x .:.-CD:
o900
P-4

After-class
summary

Figure 1: Student - centered teaching and learning (Education Reform Glossary,
2014) .Translated by Fengze Sun

The title of Figure 1 :“student-centered teaching and learning”, shows the
three steps of the FC, pre-class preview, in-class discussion, and after-class

summary. It can be seen from the picture that these three steps are student-
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centered and occupy the most important part. Autonomy is reflected in the first
part of pre-class preparation, and the part of discussion and summary after-
class reflects the cooperation and positivity. The role of the teacher appears in-
class discussion time, is used as a bridge, connecting the three parts, guiding

students to study, discuss, and evaluate.

It is important to notice that in FC instructors are not replaced by technology.
On the contrary, the role of professional instructors becomes even more
crucial in the FC model than in the traditional teaching model (Chen et al.,
2014) .In the FC model, the instructor functions as a guide whose role is to
meet different needs of individual learners. Thus, during in-class activities,
instructors can increase communication with students, answer their questions,
differentiate the level and the amount of practice, monitor and scaffold
individual progress, and provide immediate feedbacks (Moffett, 2015) .
Hence, according to Student-Centered Learning (2014), the usage of the
term "student-centered learning" may also simply refer to educational
mindsets or instructional methods that recognize individual differences in
learners. In this sense, student-centered learning emphasizes each student's
interests, abilities, and learning styles, placing the teacher as a facilitator of

learning for individuals rather than for the class as a whole.

The FC teaching method combines these doctrines and improves the learning
efficiency compared with traditional education methods. Therefore, the FC
has received more and more attention in the study of current teaching models.
According to the theory of Moran and Young(2015), after many experiments
and investigations in Western countries, the FC has been carried out for
several years. Foreign researchers already have some relatively mature
education systems. This teaching method has been widely used all over the
world and is called a panacea by American advocates. American television
news programs, various magazines, countless blogs and websites have
promoted this idea as a breakthrough method to change the way students

learn and teach.
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2.2 The development of the FC in China's education sector

Due to the rapid development of multimedia, computer science, the Internet
and information technology, together with the emergence of Internet
interaction, cloud platforms, online public courses, and micro-courses, the
transformation of traditional teaching methods has been promoted in China.
The future of education development clearly points to education
informatization, emphasizing the need to promote the integration of
information and teaching. As a result, teachers can use information
technology to develop heuristic teaching, inquiry teaching and participatory
teaching ( Wei & Liu, 2016).

Affected by China's traditional education model and China's national
conditions, the form of education in China has been very severe in recent
years.Teachers are unable to adjust the learning progress adequately in the
classroom, resulting in poor learning efficiency for many students. Lakmal and
Phillip (2015) believe that the FC learning method can provide teachers with
more opportunities to adjust teaching according to the knowledge learned by
students, so as to more appropriately manage the cognitive load of the

students.

According to China's most authoritative information collection platform-Baidu
library (2015), by the year 2011, in order to break through the restrictions of
geographical location, school conditions and attract high-quality students,
Chongqing Jukui Middle School was the first to implement the FC in China.
Jukui Middle School reformed the FC model of American Woodland Park High
School in accordance with its own situation and formed the FC teaching
mode into "four steps before class" and "five steps in class". The four steps
before class are:

First step, the teacher makes a tutorial plan;

Second step, the teacher records the teaching video;

Third step, the students watch the teaching video and do test

questions;
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Fourth step, the teacher makes an individual guidance plan.
The five steps in the class are:
First step, the students do their homework independently;
Second step, the group discusses and solves the problems in a
collaborative way;
Third step, the teacher guides individually;
Fourth step, the students complete the relevant exercises;

Fifth step, self-correction and reflection.

BEFORE RECORDING VISUALIZATION INDIVIDUAL
TUTTOET?'QQAN VIDEO AND TEST GUIDANCE PLAN
CLASS ¢ ) (TEACHER) (STUDENT) (TEACHER)
GROUP INDIVIDUAL EXERCISES
HOMEWORK DISCUSSION GUIDANCE COMPLETED e
¢ ) (STUDENT) (TEACHER) (STUDENT) ¢ W)

Figure 2: The FC model reformed by Jukui Middle School

The results of the survey conducted on the FC by Jukui Middle School
showed that 82.9% of students liked or liked the FC very much.The
curriculum reform of Jukui Middle School is in the leading position in China
and has become a model in China.

At present, many schools in Chonggqing, such as Chongqging Ju Kui Middle
School, Shenzhen Nan Shan Experimental School, Nanjing Jiu Long Middle
School, Guangzhou Fifth Middle School, etc. have implemented the FC, but
overall, FC is still in the experimental exploration stage in China. (Baidu
library, 2015)

In order to reduce the resistance of the FC in the implementation of the
education in China and promote the use of high-quality educational resources,
on August 12, 2013, East China Normal University(#ZfisE A% ), the leading
university in China’s education major, guided the East China Normal
University Examination and Evaluation Institute, the prestigious school
research center and more than 20 famous domestic high schools jointly
initiated the preparation of the C20 MOOC Alliance (East China Normal

17



University News Center, 2013). The content of the MOOCs (Massive Open
Online Course) Union teaching platform covers Chinese, mathematics, foreign
language and other courses at all stages of elementary, junior high and high
school. MOOCs is one of the most important teaching resources in Chinese

education, a large number of studies of the FC in China are based on MOOC:s.

After the successful implementation of the MOOCs education platform, the
Chinese education community has established a number of online education
platforms, including the Academy Excellent Courses Network (ZFE¥5mmiRTE
M) , China Elementary and Secondary Education Teaching Network (7 [E
INFEEER) , Chaoxing Video Teaching Network (FBEMIMEFM) |
NetEase Open Courses Network([ /2 FFRTZM ) , Micro Course Network(#
#RM) , etc. These platforms have accumulated abundant teaching video
resources.The opening of high-quality educational resources has accelerated
the development of the FC and the transformation of classroom teaching in
China.

2.3 Difficulties encountered

Despite the rapid development of China’s online education platforms and high-
quality video resources that have greatly promoted the development of
China’s education,many difficulties are still encountered in the process of

implementation .They can be grouped together in the following four reasons:

(1) Chinese traditional teaching mode influence
In China's traditional teaching model, the main component of classroom
teaching activities is entirely the teacher's teaching, while the students are in
a state of passive acceptance, which leads to students' great dependence
on teachers, Such a classroom teaching model is not conducive to the
cultivation of students. The FC puts forward higher requirements for students'
learning ability, learning consciousness, learning habits and other non

intellectual factors. However, under the influence of the general direction of
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Chinese education,it is difficult to monitor during the entire implementation

process. (Chang, 2018)

The Chinese FC structure is shown in Figure 3:

H 2

T ( .~ ass A )
a7 (before chss? v (study at home)

AR

(Learning report)

S (after class)

iR B 1]

(Solve problems)

AT IPE
(Exam)

Figure 3: Chinese FC model (H.Y.Zheng, 2020)

It is not very different from the traditional FC, but in China, it
overemphasizes the students' "autonomous learning" ability and
fundamentally ignores the role of teachers. Therefore, learners will deviate
from the established teaching tasks and goals due to excessive learning

freedom of the educated. (H.Y. Zheng, 2020) .
(2) Unbalanced teacher level and lack of knowledge of the FC

In China, the primary task of implementing the FC is to improve teachers'

ability and their attitudes and views towards FC.
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First of all, it is difficult for teachers to change their educational concept from
"the content taught by the teacher determines the content learned by the
students" to "the content of learning is determined by learning". Many
teachers are still skeptical about the teaching method of pre-class teaching

and they solve problems in class.

Second, the FC is based on information technology. Teachers should not only
master the basic computer skills, but also learn to record and edit teaching
videos. This is a test of teachers' information technology literacy. According to
China's specific national conditions, the quality of teachers varies greatly.
Generally speaking, teachers who are older and have many years of teaching
experience have poor ability to master information technology, while young
teachers have mastered computer sKkills, but they have too little educational

experience to make effective, high-quality teaching videos.

Finally, many teachers’ knowledge of the FC is very limited, and they do not
understand this teaching model very well. Teachers put the focus of the FC
entirely on video and students’ self-study, making the FC less effective than

expected, and wasted the energy and time of the students and teachers.

(3) Economic constraints
The FC is based on the networked teaching environment. At present, it seems
that only some schools in developed regions in eastern China and some large
and medium cities have such teaching environments and conditions, and in
the vast rural areas of the Midwest, it is difficult to have such teaching
conditions. (He, 2014)

For primary and middle school students, not every Chinese student has a
mobile phone, and many rural households do not even have computers. Most
Chinese universities do not require students to bring computers to
class;therefore, many college students who live in the campus do not have
computers. Nowadays, many universities have built computer rooms, and

some students can use them to complete video learning content.However,
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due to the large number of Chinese students and the high cost of electronic
equipment, they often cannot meet the needs of all students. And China has a
very special national condition, many college dormitories have no Internet
access. Without WiFi, students can only use 3G networks, which is not

enough to support students to watch instructional videos.

(4)Parents' opposition
For the new teaching model of the FC, there are various responses and
attitudes in various aspects in China. The development and application of the
FC is closely related to the attitude of parents. Most Chinese parents have a
negative attitude towards the FC. Their opposition is mainly reflected in four
aspects:
A.The FC teaching method adds a lot of burden to parents
Chinese parents generally believe that it is difficult for children to learn
consciously and complete the tasks assigned by the teacher when they
study at home. Therefore, for most families of primary and middle
school students, parents must play an important role in this process,
i.e., they have to supervise the children's learning throughout the whole
process.Unlike some countries, such as the United States or South
Korea, both of the parents of most Chinese families have jobs, and
Chinese working-classes’ working hours are very long. Hence, it is
very difficult and hard for parents if they increase their tasks in the
students’ learning process at home.
B.The FC has higher requirements for objective conditions
The FC requires parents to provide their children with basic learning
equipment and environment, smart phones or computers, and these
must also be of certain quality so as to deliver learning content , which
adds the financial burden of parents.
C.Parents think the effect of the FC is too poor.
This is the part parents are most worried about, but this part is mostly
due to parents' insufficient understanding of the FC and some teachers'
wrong implementation of the FC.Some parents think that the FC is

equivalent to self-study and totally depends on students themselves, so
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they think that the teaching effect of the FC is not as good as that of

students studying in school.

2.4 Teacher-based research of ESL teaching in the FC in China

The research of using the FC methodology in Chinese ESL teaching based
teachers will be divided into 4 parts, including the common misunderstandings
of teachers, the problems encountered, ESL teaching methods and ESL

teaching platforms and resources they often used.

2.4.1 Teachers' common misunderstandings

Chinese teachers have many misconceptions about FC, which have caused
many bad effects, including the inability to use FC for teaching, poor teaching
effect, and students' excessive use of the Internet. According to the results of
the seminar meeting of the School of Educational Information Technology of
South China Normal University (2014) and Kelly Walsh (2014) , common

misunderstandings include the following:

» Teachers’ role

Some teachers believe that the FC will increase the burden on students, and
that the FC is equivalent to letting students learn by themselves, that after
delivering the teaching contents to the students, the teacher's task is over,
this is the biggest misunderstanding of the FC in China. Self-study at home
only accounts for a small part of the entire FC teaching process.The FC
requires teachers to complete three steps of work: 1) . Preparation of
teaching resources, which is a task that takes up more time,since teachers
need to find or make suitable teaching contents according to the level of
students. 2) . Teachers need to answer students’ questions. This is an
indispensable part of the FC teaching process. Teachers need to motivate
students to ask questions and monitor the learning progress of students at
different levels in the class.3) . Guidance. The aim of the FC learning
method is not only let students watching videos and do exercises, but more
importantly is to guide students to complete learning tasks. After the

students watched the video, in the classroom,according to the learning
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objectives and students’ feedback, teachers need to arrange reasonable

and suitable tasks, such as group discussions or lectures.

» Adaptability

In the cognition of many teachers in China, they believe that they should
adapt all courses to the FC teaching method or none at all. But according to
Western teaching experience, this is not necessary, teachers can use the
FC mode on a limited and small scale at the beginning, such as one
teaching session, one week or one unit, and then based on students’
acceptance and feedbacks, to determine the number and frequency of use
of the teaching method. If teachers want to use this teaching mode on a
large scale, they can make high-level and coherent teaching videos
according to the specific situation of the classmates and their own level, but
the use of this teaching mode is completely spontaneous, and it does not

specify the number and frequency of use.

 Applicability

Some Chinese teachers also believe that using the FC teaching method is
only beneficial for some certain subjects. For example, using the FC
teaching in the field of mathematics and science, students can easily see
the teaching content of video guidance to learn, and use classroom time to
actively practice and ask questions, which is easy and effective. Students
can also use their free time to personalize and strengthen their learning in
these subject areas based on the video content. However, according to the
theory of C.Y.Mao (2018), in the context of comprehensive educational
reform, any subject can be “flipped", and as for teaching English as a
Second (Foreign)Language, the FC teaching model has great benefits and

development prospects.

» Use of external videos
Some teachers in China think that to carry out FC teaching, they have to
record the teaching content by themselves, which is understandable and

commendable. However, from the perspective of the level of Chinese
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teachers, it is very difficult, challenging and unnecessary. With the
development of information technology and network education platform in
China, teachers can use many tools and many high-quality free resources
to create the learning materials needed by the FC. According to specific
classroom needs and teaching goals, teachers can use Ted videos, courses
from teaching platform, free lectures videos from top universities in China,

etc.

* Overuse of videos

Some teachers mistakenly believe that the learning contents of the FC must
be in the format of video , but digital teaching contents can be in many
forms, including video content, listening content, reading content, etc.
Although video is still the most popular method for creating learning
contents of the FC, there are countless ways to create contents that
students can access online.Teachers can use Powerpoint presentation slide
narration, use PAN. Baidu (EEM#&) to create a network resource
selection, use Coolsite360(= k) to set up a website, collect various digital

learning resources, or increase forums or exams.

2.4.2 Problems of teaching ESL in the FC approach

The Outline of the National Medium and Long-term Educational Reform and
Development Plan (2010) requires teachers to improve the level of application
of information technology, update teaching concepts, improve teaching
methods and teaching effects, and students should use information means to
learn actively and independently (Liu, 2018). The requirements for
education are constantly changing, but for most teachers and students in
China, regardless of any kind of knowledge, the only way to become proficient
is to practice constantly. Therefore, in China, from elementary school to
university , most teachers use “Question Sea Tactics”, and the premise of
doing a lot of practice is to master the correct learning content, especially for
the language subject of English. At present, under the general education

environment in China, Chinese students and parents attach great importance

24



to English scores (Wang & Wang, 2014). Students are very active in
learning English, but Chinese-style English teaching has become a bad
pattern. In English teaching courses, teachers usually pay more attention to
the grammar, while ignoring the language sense, pronunciation, etc. This is a
serious problem currently faced by ESL teachers, and the teaching method of

the FC will change the existing state and help teachers to teach better.

Every new teaching model often requires a long time of running-in and
adjustment. As mentioned above, due to China's special national conditions
and educational environment, the FC has not been widely used and accepted
in China. With a small number of applications, there have also been several
problems in the use of the FC in China’s ESL teaching, which can be

summarized as follows:

a) Arrangement of teaching progress and students’ feedbacks
In traditional teaching, teachers understand students' learning situation
through their facial expressions and body movements, and adjust the teaching
progress in time. However, in a FC, it is difficult for teachers to keep abreast
of students' learning feedback if students lie or hide about their progress, or
when some students are reluctant to interact with the teacher .In fact, only few
students are willing to actively contact the teacher and give feedbacks on their
learning situation. Therefore, online teaching makes students’ feedbacks have
a serious lag. It is difficult for teachers to judge their learning progress, and it
is difficult for teachers to arrange their own courses according to the progress
of students.

b) Emotional communication in teaching
Internationally, learners are usually divided into seven different learning styles:
visual, auditory, language, physical, logical, social and solitary (Chou,
2020) . Teachers' emotion is an important part of classroom teaching.
Through the transmission of body language, lecture tone and expression,
students can understand the content more intuitively, while the electronic

screen weakens this kind of teaching emotion. In the implementation of the
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FC, teachers deliver videos as teaching content, and students watch videos
and learn at home, which reduced part of the teacher-student interaction..
c) Use of network platforms

The FC requires teachers to use network platforms to a certain extent. For
example, sometimes, teachers use network platforms to prepare lessons and
prepare textbooks. In the history of Chinese teaching, there has never been a
large-scale use of network platforms, and the compatibility and stability of
network software still need to be adjusted. In practice, some teachers and
students have reported that software and network platforms have technical
problems such as freezes and crashes, which affect the teaching effect.

(Wei & Liu, 2020) In addition, teachers also need time to learn and adapt to
new teaching equipment. Teachers are unfamiliar with modern technology and
the quality of network platform resources is uneven, thus affecting the

development of teachers' teaching progress.

2.4.3 ESL teaching methods

The purpose of learning English is to help students strengthen their own
language skills, and at the same time enhance their ability to communicate
with others. The relevant departments of the Ministry of Education have made
relevant policies and regulations for the current English teaching process in
schools, and also added many other requirements and norms. The goal of the
school's English teaching is to improve the students' English learning ability
and communication skills, especially the comprehensive ability of students'
listening, speaking, reading, writing, etc., which is conducive to their future
English learning and life. (Zhu, 2008) Faced with this goal, English
teachers in China should create a more suitable environment for students to
learn, enhance the applicability of English, improve students’ learning

enthusiasm and motivation, and ultimately achieve the teaching goals.

Traditional Chinese-style English teaching has great drawbacks.Therefore, in
China’s English teaching, many teachers will use a variety of teaching
methods to update their own teaching mode, especially under the new

education reform. The teaching requirements are more stringent, as teachers
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should update teaching concepts, create a harmonious relationship between
teachers and students, and enable students to better and faster adapt to the
requirements of ESL teaching in the new era. (Wei & Liu 2020). However,
China’s English test papers have hardly changed, whether they are primary
school English test papers or college English test papers. They are always
divided into: 1) listening questions, 2) multiple choice questions for grammar,

3) reading comprehension questions and 4) text writing (Zhu, 2008).

Therefore, the changes of traditional English teaching in China over the years
are only superficial changes, but do not improve the actual problems. They
only focus on the key points of the test and do not care whether the students
really master it or not. Due to the deep-rooted influence of this teaching
method in China, students' English learning foundation is also uneven,
leading to an unsatisfactory learning process and a final effect of students,

and, as a result, the reform goal has not been achieved.

The two most prominent teaching methods of English in China, these two
teaching methods are used in different stages of teaching, so under normal
circumstances, they use both methods when the teaching, the two methods

are “ The Cracking Duck" and "Question Sea Tactics”:

- “The Cracking Duck " JHREH 3]

According to Yang and Dang (2014), most teachers in China use the "cracking
duck" method. In traditional teaching, it means that the teacher is constantly
teaching the content to the students in the class, without caring about how
well the students have mastered it. English teaching is a teacher-centered
teaching model that simply teaches vocabulary, grammar and test skills.
Teachers pay little attention to cultivating students' ability to develop and
explore knowledge, but pay too much attention to grammar and
examination. For example, some teachers teach grammar in any type of
English class, including reading classes, speaking classes and listening
classes. In grammar classes, some teachers tend to spend all their time on

grammar teaching and almost no time on cultivating students' sense of

27



English language. As a result, students generally find English boring. Such
teaching method cannot pay attention to the individual differences between
students, not only cannot attract students' attention, but also students

cannot make good use of what they have learned.

- "Question Sea Tactics” BE AR

Teachers use the "Question Sea Tactics" method after they finished deliver
the contents , which means that teachers make students to spend a lot of
time doing exercises and exams. The purpose of the "Question Sea Tactics"
method is only to get great scores in the exam. But the important thing
about English teaching in China today is to improve students' mathematical
quality. Any learning includes knowledge and ability. For English learning,
ability is more important than just mastering some knowledge. (Chang,
2018,) Therefore, in English teaching, teachers should allocate more time

for students to communicate and interact, instead of just doing questions.

Each teaching model is used differently in different countries. Although FC
has been used in China for a short time and its scope is not wide enough, this
teaching method has been integrated with Chinese elements by Chinese
teachers, and there are some significant focuses in the Chinese-style FC
teaching methods. Using the FC to teach English is generally divided into

three steps:

I. The main work before the flip is the following: the teacher draws up the
syllabus, makes a clear division of knowledge points, and determines the
knowledge points and teaching materials that students need to learn (Wei,
Liu 2020). In this part, teachers will do a lot of work. For example , teachers
must be familiar with the key knowledge points and the teaching material
system and contents in the preparation stage before the class,. They
choose appropriate knowledge points for production, and record videos by
themselves or find suitable teaching contents on the Internet. According to

Liu (2018), in the online learning stage before class, teachers are mainly
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developers and constructors of learning resources, responsible for the

construction, integration and release of resources.

[I.The work during the flipping is first to deliver the content. After that, students
learn independently and complete the corresponding tasks.Then the teacher
also needs to guide and supervise the students' independent learning, and
choose a perfect online platform to publish the learning content of the FC,
such as MOOCs, China Elementary School Student Teaching Network,
etc... These platforms are convenient for teachers for supervising the

downloading and learning progress of students.

[II.The main task of the class is for students to give feedbacks on what they
have learned. Most of the problems of Chinese students are that they do not
speak actively in class, they are too shy to interact well with teachers and
ask questions. So, the communication between teachers and students in
class is very convenient. Teachers need to check students' self-directed
learning through discussion and interaction in class, and then conduct in-
depth teaching through feedback, including classroom questions and
exams. Therefore, for the feedback part of the FC, Chinese English
teachers will prepare the feedback content, feedback form and feedback
evaluation in advance. The content of the feedback is often the key point of
the FC. Feedback can be in the form of discussions, presentations,
interactions, etc. Chinese teachers usually evaluate and grade students'
feedbacks in a timely manner to improve students' enthusiasm. Chinese
ESL teachers usually use four steps:

1) Teachers review the difficulties and explain again the main
problems that teachers think students will encounter when watching
videos. This is the adjustment step of the FC teaching methods made
by Chinese teachers to take care of some students who are not good
at asking questions.

2) After the teacher's summary, the teacher will guide the students

according to individual and unique questions.
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3) Students complete tasks in groups. Student group cooperation is an
effective form of classroom activities, and it is also an advantage of the
FC. One of the characteristics of the English class in China is that the
normal state of classroom discussion is for two persons to discuss.
Students in couple will not be shy, thus allowing them to express more
courageously. This can help each other and make progress together,
so as to better exercise the ability to use oral English and knowledge
points, and the learning effect will be significantly improved.

4) Students summarize the learning results and give feedbacks to the
teacher , use different strategies to show the learning effect, such as
group speeches, performances for a certain scene, exams, etc. The
teacher will make a summary and evaluation based on the feedbacks
in a timely manner. In many cases, the feedback will be included in the

final score.

The Chinese-style FC teaching mode has raised students' interest to a certain
extent and stimulated learning autonomy; for students with strong ability, it
has stimulated students' thinking ability and promoted teaching interaction. To
some extent, this mode can improve the problems of Chinese students, such
as lack of oral practice, inaccurate pronunciation, and inadequate use of

English grammar.

2.4.4 ESL teaching platforms and resources often used

The most important part of teachers’ preparation for the FC is the teaching
contents. Whether teachers record videos or find suitable resources on the
Internet, they need a qualified online education platform. However, even
though the China’s online education platform has been developed for a long
time , and there are many Chinese education platforms related to ESL
teaching, the quality of some resources is not good enough. The most
famous and often used ones are Hujiang, MOOC, NetEase Open Courses
Network, China Elementary and Secondary School Teaching Network, Micro-
Class Network, etc. The compatibility and stability of the software still needs

to be adjusted. In practice , there are also teachers and students who report
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that the software has technical problems such as freezing and crashing, which
affect the teaching effect. (Wei & Liu, 2020)

Based on the introduction of these educational platforms on Baidu Baike, the

most authoritative website in China, | have compiled their characteristics into

a table:

Educational Network founding free or Feedbacks
time need to
pay
China Elementary and | 2000 free * High reputation
Secondary School Teaching * High quality of teacher
resources
Network * Wide audience
Hujiang 2001 need to « High quality resources
pay * Rich subject resources
» Good effect
* Wide audience
* Highest acceptance by
students
+ Easy interaction between
students and teachers
Micro-Class Network 20M need to « The earliest established in
pay China
» top school resources
+ Abundant exercise resources
MOOC (Chinese) 2013 free » Global resources
» Abundant subject resources
NetEase Open Courses| 2010 free High quality resources

Network,

Video HD
High quality web design
Good use effect

Table 1.Characteristics of the 5 authoritative educational platforms in China

As can be seen from Table 1, there are three free platforms, they have high-

quality, rich subject resources, high quality web design, etc. For the two

have to be paid, combine all the elements: top school resources, high-quality

exercise resources, channels for students and teachers to interact and

highest acceptance by students.In order to create a platform suitable for all

31



teachers and students, the elements must be combined: free or affordable
fees, high-quality teaching and exercise resources, and channels for students

and teachers to interact.

2.5 ESL through the FC: Student-based research

2.5.1 Problems often encountered

When using the FC to teach English, students change from passive learners
to the main body of learning activities, which has higher requirements for
students' autonomous learning ability.In the online learning stage before class,
students can use fragmented time for independent learning, complete the
learning requirements issued by the teacher, and complete the corresponding
exercises. In the classroom, through inquiry and collaborative classroom
activities, students can further understand, consolidate and apply pre-class
knowledge, complete the internalization of knowledge through group

discussions, interactions with teachers and presentations on stage.

When students learn English through the FC mode, there are still a series of

problems:

> Students are unable to use the Internet freely
Chinese primary and middle school students are not completely free to
use computers, mobile phones and other communication tools. Many
parents do not allow their children to bring mobile phones to class, nor
do they allow students to use computers freely for a long time at
home. Due to some misunderstandings about the FC, or unsuccessful
teachers' communication with parents, some parents are unwilling to
allow students to use computers or mobile phones to study the
learning contents at home. When it is necessary to complete learning

tasks alone at home, many parents will be nearby to supervise.
> Students are unable to adapt to the new teaching platform

Due to China's special education environment, there are many tutoring

classes. When students need to study outside school, most students
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are more accustomed to going to extracurricular tutoring classes, and
most students have no experience of learning through online
platforms. Therefore, when teachers use online resources for learning

content, students cannot adapt well.

> Students with poor foundations cannot digest the teaching content by
themselves.
When teachers formulate the teaching content, they need to consider
the level of all students. Therefore, some knowledge points in the
published teaching content are presented in the form of simple
explanations rather than step-by-step operations. The survey results
show that 91.07% of the learners prefer videos with specific steps (Y.
Zhang, 2015). When the knowledge points of some videos are difficult,

students may not be able to digest them at home.

> Poor home learning environment
Under normal circumstances, the teaching content used in the FC is
short , usually about 5-10 minutes. It has various forms and is easy
for learners to use fragmented time to learn. It adapts to the short
duration of learners' attention (Y. Zhang, 2015) However, in the case of
a poor learning environment, this feature is likely to cause the opposite
result. Students cannot invest in short-term teaching videos, resulting
in poor learning effects. There are some families in China that do not
pay enough attention to the education of students, and since most
parents have to work late, they often take students to their workplace
after picking up students from school and let them do their homework
in the working environment of their parents, such as crowded markets,
restaurants, shops, etc. Under these environments, students cannot
watch short instructional videos seriously, thus failing to meet the

teaching requirements.
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> Students’ resistance
In the FC mode, the passive role of parents in student learning has
been changed. It requires parents to intervene in students’ learning
under certain circumstances, such as laziness and playfulness of
students in learning. At this time, parents are required to participate in
the learning progress of students (Wang & Wang ,2014) Under the
traditional education model, students just do their homework at home.
Parents will not supervise the whole process and the learning
environment is relaxed. When using the FC model to learn, some
parents are not rest assured about the students using mobile phones
and computers to study. They will supervise the students throughout
the whole process, which makes the students' study environment at

home tense, thus creating resistance.

2.5.2 Students' common misunderstandings

The FC is still in the exploratory stage in the field of English teaching in China.
There are inevitably many problems in the practice process, which need to be
continuously improved through reflection and summary (H.Y. Zheng , 2020).
During the whole implementation process, two kinds of misunderstandings of

students can be identified:

> The role of teachers and students

Many students believe that the FC is students' self-study. Without the
help of teachers, students need to solve problems and complete
teaching requirements. Practically, the purpose of the FC teaching
model is to enhance students' autonomy in learning, increase their
enthusiasm for learning, and achieve the purpose of training while
improving students' practical ability. However, the role of teachers in
learning has not been weakened.According to H.Y. Zheng (2020),

teachers will appropriately guide students in the use of language

knowledge to ensure that students can find potential problems in the
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learning process, strengthen the dominant position of students in the
classroom, and enable students to better find and solve problems well.
In the classroom teaching process, teachers will appropriately set
aside time for students to think, and through in-depth and efficient
communication to understand and grasp the real-time status of
students, and ultimately achieve further improvement of classroom

teaching quality.

>Teaching form

Many students and their parents believe that the FC is entirely home
learning or online classes, and they do not have a correct
understanding of the progress of the FC. In fact, the FC is not just self-
study of students at home, nor is it a completely online classroom.
From the perspective of the FC teaching format, these both activities
are only parts of the FC progress. Students can control the pace of
their learning in the FC. It reduces the proportion of after-class review
homework in the teaching arrangement, and takes pre-class preview
and classroom inquiry as the core of teaching (Li & Liu, 2018). On the
contrary, the traditional ESL classroom overemphasizes the
transmission of teaching information from teachers to students and
uses a large number of homework to require students to absorb
knowledge. Under the the FC mode, students can bring their own
questions to the classroom by watching the video in advance to share
and think with everyone, thereby completing the internalization of

learning knowledge.

2.6 The difference between using the FC teaching in China and in the
West

The FC is a teaching model created by American teachers and educators to adapt to

the American students and teaching atmosphere. As Chinese educators and
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teachers begin to study and implement the elements and procedures of the
FC, the use of the FC in China also complies with the rules of the FC in the
United States, that is pre-class knowledge, self-study and in-class feedback.
But to adapt this new model to Chinese students and the Chinese educational

environment, some adjustments and improvements are needed.

As we all know, educational activities can survive and develop under a
specific cultural background.According to the theory of Wei and Liu (2016) ,

if it is a new educational technology or teaching model from one cultural and
educational environment to another brand-new educational field,. Designers
and practitioners must re-evaluate and re-evaluate users, technologies and
environments to adapt to the new cultural background.The FC as a pure
western import teaching method and has to be tailored and reconsidered to
build Chinese FC model with Chinese cultural distinctive features and

teaching style.

2.6.1 The differences between Chinese and Western learning cultures

The following Figure 4 shows the characteristics of Chinese and American

education culture and their differences.

-ultural genre Oriental culture Western culture
Cult tems (Chinese culture) (American culture)
1.cultural genre and Collectivism culture and holistic thinking | Individualism culture and analytical thinking
the way of thinking
2. cognitive style Field-depedent cognition Field-independence cognition
3. cultural orientation | Relation orientation emphasizing the Task orientation emphasizing individual
focus of others” feelings and psychology efficiency and task and ignoring social clues
4. self-study learning | Poor independence, excessive Emphasis on self-reliance and freedom,
ability dependence on teachers and parents, encouraging self-study and innovation,
teachers’ hints and guidance on learning independent choice of learning objectives and
objectives and contents contents
5. evaluation method | To make comparison with reference To have self-standard and to evaluate oneself
group to form self-perception through whether or not understand certain
knowledge points
6. power distance High power distance, respect teachers and | Low power distance, equality between teachers
their teaching, attend to lectures with and students, active classroom, students’
lower learning initiative and active participation into the teaching process
enthusiasm

Figure 4: The comparative study of Chinese and American cultural genre (Chang, 2018)
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Under the influence of Western culture, Western students pay attention to the
task orientation of each individual, have strong independent learning ability,
and the relationship between teachers and students is equal, so students can
perfectly adapt to the teaching mode of the FC.

It can be concluded from Figure 4 that Chinese students pay great attention to
collectivist thinking, they always concern other people’s opinions, and value
other people’s feelings and psychology. When learning independently, they
have poor independence and rely excessively on teachers and parents. They
need to learn from teachers' tips and guidance to achieve the purpose and
complete the learning tasks. Therefore, when Chinese students accept a new
teaching model to learn, they need a lot of communication between teachers
and students, as well as constant adjustment to the teaching model. These
are the key points that Chinese teachers and learners need to pay attention
to,since the Chinese-style FC needs to be adjusted according to these

cultural characteristics of China.

2.6.2 Attitudes of students’ parents to the FC

According to Wei and Liu (2016) , in 2012, the American Educational
Research and Consulting Company stated that among 453 teachers who
adopted the FC, 67% of students said their scores increased, and 80% of
students’ learning attitudes improved. Western students have high autonomy,

parents have a low degree of participation in the learning process of students.
They believe that the FC model can help move many traditional "homework"

out of the family.

2.6.3 Student parents' attitude

On the contrary, many Chinese parents are resistant to the FC. There are

three reasons for this resistance:

a)The current implementation of the FC in China is only at an experimental

stage and is not mature enough. Therefore, it lacks a large amount of
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data support. Many parents cannot accurately understand the model of

the FC and its effects from literature materials.

b)With the emergence of the new teaching model of the FC, teaching is
mainly done through network technology. Most Chinese parents believe
that students should not use the network too much. They think that the
use of multimedia technology for education is not the correct way for

education and will cause students to waste time and lower their grades.

c)When using the FC teaching method, students have more time for
independent learning, and family education plays a particularly important
role in it. The implementation of the FC requires parents to provide
mobile phones or computers, as well as a certain degree of supervision.
For example, some teachers require parents to have a certain
understanding of students by observing their performance or habits in
watching instructional videos, and after that, through communication ,
parents can better cooperate with teachers to take certain measures to
promote students to improve their learning effects. But due to the busy
work of parents, many parents refuse to take on more educational

responsibilities.

Therefore, in order to better implement the FC in China, Chinese educators
and teachers need to better publicize the FC teaching mode, so that parents

of students can better participate, thereby promoting learning effects.

3.METHODOLOGY

This study uses two research methods, a questionnaire survey and a teaching
unit design to analyze the views of learners and teachers who use the FC in
ESL teaching. So far, there are few empirical studies on the effectiveness of
the FC method in China, especially in terms of specific operations. There are

also very few empirical studies on this pedagogy published on the

38



considerations inherent in designing the FC instructions in any area (Moran,
2014). Therefore, this study will first analyze the data results of the
questionnaires to study the specific steps that are more suitable for Chinese-
style FC courses during the entire implementation process, and then design a
5-courses teaching unit, based on the inherent factors of Chinese ESL

teaching.

3.1 Leaners’ Questionnaire

The whole process of the questionnaire survey is divided into three phases,

preparation, implementation and analysis.

The preparation phase includes the theoretical background investigation and
collation, the design of the questionnaire, revision and finalization. The
theoretical background survey is based on papers found through Google
Scholar, CNKI and other websites. The survey questionnaire is designed
using two media, Google drive and Tencent questionnaire.The original
Questionnaire for both teachers andlearners have been attached as

independent files on the UPV Ebrén academic platform.

The implementation phase includes contact with the target population, field
observation and data collection. Since the target population and location of
the survey are in China, the local survey cannot be conducted, so the two
schools are selected as the data collection sources. In this study, Xinxiang
College and the AngLe Education Center Xinxiang Branch were taken as the
samples to collect relevant data of students and teachers. The analysis phase
includes data collection, tabulation, and analysis. And the use of Excel and

Word to summarize data and make tables..

3.1.1. Questions for learners
Through this questionnaire survey, we expect to find out the current status of
using the FC to learn English in China, and the learners’ perception of this

methodology. The subjects of the questionnaire are ESL learners in China.
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There are 13 questions in this questionnaire, the questions include the age of
the learner, the teaching situation of the FC, and the learner's interest in the

FC, etc. The complete questionnaire is attached to Appendix I.

3.1.2 The questionnaire’s theoretical background
This questionnaire for learners is based on the implementation of the FC,
students’ autonomous learning, students’ performance in the classroom,

student s’ satisfaction, and the role of parents in students’ learning.

(1)The implementation of the FC
It has been claimed that the ideal length for the video lesson is eight to
twelve minutes.(Greg, 2011) .Learners pay attention to the
characteristics of short duration, which is conducive to the sharing of
knowledge content, and integrates new courses through the
reconstruction of knowledge points.(Y. Zhang, 2015)
The combination of micro-video courses and the FC can allow learners
to solve the shortcomings of improving traditional experimental
teaching, and help to incorporate cutting-edge information and
knowledge of the subject into experimental teaching, improve
students' learning initiative, enthusiasm and creativity, and improve
students' practical ability and innovative consciousness (H.Y. Zheng,
2020).
The advantages of the "flipped class" applied to English teaching can
be reflected in several aspects, It helps to cultivate students' initiative
and enthusiasm in learning. Students can control the pace of learning
by themselves. The application of the "flipped class" will help students
in their reading and learning in the future. Junior high school students
can use a variety of learning strategies to understand the content of
the article (Y. Zhang, 2015).
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(2) Students’ autonomous learning

H.Y. Zheng (2020) stated “ the micro-video course is short, usually
about 5-10 minutes, and has various forms.” It is easy for learners to
use fragmented time to learn and adapt to learning. And according to
Wei & Liu (2020), students change from passive learners to active
learners , and their independent learning ability is improved, students
can further understand, consolidate and apply pre-class knowledge,

and complete the internalization of knowledge.

(3) Students’ performance in class

In the classroom, there will always be students who like to ask
questions and who like to think. This group of students tend to have
better academic performance. Of course, there are also lazy students
who are reluctant to think. This type of classmates often have poor
grades. Moreover, in the teaching mode of the FC, due to the
expansion of class time and class location, teachers cannot
communicate with every student in time. Therefore, if they set the
same goals and arrange the same content for students, it will be
difficult for students with poor foundations to get the teacher's
guidance in time, and then it will be difficult to keep up (Zheng H.Y.
2020).

(5)Students’ satisfaction
The results of the questionnaire show that 90.6% of students think the
FC is pleasant, 72.5% of the students think that their interest in
English has been improved, and 90.6% of the students think that self-
directed learning before class is very important and helpful to learn
(Liu R.J.2018). Therefore, | set up a question to investigate which
one students think can improve most after learning through the FC
methodology. As a new way of teaching, students like the FC teaching
model, to a certain extent, this teaching model has a certain sense of
freshness for students(Zheng H.Y. 2020).
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(6) The role of parents in student learning

Wei & Liu (2020) state that teachers should strictly control the
quality of students' homework, communicate with parents and let
them supervise their children to complete their homework and
cooperate with teachers.

In the process of students' extracurricular learning, parents not only
need to supervise the students' learning, but also need parents to give
some help when students encounter some problems that cannot be
solved.(Wang & Wang, 2014).

The above is the theoretical background of the questionnaire designed for
students. The next part will introduce the theoretical background of the

questionnaire designed for teachers.

3.2. Teachers’ Questionnaire

3.2.1 Questions for teachers

Through this questionnaire survey, we want to find out how teachers
implement the FC to teach English in China, and the teachers’ perceptions of
this methodology. The subjects of the questionnaire are Chinese ESL
Teachers. There are 10 questions in this questionnaire, the questions include
teachers’ teaching experience, the implementation of the FC, the preparation
of teaching resources, the teaching evaluation system, the acceptance of
students, and the communication with students’ parents, etc. The complete

questionnaire is attached to Appendix II.
3.2.2 The questionnaire’s theoretical background
(1)The implementation of the FC
The FC as a teaching mode that subverts traditional classroom
teaching and learning, brings not only changes in teaching concepts

and teaching methods, but also changes the role of teachers. In this
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new era of education, college teachers must change their educational
concepts, update educational methods, change teaching methods,
and re-understand their own positioning.

According to Mao (2018) , only by actively promoting the
transformation of roles with the help of a variety of ways and means,
the new tasks and roles given to teachers in the information
technology era can be completed. The FC can improve students'
ability of independent learning and thinking which is weakened under
the influence of traditional exam-oriented education. Imparting
knowledge and demonstration teaching are only the basic tasks of
teaching. More importantly, they promote students' learning, reduce
their dependence on teachers, and greatly improve their innovation

ability.

(2)The preparation of teaching resources

There are many online education platforms in China with a variety of
multimedia teaching resources, including The college boutique
course network, the Chinese elementary and middle school education
and teaching network, the Chaoxing video teaching network, the
Netease open course network, and the micro-course network (E1&1E
MIREN. FERNZHEREW. BEMSRIEZEM. M5 A FFIRERM.

MR %) . They have also accumulated a wealth of teaching video

resources ( Good Course Flipped Classroom, 2018) .

(3)The teaching evaluation system
Classroom assessment and evaluation is an important part of
teaching, and the same is true in the FC education. (Mao , 2018)
But this teaching mode has high requirements for classroom
communication and evaluation.The curriculum should adopt a
formative evaluation system to detect and supervise the students' self-
learning process and integrate the evaluation process into the
teaching process so as to promote the occurrence of students'

autonomous learning behavior (R.J. Liu, 2018) .
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(4)The acceptance of students

In some FC implementations, students pay little attention to the video
learning tasks assigned by teachers, thus failing to complete the
learning tasks remaining in a passive state in class.

According to Li and Liu (2018) , if the students do not preview in
advance, they will not be clear about the general content of the
teacher's next lecture and will not be able to clearly understand what
the teacher is talking about when they are studying. They will set the
exercises in the textbook with the teacher’s solutions during after-
school training, which seriously affects the efficiency of the learning
process. On the other hand, there will always be students who like to
ask questions and who like to think. This group of students tend to
have better academic performance. Of course, there are also lazy
students who are reluctant to think. This type of classmates often have
poor grades.

Moreover, in the teaching mode of the FC, due to the expansion of
class time and class location, teachers cannot communicate with
students in time; and set the same goals and arrange the same
content for students in teaching. This will make it difficult for students
with poor foundations to get the teacher's guidance in time, making it

difficult to keep up with the progress (Mao, 2018) .

(5) The communication with students’ parents
Many parents still have doubts about the FC model, which requires a
certain amount of time to let them understand. Therefore, when trying
the F C teaching model, the school needs to strengthen
communication with parents. The FC can be more successful only with

the support of the parents’ role (Wang & Wang,2014).
After introducing the theoretical background of the teacher-based

questionnaire, the following will present in detail the background of the two

questionnaires and the respective participants.
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3.3 Survey background and participants

In an English classroom that uses the FC as a teaching method, the roles of
teachers and students have changed, the focus of the teacher's in the
classroom has changed, and the learning methods of students have also
changed. Traditional English classroom teaching has been widely criticized for

failing to provide personalized teaching and a lack of practicality of English.

Although teachers in traditional classrooms have tried to change courses and
abilities for learners with different interests, it is still difficult to provide
customized guidance to help each learner find their own way. The FC is
considered a potential solution for many problems. It is designed as a true

learner-centered model, not a learning or teaching-centered model(Nie, 2015).

In order to better analyze the operation of the FC in China, students' cognition
and acceptance of the FC, as well as different problems faced by teachers
when using the FC, the questionnaire of this study is divided into two parts,

one for learners and one for teachers.

3.3.1 Questionnaire for learners

In order to better understand the views of Chinese learners of all ages on the
FC, the target population of this questionnaire includes learners from 7 to 23
years old. A total of 50 students completed the questionnaire survey, the data
source includes students from 2 schools.

A.The students majoring in English Education at Xinxiang College.

The students of this major have received oral English classes with the FC

teaching mode in their freshman year, they are familiar with the FC teaching

mode, which meets the criteria for completing the questionnaire.

B.Learners of AngLe Education Center in Xinxiang City.
AnglLe Education is one kind of unique educational institution of China,

which means that parents entrust students to the tutoring institution, every
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day after school or on weekends, students stay in the education center, 6
hours per day from Monday to Friday, and many students stay in the
education center all day on weekends. Students write homework and study
during this time period. The courses they learn include writing, Mathematics,
English, Calligraphy, and other different subjects, and are equipped with a
full set of teaching materials. There are two reasons for the popularity of
such educational centers in China: (1) The first reason is because of the busy
work, it makes Chinese parents have no time to send students to school, pick them
up after school and supervise them to do homework at home. (2) The second
reason is that Chinese parents attach great importance to the education of
students and believe that the knowledge learned at school is far from
enough, and students need to study different subjects in tutoring classes
outside the school in order to meet the requirements of students' learning

goals in China's educational environment.

Actually, this kind of educational center is the second family of the students.
The students of the Xinxiang AngLe Educational Center have received
courses with the FC as the teaching mode in the English classes. Therefore,
they have a certain understanding of the FC teaching model, and meet the

criteria for completing the questionnaire.

3.3.2 Questionnaire for teachers

In order to better understand the views of Chinese teachers with different
teaching experiences on the FC teaching model, the target group of this
questionnaire includes teachers with 2 to 25 years and more of education
experience. A total of 16 teachers completed the questionnaire survey, the

data source consists of two parts:

A. Students who graduated from the English education major of
Xinxiang University in 2018.
The students who graduated from this major have devoted themselves to

teaching English in elementary and junior high schools. They have learned
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the teaching model of the FC during their college years, but because the FC is
not widely applicable in China, therefore, only 3 teachers have used the FC as
a teaching mode to teach English, and completed the questionnaire for the
study as required. The three teachers are from Xinxiang Railway No. 1
Primary School, Renmin Road Primary School, and Zhengzhou No. 2 Primary

School.

B. Teachers from Angle Education Center in Xinxiang City.
The AngLe Education Center has 5 branch schools in Xinxiang City, which are
located in Muye District, Xinhua District and Zhongyuan District. Two of them
are located in Weibin District. Xinxiang City is a small third-tier city in China.
The level of education development is not high. Weibin District is in the center
of Xinxiang City, most of the students’ families have better financial
conditions. On the other hand, Zhongyuan District and Xinhua District are
suburbs of Xinxiang City, the family situation of most students is relatively
poor. Parents of students from these different schools received different levels
of education, and they place different emphasis on their children's education
and have different views on the use of new media for teaching.Therefore, the
teachers of these five tutoring centers are in contact with students and
parents of different levels. Based on the survey of these teachers, it can be
shown a more comprehensive understanding of the implementation of the FC

in China.

Some of the teaching materials used by teachers in the ESL class are
supplemented by the teaching materials sent by the AnglLe Education
Headquarters. Therefore, they use roughly the same teaching model, and
because of the special educational institution of the educational center, the
students spend most of the time in the center, so most teachers have used
the FC as the teaching mode of ESL teaching, and 13 teachers of the 5

educational centers have completed the questionnaire.
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3.4 Implementation of the questionnaire

Since the written work of this research was conducted in Spain, Google drive
was used to compile and modify the questionnaire in the initial preparation
stage. Later, due to the fact that Google drive could not be used to fill out the
questionnaire in China, the two questionnaires were rewritten on the Tencent
questionnaire. Moreover, since most of the survey targets are students in
elementary and middle schools, the original English version of the
questionnaire is saved on Google drive, and then the Chinese version is sent
to the target population. The survey is completely anonymous and voluntary,
and the target data set is 50 ESL students and 15 ESL teachers.

3.4.1 Implementation of the questionnaire for students

- Elementary school students
First, after contacting the principal of AngLe Education Xinxiang Branch
school, it seems that many primary and secondary school students are
not allowed to use-mobile phones due to their young age. Through the
principal, the link of the questionnaire was sent to the WeChat parents’
group , and then the principal communicated with the parents, and
explained the objectives of the investigation. After that, parents were
asked to act as an intermediary, and 31 students completed the

questionnaire.

- College students
The English education major of the Foreign Languages Department of
Xinxiang University has a total of 13 compulsory courses. Among them,
the three courses of oral English, English reading and English-Chinese
translation have used the FC as the teaching mode.Then after
contacting a student from the class of 2019 in this major, he posted the
link of the questionnaire to the WeChat group in his class as an

intermediary, and 19 college students completed the questionnaire.

48



3.4.2 Implementation of the questionnaire for teachers

- English teachers who graduated from Xinxiang College in 2018
During the implementation phase of the survey, current English
teachers who graduated from the School of Foreign Languages major
contacted over Wechat. According to the survey, there are 3 teachers
who have 2 years of education experience and have used the FC
teaching mode to teach English. The link to the questionnaire was sent

to them via WeChat and all answers were completed.

- English teachers of AngLe Education Center
Firstly, through the information provided by the principal of the Xinxiang
branch school of education, it is assured that there are 5 branch
schools in Xinxiang at present, most of their teachers have used the
FC as a teaching mode. After that, the link to the questionnaire was
sent to the teacher group through WeChat group, 13 of them

completed the content of the questionnaire.

The implementation of this questionnaire began on August 17, including
sending links to target groups, communicating with students, parents and
teachers. Chinese schools officially started classes on September 1st after
summer vacation, and the response to all target data completed on

September 3.

4.RESULTS
In this section the questionnaires’ results are presented. The original data
have been attached as independent files on the UPV Ebrén academic

platform.
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4.1. Student’s questionnaire results

1.How old are you?

50.0%
22.0%
16.0%
B -
7-10 11-156 16-20 20+

B number W percentage

Figure 5. (Q1): Age of the students

There are 13 questions in the questionnaire for students, 11 of which are
multiple-choice questions and 2 are short-answer questions. All questions are

mandatory. In total, 50 students completed the questionnaire.

The selected students are from different schools, and the grade span is large,
which ensures the randomness of the research objectives in this study, in this
way we can better understand the perceptions of Chinese ELS students on
the FC methodology. As can be seen from the data in the histogram of Figure
5, there are twenty five students aged 7-10, accounting for 50% of the total
number, six students aged 11-15, accounting for 16%, eight students aged 16-
20, accounting for 12%, and there are eleven students over 20, accounting for
22%.

2.Do you like the flipped classroom methodology to
learn English?

40

30
B percentage
B number

£ 30.0%

i 10.0%

Yes No Depending on the learning content

Figure 6. (Q2): Acceptance of the students
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From the data of the second question (Figure 6), thirty students like to use the
FC to learn English, accounting for 60%, five students do not like to use the
FC to learn English, accounting for 10%, fifteen students think it might be
considered whether to use this learning method according to the content of

learning, which accounts for 30%.

It can be seen from these data that the implementation of the FC in China has

a great prospect. For those students who like this learning method, they

indicate that they accept this more active learning method-, it is very helpful

and implies a positive meaning for both learners and educators. For students

who think that this way of learning should be based on the content of learning,

there are two explanations:

a)lt is due to the misunderstanding of Chinese students, for whom only some
highly theoretical content can be used as the teaching content of the FC.

b)Some students think that the content they need to learn at home is relatively
difficult and cannot be mastered well.

These aspects will be analyzed in the implementation and conclusions of the

following teaching units.

3.How many times do you receive the flipped classroom
methodology to learn English each week?

30
50.00%

225

B percentage
B number

18.00%

7.5 12.00% 14.00%
0 T T -——-—v
0 1-3 4-6 T+ always

Figure 7. (Q3) :Frequency of the FC
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In the preliminary preparation stage of the questionnaire, it has been
determined that all the learners who participated in the questionnaire have

used the FC learning methodology to learn English.

From the data of the third question (Figure 7), it can be seen that 6 students
use the FC learning methodology every week; 6 students who have 0 lessons
means that they only use this model to learn English occasionally, accounting
for 12%; and there are 25 students taking 1-3 lessons per week, accounting
for 50%, which indicates that this is the most common frequency for the
English class. There are 9 students who take 4-6 classes per week,
accounting for 18%, and the number of students who take more than 7
classes per week is 3, accounting for 6%. There are 7 students who have

been always using the FC to learn English, accounting for 14%.

We can draw conclusions from the data that the FC is currently in the trial
stage in most courses in China, this teaching method is only used
occasionally for teaching. Therefore, students’ opinions are relatively limited
and subjective. Nor can we find out the benefits of implementing the FC for
ESL learning in detail, or some of the problems that arise. Therefore, in the
following stage of the teaching unit, a proper FC teaching unit for 5
consecutive classes of English courses will be designed, to better summarize
the feedbacks.

4. Do you think the flipped classroom is better
than traditional teaching?

50 94.00%

37.5

M percentage

25 B number

12.5

6.0ﬁk

Yes No

Figure 8. (Q4): Students' opinions on the FC and traditional classrooms
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It can be seen from the data of the fourth question (Figure 8) that 47 students
believe that using the FC to learn English is better than traditional classrooms,
accounting for 94% of the total. Three students consider that the FC is not so
good , but worse than traditional classrooms, accounting for 6%. This data is
very positive, as it shows that Chinese students are satisfied with the FC
teaching model. The traditional teaching model does not cover their needs
and preferences. The student's mentality is very important in learning. In the
following research, this data will be verified in more detail through feedback

during the implementation of the teaching unit.

5.What are your favorite resources to use in a
flipped classroom?

5 78.00%

30

M percentage

20 B number

10

video tutorial listening content written content others...

Figure 9. (Q5) : Students’ favorite resources to use in the FC

The purpose of question 5 is to find out which teaching materials students like

most when using the FC to learn English.

From the data of the fifth question (Figure 9), it can be seen that 39 students
like video content the most, accounting for 78% of the total. Four students like
listening content the most, accounting for 8%, 3 students like writing content
the most, accounting for 8%, and 4 students like other contents, accounting
for 4%.
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Using the video as a medium is the most popular learning tool for students,
and therefore it is also the most commonly used medium in the FC teaching
model. Teachers can prepare high-quality materials that can be better
accepted in the preliminary preparations for the FC according to students’
preferences. Also, the length of the video, the design of the pictures, and the
clarity are all important factors that teachers need to consider, to better

improve the learning efficiency of learners.

6.How long do you think the video tutorial should
last?

30

22.5

32.00% M percentage

B number

15

75 14.00%

0-10’ 11-20° 21-30’ >30'

Figure 10. (Q6): Students' opinions on video length

The purpose of the sixth question is to find out the length of the videos that

students like most in the implementation of the FC.

According to the data of the sixth question (Figure 10), we can see that 7
students like 0-10 minutes videos most, accounting for 14% of the total
number of students, 25 students like 11-20 minutes videos, accounting for
50%, and 16 students like 21 -30 minutes videos, accounting for 32%, 2

students like longer videos, accounting for 4%.

This set of data illustrates the orientation of Chinese students to the length of
the video. Unlike Chinese learners, the video content used in the FC in the
Western countries is often about 5 minutes long, while Chinese learners

normally think that this length is too short to include all the knowledge points,
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and it is not easy for Chinese students to devote and concentrate on the
learning content. In the design of the following learning unit, videos of different
lengths are used throughout the course, and so more detailed feedback from

both learners and teachers is gathered.

7.What do you think is the most beneficial aspect
of using the flipped classroom to learn English?

30

46.0%

22.5

M percentage

15 B number

7.5

0
helps to understand the contentsaves time offers self study ability others...

Figure 11. (Q7): Students' opinions on the most beneficial aspect of using the FC to learn
English

The purpose of the seventh question is to find out what is the biggest

advantage of using the FC to learn English in students' cognition.

According to the data of the seventh question (Figure 11), 20 students believe
that the FC teaching model can better help learners understand the content of
learning, accounting for 40% of the total. Five students think this way of
learning can save time, accounting for 10%. Twenty-three students consider it
provided learners with independent learning ability, accounting for 46%. Two

students think other aspects also benefit, accounting for 4%.

In the opinions of the learners, providing independent learning ability is the
most beneficial aspect they think the FC contributes to learn English, and
under the influence of traditional education, it is also the learning ability that

Chinese students lack most.
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8.Do you think studying at home requires parental supervision?

64.00%

Yes No Depending on the learner’s age

¥ number percentage

Figure 12. (@8): Students' opinions on self-control

The purpose of the eighth question is to find out whether the part of self-
learning at home needs parental supervision in the implementation of the FC

from the perspective of the learner.

The data of the eighth question (Figure 12), shows that 6 students think they
need parental supervision, accounting for 12%. Twelve students thought that
they did not need parental supervision, accounting for 24%. Thirty-two
students believe that it is necessary to determine whether parental

supervision is required, based on the age of the learner.

This shows that most students believe that young students need parental
supervision, because many young students have poor self-learning ability,
insufficient self-discipline, and poor control of electronic devices. Older
students do not need parental supervision, because older students are more
capable of self-discipline and can more autonomously control their learning
progress. And since a small percentage of learners consider that parental
supervision is not needed, this might be implying this type of learners will not

accept parental supervision during the learning process.
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9. Do you think flipped teaching helps you thinking of

problems?
40
62.00%
30
¥ percentage
20 32.00% B number
10
6.00%
0
Yes No Depending on the difficulty of the contents

Figure 13. (Q9): Students' opinions on whether the FC helps them thinking of problems

The purpose of Question 9 is to find out whether students think the FC

teaching model can help students think about problems.

As Chart 13 shows,16 students consider this learning method can help them
think better, accounting for 3% of the total number. For three students this way
of learning cannot help them think about problems, accounting for 6%. Thirty-
one students consider that to think about problems depends on the difficulty of

the content they have learned, accounting for 62%.

Since Chinese teaching has always been known for "Cracking Duck"
teaching, the content taught by teachers cannot be equated with what
students really learn. Therefore, one of the most critical issues of the FC
teaching model is how to improve the learning efficiency of students and

make them think more about the content taught by the teacher.

It can be inferred from the data on this question that although a small
percentage of the students have a positive opinion, more than half think that it

can be only judged considering the difficulty of the course.

There are two reasons for this result:
* The teaching content delivered by the teacher before class is
inappropriate, for example, the teaching video is too complicated, too
simple, or does not highlight the teaching focus, so that students cannot

reflect on their learning process at home.
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» Teachers did not interact with students in the pre-class stage, so they

could not correctly guide students' learning ideas, and could not solve the

students' problems in time, thereby improving the learning efficiency.

10. How often can you take the initiative to ask questions in
the classroom?

30

225 42.00%
34.00%

W percentage

15 B number

16.00%
7.5

Always frequently occasionally never

Figure 14. (Q10) : Frequency of students asking questions (with initiative) in class

The purpose of the tenth question is to understand whether or not students

can take the initiative to ask questions in class under normal circumstances.

According to the data of the tenth question (Figure 14), we can see that eight
students think they have been able to actively ask questions in class,
accounting for 16%. Seventeen students thought they were often able to ask
questions, accounting for 34%. Twenty-one students thought they were able
to ask questions occasionally, accounting for 42%. And finally, four students

thought they would never ask questions, accounting for 4%.

This data is not very optimistic. Most students can only ask questions
occasionally in class. There are even 4 students who have never asked
questions in class. Taking the initiative to ask questions is a very important
aspect in the implementation of the FC. Before class, students need to think
independently and summarize the problems encountered in learning,
communicate with classmates and teachers in class, and get answers through
group discussions and questions to teachers. The problems that can be
solved in group discussions among students are limited. Some difficult and in-

depth problems need to be asked to the teacher to get a conclusion.
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The reason for the result of this data is that there are two very important
points in China's educational environment.

A.The students are too shy or lack the courage to ask questions in class to
get answers.

B.China’s population is too large. As a result, in the vast majority of
classes, there are often 50-70 students in a class. Teachers cannot
cover everyone in class and take care of the learning progress of each
student. There are very active students and less active students, and
each student may have different questions. If the students cannot
actively answer the questions in class, they may not have the
opportunity to communicate with the teacher. This is an aspect that

needs to be addressed in the implementation of the FC in China.

11. Did your marks improve after learning through the
Flipped Classroom?
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Figure 15. (Q11) : Students' opinions on the effect of the FC

The goal of Question 11 is to find out whether students think they have

improved by using the FC in the process of learning English.

The data of the eleventh question (Figure 15) reveals that 44 learners believe
they have improved, accounting for 88%. One student thinks that there is no
improvement, and has a decline, accounting for 2%. Five students think it
makes no difference whether or not to use the FC to learn English, accounting
for 10%.
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This data is very optimistic. The vast majority of students recognize the FC
teaching model. The improvement of students' academic performance is the
ultimate goal of trying different teaching models. This data proves that the

implementation of the FC in China is very promising.

The purpose of question 12 is to find out what students consider is the biggest
advantage of using the FC to learn English. This is a short answer question,

the answers are attached in Appendix Ill. Some students did not think about
this item deeply, they directly entered the answer simply with a word like
"good", and other used the multiple choice answers given in Question 7 (for
example: helps to understand the content). In addition, students gave the
same answer but in different words expressing the same idea, so they have
been classified under categories or concepts. These concepts have been
marked in bold font and that is the reason why they are more valuable after

filtering.

Learners consider that the advantages of the FC include the ability to watch
the teaching videos repeatedly and master the learning progress by
themselves, which is more interesting than traditional classrooms. This
methodology can improve English listening skills and it is more convenient,

efficient, flexible, etc., in the learners’ opinions.

Among those answers, improving self-learning ability is the most filled-in
answer. Students have realized that they are more autonomous and active in
the learning process than before using the FC to learn English, which is
undoubtedly very beneficial. In the long run, it can essentially improve

students' learning attitude and academic performance.

The purpose of question 13 is to find out what students think is the biggest
disadvantage of using the FC to learn English. This is also a short answer
question, and the answers are attached in Appendix IV. Learners believe that
the disadvantage of the FC is consists in the fact that they cannot

communicate with teachers in a timely manner. Other issues are mentioned,
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for example: parents do not allow them to work with the computer; some
teaching content is too complicated to understand; impairs eyesight; limited
thinking; insufficient self-discipline after class; the FC cannot get timely
correction of English pronunciation; inconvenient use of multimedia resources;
etc. Among all the answers, “No” is the most answered one. This may indicate
that the students have not thought about different disadvantages of the FC, or
it might imply that the students think that compared with traditional
classrooms, there is no disadvantage with this teaching method and they can

perfectly accept it.

After analyzing the entire questionnaire, it can be concluded that most
students like this teaching methodology. They believe that the FC can help
them improve their academic performance and enhance their learning ability.
At the same time, we also found some problems and difficulties encountered
by some students in the learning process, including adaptation to the teaching
methodology, appliance of teaching resources and self-consciousness of
learning, etc. These points will be noticed and adjusted reasonably in the
following teaching units, in order to allow students to have a better learning

experience.

4.2 Teachers’ questionnaire results

There are 10 questions in the questionnaire for teachers, All of them are

mandatory. In total, 16 ELS teachers completed the questionnaire.

The sample of teachers selected in this study comprises different schools,
teachers with different teaching experience and different ages, which ensures
the randomness of the research objectives in this study. In order to get a good
understanding of Chinese English teachers’ views on the FC, a total of 16

teachers participated in the questionnaire responses.
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1.How many years lasts your professional experience?

-~ 12.500%
" 25.000%

7
5-15 43.800% | ' '

3
<5 |"155800% '

0 1.75 3.5 5.25 7

Series2 percentage

Figure 16 (Q1): Years of teacher's teaching experience

As Chart 16 shows, only a minority, 3 teachers, have less than 5 years
teaching experience, accounting for 18.8%; 7 teachers with 5-15 years of
teaching experience, accounting for 43.8%: 4 teachers with 16-25 years of
teaching experience, accounting for 25%, and 2 teachers with more than 25

years of teaching experience, accounting for 12.5%.

The FC methodology is very different from the Chinese traditional teaching
method, the role of teachers changes and the use of multimedia is particularly
high. Therefore, it is necessary to understand the teachers’ perception of the
FC, including different ages and teaching experience. In this way, more
comprehensive adjustments to the implementation of the FC in China could

be made.
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2.What do you think is the
biggest innovation of the
flipped classroom?

1
others... |%5%00%

The proportion of multimedia tools in teaching  [ss%a%5559;

The changes of teacher’s role  [s31"5500,

The changes of classroom’s tasks  |¥4g'560%

0 1.75 3.5 5.256 7

number W percentage

Figure 17 (Q2): Teachers opinion on the biggest innovation of the FC

The purpose of the second question is to find out what teachers think is the
biggest innovation of the FC teaching method compared to the traditional

teaching method.

Figure 17 shows that 3 teachers consider that the greatest innovation is the
task of teachers, accounting for 18.8%. Five teachers believe that the role of
teachers has changed, accounting for 31.2%. Seven teachers believe that
multimedia tools are used in teaching, accounting for 43.8%. One teacher
believes it is other (but he/she did not offer a specific answer) , accounting
for 6.2%.

The proportion of multimedia tools used in the FC has greatly increased. This
is a very big innovation for ESL teachers. Most teachers who participated in
this questionnaire have great teaching experience, for them, multimedia tools
are new and they were quite unfamiliar with them, they rarely use multimedia

tools in their previous teaching.
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From the teacher's point of view, this new teaching method has its
advantages and disadvantages. On one hand, one of the advantages is that
in the teaching process, teachers can find very high-quality teaching
resources from the Internet. By learning and using those resources, they can
achieve their own progress and improve the quality of teaching. On the other
hand, the disadvantage is that some teachers are not good at using
multimedia tools, therefore they cannot use this new teaching method well. In
the future,this problem is likely to be solved through the research of network

teaching platforms.

3.How well do your students accept the flipped
classroom?

| don’t know |9
very bad |5,
badly |ge

well ~31%

very well  [ssssno 10

number & percentage

Figure 18 (Q3): Teachers opinion on students’ acceptance of the FC

The purpose of the Question 3 is to understand how teachers think Chinese

students accept the FC.

According to the data of the third question (Figure 18), 10 teachers believe
that the students' acceptance of the FC is very positive, accounting for 63%.
Five teachers thought the students’ acceptance was good, accounting for
31%. One teacher thought the students’ acceptance was not good,

accounting for 6%.
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The data is very positive, as it indicates that the acceptance of the FC among
Chinese students is very high. ESL teachers believe that students can accept
this new teaching method. On this basis, the research on the FC can be
carried out better, as teachers will have more confidence, and students will

better support the implementation of the FC.

4.In your opinion, which language skills can be most
improved after using the flipped classroom?

Speaking  |ssssi60,

Listening | 37.500%

Writing  ¥67560%

Reading L:m.aoo‘%

number l percentage

Figure 19 (Q4): Skills that teachers consider can be more improved through the FC

The purpose of the fourth question is to understand what kind of English skills
have been improved the most by learners after using the FC teaching

methodology to teach English.

As Figure 19 shows, six teachers think listening skill may be more improved
through FC, accounting for 37.5%. One teachers consider are reading skill,
accounting for 18.8%. One teacher thinks is writing skills, accounting for

6.2%. Six teachers think are speaking skill, accounting for 37.5%.

Listening skills and speaking skills are the two areas that teachers think can
be mostly improved. At the same time, these are also areas that Chinese
students are relatively poor at. In the traditional English classrooms in the

past, i.e. an exam-oriented educational model, teachers focused on the
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explanation of grammar. If students' listening ability and speaking ability are
not improved, they will not be able to develop a language sense of English
and learn English well. Therefore, during the design of the following teaching

units, the training of listening and speaking skills will be emphasized.

5. Which tools or platforms do you know,
that can help you to prepare teaching
materials for Flipped Teaching?

1
others...  [s%g00,

Micro course network | grsgge, = 6
NetEase Open Course Network ] 8

[ 50.000%
3
MOOC [Heso0n

Hujiang  |§55'600%

number M percentage

Figure 20 (Q5): Education platform used by teachers

The purpose of the fifth question is to find out what kind of teaching platform

teachers think can help students prepare teaching materials.

Since the FC teaching method requires the support of multimedia platforms
and resources, it is very crucial to understand the teaching platforms most
commonly used by ESL teachers. In this way, a suitable platform could be
used in the implementation of a subsequent teaching unit, in order to help

teachers who are not familiar with this teaching model to better operate.
This question is a multiple-choice question. According to the data (Figure20),

four teachers chose Hudiang, three teachers chose MOOC, eight teachers

chose NetEase Open Course Network, and eleven teachers chose China
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Elementary and Secondary School Teaching Network, six teachers chose

Micro-class network, 1 teacher chose others.

CEASSTN, also known as China Elementary and Secondary School Teaching
Network (F1EFI/NFEEZFM) is currently the most commonly used teaching
platform for English teachers in China. The reputation and quality of this
education platform is substantial, with a large number of users, not only
primary and junior high school students, but also primary and junior high
school teachers, and many university teachers also use the resources of this

education platform.

6. Do you think students can complete the learning contents
and think about questions at home?

| am not sure  |45%5659;

0
No, never |5 000%

Sometimes 37.500%
Yes, generally  |ssse3'560%

Yes, always |rg5009%

0 1.75 3.5 5.25

number M percentage

Figure 21 (Q6): Teacher's opinion on students' self-discipline

The purpose of the Question 6 is to find out whether teachers believe that
students can complete the tasks assigned by the teacher at home, complete
the learning content, and independently think about some of the problems

encountered in the learning content.

According to the data of the sixth question (Figure 21), only one teacher
chooses “always”, accounting for 6.2%. Seven teachers think that students

can do it generally, accounting for 43.8%. Six teachers think it is sometimes
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possible, accounting for 37.5%. Two teachers think they are not sure,

accounting for 12.5%.

The results of this data reflect the learning status of most Chinese students,
and at the same time the teachers’ concerns about this teaching model. This
is the most important point for Chinese students’ ESL teaching. First,
students’ self-discipline abilities are different. Some students are very lazy.
When the teacher asks them to complete the learning content at home, such
as watching a video, and discuss with the teacher in class afterwards, the
students may not have enough self-discipline to prompt them to complete the
learning requirements. Second, the learning content of the FC requires
students to think while watching videos, rather than simply browsing. Since
English is not the native language of Chinese students, students need to
invest more energy in learning, some students may only complete "seeing"
but not “learning”, therefore, it requires teachers to exercise more
supervision and pay more attention to students’ feedback during the
implementation of the FC, which will be reflected in the design of subsequent

teaching units.

7. What methods
do you use to
stimulate
students'
enthusiasm to
ask questions in
the classroom?

1
others... I%200%

: m—— 5
Add classroom performance to final score |[¥57%5509,

Let students provide timely feedback and reward or praise them  |¥55%550%

Arrange more classroom interaction modes |wg7500% 1

0 3.5 7 10.5 14
number M percentage

Figure 22 (Q7): Methods to stimulate students enthusiasm
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The purpose of Question 7 is to find out which technique ESL teachers use to
promote students’ enthusiasm in the classroom. This is also asked as a

multiple-choice question.

According to the data of the seventh question (Figure 22), fourteen teachers
chose “to arrange more classroom interaction modes, such as devoting more
time to group discussion time”, ten teachers chose “to let students provide
timely feedback and reward or praise them”, and five teachers chose “to add

classroom performance to final score”, one teacher chose “others”.

The vast majority of teachers use arrangements for more interaction, as well
as timely supervision, feedback and design better reward and punishment
systems. The timely reward and punishment system is a special and common
teaching method used by teachers with the highest usage rate in China. For
example, during a traditional primary school English class, if a student
answers questions in class, the teacher will reward that student with a little
red flower sticker when his/her pronunciation is correct and fluent, and then
the students collect these accumulated little flower stickers monthly or weekly,
and exchange them into corresponding scores which are reflected in the final

scores of each semester.

These methods are also applicable to the FC. With this methodology, students
can have more sense of participation and some competitive psychology,
which can promote students to express themselves more actively in the
classroom, thereby improving learning efficiency and enabling teachers to

obtain better feedback.
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8. Do parents accept letting students watch
videos for study at home? Are there any

conflicts
: 0

| don’t know 10%

There are always problems Je%
Some parents do not like it |[smessges 8

Most parents like it [ssyes s
There are no problems  [y43q; 2
0 2 4 6 8
number M percentage

Figure 23 (Q8): Teachers' views on parents' attitudes about the FC

The purpose of Question 8 is to find out whether parents can accept to let

students learn by watching videos at home from the perspective of teachers.

According to the data of the eighth question (Figure 23), only two teachers
think there is no problem, which is acceptable to parents, accounting for 13%
of the total number. Five teachers think that most parents like this teaching
method, accounting for 31%. Eight teachers think some parents dislike this
teaching method, which accounts for 6%. One parent thinks that there will

always be problems in this area.

Half of the teachers think that some parents do not like this teaching model.
The attitude of parents is one significantly important factor for a better
implementation of this teaching model, therefore this result insinuate that this
result reveals the fact that teachers have encountered some obstacles from
parents in the implementation of this teaching model. Chinese parents have
strong control over their children’s education. Only through communication
with parents and explaining the advantages of this teaching method and its
implementation to parents correctly, parents could really accept this teaching

method, and better cooperate with the teachers' work.
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9. What is the biggest advantage of
the flipped classroom for learning

English?
others... |3,
Reduced teacher's stress  |gop*
Improve students' self-thinking ability ~jEsrge SRR T
Improve learning efficiency 25% 4
0 3 6 9 12
number M percentage

Figure 24 (Q9): Teachers opinion on the biggest advantage of FC

The purpose of Question 9 is to find out what is the biggest advantage of the

FC from the perspective of ESL teachers.

According to the data of the ninth question (Figure 24), four teachers believe
that the FC has improved the learning efficiency, accounting for 25% of the
total number, and 5 teachers believe that it has improved the students' ability
to think independently, accounting for 69%. One teacher thinks that there is

less teacher pressure, accounting for 6%.

Chinese teachers believe that the biggest advantage of this teaching model is
that it improves students’ ability to think independently, which is also the
learning ability of students that teachers most willing to improve. Teachers
need to improve the shortcomings of traditional teaching, and no longer allow
students to only listen to lectures and not think about In addition, teachers
believe that this teaching model enables students to become active

participants in the learning process, rather than being forced to accept it.

At the same time, only one teacher chose to reduce the pressure on teachers.

Although this teaching model has changed the roles of students and teachers,
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ESL teachers understand that this does not mean that the role of teachers
has been weakened. The teaching model is not to reduce the pressure of
teaching. During the whole process, the teacher’s work has not been reduced.
Instead, it has changed from only being a professor in the classroom to get
more pre-class preparation and interaction in the classroom. However,
teachers understand that using this teaching method is to better improve the

learning ability and efficiency of students.

10.What is the biggest
disadvantage of the flipped
classroom for learning English?

0
others... 0%

It is difficult to make teaching materials |3,
10

Some students are not active in class  [sgs9;

The students' self-discipline is not enough  |3ge;

number il percentage

Figure 25 (Q10): Teachers’ opinion on the biggest disadvantage of FC

The purpose of the Question 10 is to understand the biggest shortcoming of

the FC from the perspective of teachers.

According to the data of tenth question (Figure 25), six teachers believe that
the students' self-discipline ability is not enough to complete the learning
content assigned by the teacher, accounting for 38% of the total number. Ten
teachers think that some students are not active in class, so the teacher
cannot get feedback from all students on the learning content, accounting for
63%. No one thinks that it is difficult to make teaching materials (video) that
can cover all students’ levels. The data indicate that the most worrying part for

teachers is students’ classroom performance, followed by students’ self-
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discipline ability, and the fact that teachers are not worried about classroom

preparation.

It is interesting to note that the class performance of Chinese students is not
good enough, which is also significantly important in traditional classrooms. In
the implementation of the FC, this point becomes even more important.
Because only when teachers get feedback from students in a timely manner, it
is possible to arrange the class schedule better, and the foundation of this is
the students' self-discipline ability. When students complete their teaching
tasks well and think independently before class, they can have more
confidence and perform better in class. Therefore, in order to deal with this
situation, teachers need to develop monitoring systems and feedback

systems better.

In most classrooms in China, students’ feedback in class is mandatory, which
is a powerful measure. After giving students enough time to internalization,
independent thinking, and group discussions, students must compulsorily
proceed feedback: class assignments, oral reports, exams, etc. These are
conducted in almost every class, and will enable teachers to grasp the
learning progress of students in a more timely and comprehensive manner, so

as to better adjust the teaching progress.

5. TEACHING UNIT

The two objectives of this unit and are:
1. To design a specific English teaching unit according to the results of the
questionnaire, so as to maximize the effect of the FC methodology.
2. To provide exploratory experimental data, which are indirectly derived
from the students' responses to different teaching resources and
teaching methods, as well as teachers' adjustments and feedbacks to

various teaching environments.
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The design and implementation of this teaching unit is based on the Xinxiang
Branch of the AngLe Education Center described in section 3.3.1 It will be
designed for students of grade 5, a total of 12 students. The teacher of this
class is an English teacher with 18 years of teaching experience, whose name
is Wang Yanhong. The teacher verifies that these students have great
differences in performance and different abilities, so the design of the
teaching unit will cover multiple levels. This teaching unit consists of five
classes. Since the implementation effect of one teaching unit cannot be
evaluated entirely according to the test results, we will collect the
implementation results and feedback of the teaching unit from various
aspects, including interviews with teachers, tests on students and classroom

performance of students.

Since the unit is implemented in China, the whole process is developed
through contact with the teacher, the implementation of the whole teaching
unit would be processed by her.The video and audio included in the teaching
materials are provided by both of us, and the textbooks and test papers are
provided by her. We will have a video chat with her before and after each
class to understand the process of the experiment and record the feedback of
the teacher. | acknowledge the process of the experiment through the video
chat with her on WeChat before and after each class, and record the

feedback from the teacher and students.

The course design of this unit is based on six aspects: listening, speaking,
reading, writing, grammar and vocabulary. The design emphasis of the
teaching unit will cover:
A.The design of teaching resources;
B. The different types of teaching resources and their popularity;
C.Participation and performance of students before and during class;
D.Interaction between teachers and students,;
E. Communication between teachers and parents;

F. Teaching methods.
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The time schedule of this unit is based on the English class schedule of An-
glLe Education Center, which is from 6 p.m. to 9 p.m. on Tuesdays and 9 a.m.
to 12 a.m. on Saturdays. Table 2 below summarizes the detailed schedule of

the implementation:

10.13 From 18: 00to 21: 00
The first lesson: 18: 00-18: 55
Course1: break time: 10 minutes

What's s/he like?

The second lesson: 19: 05-19: 55
break time: 10 minutes
The third lesson: 20: 05-21: 00

10.17 From 09: 00to 12: 00
The first lesson: 09: 00 to 09: 55
Course2: The first lesson:
My week break time: 10 minutes
The second lesson10: 05to 10: 55
break time: 10 minutes
The third lesson: 11: 05to 12: 00
10.20 From 18: 00to 21: 00
The first lesson: 18: 00-18: 55
Course3: break time: 10 minutes
What would you The second lesson: 19: 05-19: 55
like? break time: 10 minutes
The third lesson: 20: 05-21: 00
10.24 From 09: 00to 12: 00
The first lesson: 09: 00 to 09: 55
Course4: The first lesson:

What can you do?

break time: 10 minutes

The second lesson10: 05to 10: 55
break time: 10 minutes

The third lesson: 11: 05to 12: 00

10.27 From 18: 00to 21: 00
The first lesson: 18: 00-18: 55
Course5: break time: 10 minutes

There is a big bed.

The second lesson: 19: 05-19: 55
break time: 10 minutes
The third lesson: 20: 05-21: 00

Table 2: Schedule of the implementation




1. Students listen, say, read and write the words:
"old," "young," "kind," "funny" and “strict.

2. Students can flexibly use sentence patterns:
"Who's your art/English/maths/science/music /..."

Course1: in practical situations. The teacher?" "Is he/she

young/old/funny/kind/strict /... ?" Stimulate

What'’s s/he like? students to further understand the desire of
teachers of various subjects, harmonious
relationship between teachers and students.

3. Students are able to complete the dialogue

tasks.

1. Students can briefly describe the study and life
situation of a week.

2.Students can give a brief introduction to the
school curriculum and personal weekend
schedule, e.g. : “What do we have on Mondays?

Course2: Let me see. We have Chinese, English, Math and

music on Mondays.” “What do you do on

My week Saturdays? | often do homework, read books and
watch TV.”

3. Students are able to understand simple listening
questions and complete the grammar exercises.
4. Students can understand and sing "My Days of

the Week".
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1.Important words in listening, speaking, reading
and writing: tomato, tofu, green beans, fish,

Course3: potato, eggplant.

2. Students are able to read: cabbage, mutton, pork.

What would you like? |3.Students are able to replace sentence
patterns: "What would you like for lunch? | 'd
like...” .

4. Students are able use word cards to complete

group activities and practice new words.

1.Can listen, speak and read the words: party,
next, wonderful

Course4: 2. Students are able to listen, speak, read and write

verb phrases: sing English songs, do some

What can you do? Kung Fu and sentences

3. Students can understand and sing : "What can
you do?” And have a preliminary grasp of the

sentence pattern: “What can you do? | can...”

1. Students can master the position preposition: in
Courseb: front of, beside, behind, between, above.

2. Students can describe the relative position of
There is a big bed. things using the preposition and the “there be”

sentence pattern.

Table 3: Subjects of the courses

5.1 Preliminary preparation for implementation

1. Preparation of teaching resources of the FC

This teaching unit includes 5 courses in total, among which, the teaching re-
sources for two courses of the FC are videos recorded by the teacher, and the
teaching resources of the other three courses are used network teaching re-

sources. Since the teaching center does not have an independent online edu-
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cation platform, all multimedia resources are released through WeChat to the
group of students' parents.

The recorded teaching video is made by the teacher, according to the know-
ledge points of the first class and the third class, recording them into a video
through the mobile phone.

A.The teaching videos of the second, fourth and fifth classes are found th-
rough the Internet. The videos are found in the website of BILIBILI and
Youku and provided by two platforms, Education Network for primary
and secondary school students, and Moocs.

B.The audio was found from the Youku website and QQ music.

2. Informing the students

Since these students have used the FC teaching methodology in their pre-
vious studies, these students have a certain understanding of the FC, the
teacher informs students about the teaching unit of five classes, and expec-
ting the students to cooperate, adjusts their mentality, so that they would be
able to complete the teaching task.Among the 12 students in this class, 9 stu-
dents usually carry mobile phones in class, and 3 students do not. Therefore,
after communicating with students before class, the materials or links of the
learning resources will be sent to the WeChat group of parents uniformly, so
that all students can watch the video, and then they can ask parents to for-

ward the video to their mobile phones or watch it on the computer.

3.Communication with parents

The parents of students in this class and the teacher formed a common We-
Chat group, and any news is notified through this WeChat group at ordinary
times.In the implementation of the above mentioned questionnaire, the con-
cept and intention of the FC have been introduced to parents in general. The-
refore, parents are not unfamiliar with the concept of this teaching method.
After determining the implementation time of the teaching unit , the teacher
sent the general situation of the implementation of the teaching unit to the pa-
rents’ group no WeChat on October 9th, and told them that in the process of

the implementation of the class, their support is needed as well as a certain
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degree of assistance. The teacher also informed the parents that if they had
any questions about the FC teaching methodology, they could consult her af-
ter the English class on the second day in school, and the teacher would give

a unified explanation to the parents.

5.2 Specific curriculum implementation

5 tables of specific teaching units have been designed and added to Appendix
V, all the tables include the topic of each course, the key teaching points of
each course, the pre-class tasks assigned by the teacher to the students and

the detailed classroom processing.

The teaching materials delivered to students in this class are prepared by the
teacher, for example, the video contents. The process includes the following
steps: 1. In the video, the teacher writes all new words on the blackboard,
reads the words, and then tells the meaning and usage of the words 2. The
teacher analyzes and explains the key sentence patterns and grammatical
points of the course, and then the teacher plays two roles to create 3 dia-
logues. The video lasts 16 minutes and 23 seconds in total. Figure 26 shows

a screenshot of the first learning content:

Figure 26. Screenshot of the first video
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Since there are only 12 students in this class, it is mandatory to arrange for
each student to publish in class, but in a large class, teachers may not be able
to make each student actively publish their practice results. At the same time,
some students are not conscious enough, they cannot actively speak and ex-
press themselves. This is a problem in which both teachers and students
(mentioned in the results of the questionnaire survey above) are concerned.
The competition model and reward model are used in the following three

courses to enable students to actively participate in the classroom.

This is the first course in this teaching unit. Therefore, the teacher needs to
point out and consolidate the characteristics of the teaching method of trans-
forming the classroom to the students again at the beginning and the end of

the course, so that students can better listen to the teacher's instructions.

Throughout the implementation of this teaching unit, there will always be dic-
tation, reading and classroom exams. Among them, the dictation of words is
corrected by each other, and is not scored. The purpose of dictation is to
check the completion of the students' learning tasks at home, and at the same
time, to activate the classroom atmosphere at the beginning of the class and
increase the intimacy between students, to prepare for the following class ex-
ercises. The teacher's reading of words contains two purposes. The first is to
allow students to discover and correct their oral English errors that may occur
during the pre-class study. The second purpose relates to the fact that Chi-
nese students, especially elementary students, have a strong sense of group,
when they read together, they will compete with each other for their voice
density. Entering students at the beginning of the class to read words and
sentence patterns will stimulate students’ motivation. At the same time, the
class exam will be scored. The teacher will check the student's papers after
each class, and grade them, and then return the papers to the students and

correct them by themselves.
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Figure 27 below shows a screenshot of the second learning content.

Figure 27. Screenshot of the second video

The teaching material sent to students in this class is a video. The video was
searched from Youku. The source is the Education Network of Primary and
Middle School Students. The video lasts 27 minutes and 12 seconds. In this
video, the knowledge points are explained step by step, the teacher interacts
with the students in each section and leave time for students to answer and

think, so that students do not need to pause the video by themselves.

The choice of this video aims to deepen the students’ feedback on the length
of the video resources. According to the results of the questionnaire above,
most students like long videos, so this teaching unit will use videos of different
lengths to convey teaching to students content, so as to get feedback,

conduct comparative analysis, and make conclusions and suggestions.
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In the results of the previous questionnaire survey, the teachers attached
great importance to the problem of timely grasping of the students’ personal
progress.In the design of this class, a link to ask questions to designate
inactive students was added. Students can not only ask questions in class,
but also need to answer some questions formulated by the teacher. Thus,
teachers can find out whether students really mastered the knowledge points.
Furthermore, for inactive students, this can also stimulate them, increase their
participation in the classroom, and be more involved in the classroom
process. The more frequent of answering questions will enable them to form a

conditioned reflex, and even actively interact with the teacher.

This class presents more games, designed to get students more involved in
classroom activities and because these games are based on knowledge
points, students need to complete the class well when playing games. The pre-
arranged learning tasks can be incorporated in the game well, otherwise there
will be no sense of participation in group games and large group games,
which can stimulate students to take the initiative and actively complete the
learning tasks before class. Moreover, in the FC, students have a lot of time to
interact and communicate. The students are in a relaxed environment and will
start to practice speaking naturally without being too shy or afraid to open

their mouths.

Figure 28 is a screenshot of the third learning content:

Bl :: LiiLi

Figure 28. Screenshot of the third video

82



The difficulty of this class is to remember many new words and distinguish
words with similar pronunciation or letters. Therefore, when designing the
classroom process, we attach great importance to the accuracy of students'

oral expression and the exact understanding of words.

The teaching materials sent to students in this class is a video. The video is
searched from BILIBILI. The source is the education network of primary and
middle school students. The video is 10 minutes and 53 seconds long. In this
video, the teacher explains each in detail: the pronunciation, meaning of
words, and how to use them correctly in sentences. This video also contains a
nursery rhyme, so that students will not be too boring when watching the

video at home, which adds fun.

Figure 29 is a screenshot of the fourth learning content:

A
Hello. I'm Robin the Robor,
I can do many things. Read
the email, and find what l

can I do.

Figure 29. Screenshot of the fourth video

The teaching materials delivered to the students in this class are video and
audio. The video is made by the teacher. In this video, the teacher explains

the knowledge points in this article.
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There are relatively few teaching tasks in this course. Therefore, in the design
of this course, more attention is paid to the cooperation between students, the
atmosphere of the class, and the mentality of the students. First of all, in the
pre-class tasks, the teacher asks the students to follow the audio and learn to
sing “What can you do?”. The practice of this song allows students to
practice new words and vocabulary, and due to the feature of fragmented
learning in the flipped classroom, students can practice this song anytime,
anywhere. Practicing a second foreign language on their own can also be
more open, and you do not need to crawl to speak wrong, and the effect is
better. There is no spot check of this song in the classroom, but the chorus at
the beginning and the personal singing in the game are designed. Every
student who cannot answer the teacher’s question will have the opportunity to
sing, which also indirectly checks the student's completion of the learning
tasks assigned by the teacher before class. Secondly, this arrangement is
also to improve the students’ sense of personal honor. The competition in the
game is interesting. In the case of not stimulating the self-esteem of the
students, it is expected to improve the learning motivation of the students who
are poorly individual and not active enough. Finding their own way of learning,
developing a good habit of independent learning and thinking is also a focus

of the design of this teaching unit.

Figure 30 is a screenshot of the fifth learning content:
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Figure 30. Screenshot of the fifth video
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In this class, the teaching materials sent to students are videos. The video
was searched from BILIBILI. The source is Moocs. The video is 11 minutes
and 5 second long. In this video, the teacher explains each word in detail.

Pronunciation, meaning, sentence pattern and grammar.

This is the last lesson of this teaching unit. The focus of this lesson is to
memorize and learn how to use localizers flexibly, so this one can be more
practical. The game part of this lesson is designed to be a rally mode.
Although three people are in a group, the single-rental game cannot help each
other after the start of the game, but the other party's operations will directly
affect their own results. Minutes of preparation time will allow students to
understand each other. Those with good levels will take the initiative to help
students with poor levels. The teacher will supervise them to prevent jokes
and slapsticks. Students can make full use of the ten minutes of preparation

time, making the game more efficient.

Later in this class, the teacher asked the students their views on the teaching
unit of this flipped classroom. All the students were very excited. They said
that this is very good. There is a lot of interactive time in the class and it is
also very interesting, no matter the previous level is good. Both of the
students and the poor students gave very positive feedback. However, China
is a country that pays great attention to etiquette and face. It is almost
impossible for students to have a negative attitude when evaluating the new
teaching methods implemented by teachers. Almost all of them were positive.
In the next section we will summarize the students' test paper scores,

classroom performance scores, and teacher’s feedback.

5.3 Test results

1.The students of the Education Center will take a test in every English class,
so the test results before the implementation of the FC are also recorded in
the table, hoping to see more objective changes. A total of 12 students were

targeted for the implementation of the teaching unit, and a total of 5 tests were
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conducted during the implementation of the teaching unit. The total score of
the test paper is 100 points. In the last column of the table, points are added
for classroom performance. The standard for additional points is: (1) In
classroom interaction, 5 points will be added for proactively asking questions,
5 points will be added for correct answering questions from classmates, 5
points will be lost if the teacher fails to answer the questions by name. (2) Add

10 points for all games or classwork in class

This picture below is a test paper of one of the students as a reference:

Figure 31.Test paper
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Name Previous lesson lesson lesson lesson lesson

test score performance bonus
TR 89 90 82 88 93 98 35
Shen Aojie
B 76 73 75 82 80 83 50
Li Shuyu
X BE 98 99 99 96 100 98 35
Liu Sijia
=T 82 86 90 89 92 90 55
Sun Yiding
FiES5 91 85 95 92 90 96 10
Wang Nuoyu
HRE 63 70 52 59 60 42 -20
Han Tianyi
KEE 76 82 79 90 81 86 25
Zhang Mani
Z=—Ng 89 95 97 92 87 93 65
Li Yiming
ERH 69 68 60 49 70 63 5
Wang Shubin
VAL 83 89 90 90 96 92 50
Guo Liwei
SE==8 92 91 89 93 86 90 30
Wang Yifeng
ES71) 99 97 100 96 100 97 60
Wu Yangfan

Table 4 : Student grades during the implementation of the teaching unit
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Table 9 shows the test results. Compared with the test scores obtained before
the teaching unit, all scores that have risen are marked in purple. Although the
scores of the previous exam do not fully represent the true level of the
students, looking at the data from the overall data, there are 8 students whose
test scores have risen much more than they have fallen, and four students
have dropped more in their scores, but one of them has a score of 99 in the
last test, so his data cannot represent his/her performance in the entire

teaching unit . To sum up, most of the results have shown an upward trend.

In particular, 3 students showed an upward trend all 5 times, and two of them
got 55 and 50 points for their classroom performance respectively. This shows
that the increase in grades is closely related to their classroom performance.
Among them, a classmate who showed a negative 20 in class performance
was because he did not hand in homework 3 times in these 5 classes, so it

was offset by his other class performance scores, and the final score was -20.

In addition, through the exchanges with the teacher, we found out that the
whole class has hardly obtained so many class performance points in 5
classes. This data greatly exceeds the previous class performance scores of

traditional classrooms.

5.4 Feedback of students

In the last class, the teacher asked the students about their opinions on the
FC. According to Teacher Wang's record, although all the students expressed
their great enthusiasm for the teaching method, their opinions were not
entirely positive. A selection of the students’ opinions are the following:
1. “l was very happy in the whole teaching unit. | had a lot of interaction
with teachers and students in class, and the class was not boring at
all.”—Wang Shubin

2. “I play more games in class than before. | am looking forward to

coming to the class.—Zhang Mani
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3. “I am a little tired in class and feel it takes a lot of energy. | am

2

always worried that | will need to discuss some problems.”—Shen Aagjie’

4. “Some teaching videos were recorded by other teachers, and
sometimes they were a little novel and awkward to watch.—Wu

Yangfan

5. “I feel my listening is much better than before. Listening to videos is
different from attending classes in person, just like | don't have to

spend much time listening to recordings.—Guo Liwei

6. “Parents do not allow me to take my mobile phone to school, but
they listened to Teacher Wang and allowed me take my mobile phone

to class.—Wang Nuoyu

These few opinions cover the students’ real thoughts on the teaching unit of
the FC. According to the feedback from students, the implementation of this
teaching unit successfully mobilized their enthusiasm in the classroom.
Moreover, due to the various game links and interactive links set up in the
classroom and the arrangement before class, the tasks are closely related.
Therefore, the students' consciousness is stimulated in a certain process, so

that they can better complete the tasks assigned before class.

In the second opinion, the student mentioned that the class is more tiring,
which means that it consumes more energy than the traditional class. This
seems to be a very positive aspect. Originally in ESL teaching, students
listened to the second foreign language for a long time, and some lazy or low
leveled students will automatically reduce brain consumption. Although sitting
in the classroom does not have any learning efficiency, all students have

participated in the teaching process during the implementation of this FC
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teaching unit. Therefore, it consumes more students’ energy, the experience

also entails more efficiency.

In the feedback of these students, the difficulty of the teaching resources was
not mentioned. After contacting the teacher again, we find out the students did
not think the teaching resources were difficult, but rather simple and easy to
understand, especially when thy had some problems with the words’
pronunciation while watching the video at home, they could listen to it
repeatedly and get them clearly. The use or conversion of sentence patterns
and words is also very simple and clear. After excluding the two teaching
videos of the teacher, most of them think that the 11 minutes and 05 seconds
of the video of the fifth class is the most suitable, and the length is moderate.

The teacher also appears on the screen to attract their attention.

5.5 Feedback of teachers

During the implementation of this teaching unit, | had continuous contact with
the teacher. During this period, we adjusted some teaching plans based on
the feedback of students and the opinions of the teacher, and finally |

successfully completed the implementation of this teaching unit.

After the implementation of the entire teaching unit, through communication
with Teacher Wang, the following feedback was obtained:

1. The FC methodology makes a better use of classroom time than
traditional classrooms. In the previous three hours, teachers accounted
for half of the lectures. Students often started to feel bored in the
second class and could not concentrate well. In the teaching unit of the
FC the game and the interaction time with the classmates are placed in

the second class, and the students can concentrate more.

2. The FC teaching methodology allows most students to compete in the

classroom.
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3. The FC teaching methodology can promote the initiative of students,

and can improve students' autonomous learning ability.

4. The length of teaching resources is not important, it is important to find

a speed of explanation suitable for students.

5. In classroom interaction, a scoring system is needed to supervise and
manage students. Teachers need to be vigilant during group

discussions or playing games.

6. The FC teaching methodology can improve students' speaking and

listening skills.

Parents did not particularly support this teaching model at the beginning, but
the implementation of the FC requires parental supervision. Therefore, it is
necessary to work with parents to allow parents to correctly recognize the FC

methodology and inform parents that they only need their supervision.

6. CONCLUSIONS

At the end of this research, below are my conclusions and recommendations

on the implementation of the FC in ESL teaching in China.

The first goal was to study the development of the FC in China and the
implementation status of the FC in ESL teaching in China. According to He

(2014) , since 2011, China has officially implemented the teaching
methodology of the FC. Chinese educators integrated Chinese educational
elements into the FC during the implementation process, so that learners
could adapt better. Although there have been some problems in the
implementation process, in general, the FC has improved some deep-rooted

problems.
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The second goal was to identify common misunderstandings, problems and
acceptance of the FC methodology by ESL teachers, learners and parents. In
order to respond to this question, two questionnaires and a teaching unit have
been designed and implemented. It can be concluded from the results that
most students have given very positive feedback on using the FC for ESL
teaching, they actively participated in the classroom, and expressed
expectations for the future use of this teaching method. Some problems in the
implementation of the FC can be found from the teachers’ feedback, but the
they stated that this teaching methodology can better improve students’

learning attitudes and improve their own teaching quality.

The third and the last goal was to propose reasonable suggestions for the
implementation of using the FC in ESL teaching in the Chinese context,

regarding the following five topics:

1. English learning ability

Combining the results of the questionnaire and the implementation of the
teaching unit, it can be concluded that the FC teaching methodology has
different impacts on oral English, listening, and grammar in ESL teaching.
During the implementation process, the original teacher’s lesson in the large
classroom has been transformed so that every student learn the content
separately, similar to one-on-one classroom. Therefore, when they listen to a
video or audio, this teaching methodology not only attracts students’ attention,
but also provide them a quieter and concentrated environment, therefore will

eventually improves students’ listening skills.

In addition, since the FC gives students themselves a lot of time in the
classroom, they get more interaction and opportunities to express
themselves. From the feedback on the implementation of the teaching unit, it
can be concluded that students’ reactions to games are better than group
activities or presentations. Therefore, teachers can associate classroom

games with pre-class tasks to a greater extent, which can be better improve
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the enthusiasm of the students, and their oral English ability can also be

significantly improved.

2. Impact on teachers

Online videos are selected as teaching resources in the design of three
lessons in the teaching unit described in section 5. This is a key point in the
implementation of the entire teaching unit, due to the teacher expressed her
concerns about her pronunciation in the preparation phase of the teaching
unit. This is one of the problems of Chinese ESL English teachers mentioned
in section 2.4, and the FC can improve this problem to a certain extent.
Generally speaking, ESL teachers with many years of teaching experience
have strong control skills in the classroom, but most of them have not
received systematic pronunciation training, resulting their grammar
explanation is very good, but their pronunciation are not up to standard. It can
be concluded from the conversations with the teachers of AngLe Education
Center that most of them do not mind using videos of better teachers as their
own teaching resources. After the implementation of the unit, the teacher
informed me that she thinks her oral English has also improved. The videos of
the two websites of Moocs and Elementary and Middle School Student
Education Network are very popular now. These videos are made of very high
quality and provide free teaching resources. Therefore, | recommend that
teachers make more use of the high-quality teaching videos that are available
on the Internet, they can use the FC teaching methodology to help
themselves improve the quality of teaching, thus improving students' learning

ability and performance.

3. Teaching resources

During the design of the teaching unit, it was observed through searching
multiple websites that most of the videos posted on major education platforms
were about 10 minutes in length. These videos come in many forms. The two
most common exploitation of videos are: (1) Some teachers’ videos are
playing slideshows and they dubbing them on the side. (2) Some teachers

record the video like a traditional classroom with the teacher standing on the

93



screen, explaining content to the students. After combining the results of the
questionnaires and the implementation of the final teaching unit, we can draw
the conclusion that students like short videos of about ten minutes. According
to the feedback from students, they tend to like having teachers appearing on
the screen in the teaching video, this type of video can attract more their

attention and improve the learning efficiency.

Therfore, based on the feedback from the teaching unit, | suggest that when
teachers record videos by themselves or search for online resources, the
teachers themselves should appear in the video, and interact with the
students from time to time, leaving a space for them to think when the key
points are explained, so that students can better concentrate. In this way they

can achieve the goals of teaching resources to the greatest extent.

4. Classroom process

The FC teaching model is more open than the traditional teaching model, and
the classroom arrangement is also more free. The FC teaching model gives
students many opportunities and spaces to express themselves. In the past,
speeches were a passive experience. But in this context, students feel that
the classroom is their own, and they could communicate or compete with their
classmates in the classroom, which can promote the initiative of students and
cultivate the learning mode of students' independent thinking. From the
implementation of the teaching unit, we can see that the most effective way to
interact in the classroom is the combination of two persons. In order to avoid
the unbalanced operation of the classroom, it is necessary for the teacher to
understand thedifferent levels of students. It is recommended that in some
games and teaching activities, the level of the better ones and the lesser ones
need to be put in a group, and the proactive and shy ones are put together, so

that they can help each other to achieve maximum learning efficiency.
The FC requires teachers to be vigilant throughout the whole process. When

the teacher loses control, the classroom will appear to be not serious enough.

Some students will regard the FC as a game class, and playing too much, and
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the teacher needs to maintain order many times. In the design of the last
course of the teaching unit, the teacher also participated in the game as the
protagonist of the game. This is a point that has been changed after the
feedback of the fourth lesson. During the game time of the fourth course, the
teacher only participated in the game at the beginning, and the following
games were all handed to the students, the teacher just watched aside. But
the students had language conflicts during the game, so the game process of
this unit was also changed. This point is also very important, whether it is a
small class or a large class, the teacher needs to pay attention to control the
process of the class and the status of the students. When using the FC as a
teaching method, the interaction between students in the classroom is much
more, the traditional method has been greatly improved, this has both
advantages and disadvantages. Through the implementation of this teaching
unit, the advantage is that the students' learning enthusiasm is increased.
Students are actively participating in the classroom process. But the
disadvantage include instability factors in the classroom increase, and
incidents that disrupt classroom discipline are prone to occur. Judging from
the results of this implementation, teachers must occupy a central position in
classroom interactions. They should not be on the sidelines, and need to be

more involved in the interaction between students.

5. Supervision of students
Most of the schools in China do not have an independent online education
platform, so after assigning learning tasks, it is impossible to check whether
each student actually watched the video, or whether they watched and
thought carefully. Therefore, parents’ assistance is needed, to complete the
work of supervision. Before the implementation of the teaching unit, the
teacher and | had already started to communicate with the parents of the
students. The communication process was not smooth, but in the end we still
got their support. Parents are most worried about three points:
1. Is this teaching methodology just for children to play with mobile
phones and computers at home?

2. What else does the teacher do in class when students learn online?
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3. Is it necessary to increase the burden on parents?

The last thing we want when communicating with Chinese parents is to make
them anxious, since most parents are reasonable and very concerned about
the education of students. Therefore, what all teachers need to do is to
communicate with parents in time before the start of the course. This simple
and visible way allows parents to rest assured and assist teachers in their

work.

After combining the results of the questionnaire and the implementation of the
teaching unit, it can be concluded that it is recommended to directly inform
parents of the solutions to these three problems:
1. The video teaching materials or listening materials of each lesson
have a fixed time. If parents are worried, and since some students
really need to control the contact of electronic devices, the teacher will
inform the specific maximum time required to complete the work, and
let parents to strictly control.
2. Inform the parents that the teacher does not stop giving lectures, but
plays a role of guiding and resolving doubts. The teacher can ask all
parents to take a public class to let them rest assured.
3. Since the general length of the teaching resources is about 10
minutes, the teacher can tell the parents that they only need to
supervise the students until they completed the tasks, and they do not

need to be accompanied by the parents during the homework.

From the implementation process of the teaching unit, it can be concluded
that, after having answered the questions, most parents accept the questions
smoothly, and some of them also showed their expectations for the new
education model of the FC, hoping to improve students’ performance through

this methodology.

ESL teaching methods are constantly innovating and developing. We hope

that in the future the FC can be greatly experimented and improved in China,
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so as to improve the Chinese ESL teaching environment. Now the FC in ESL
teaching is still facing many challenges in China, and there are many places
where this methodology is not adopted yet. But this interactive strategy is
expecting and very exciting. | hope this research has made a small
contribution to the FC approach in a context of teaching ESL for Chinese

students.

7.REFERENCES

AlDahdouh, A.A., Oso6rio,A.J. & Caires, S (2015). Understanding Knowledge
Network, Learning and Connectivism. International Journal of Instructional

Technology and Distance Learning. 12, 10: 3-21.

Baker, J.W. (2000). “The Classroom Flip: Using Web Course Management
Tools to Become the Guide by the Side.” The 11th International Conference

on College Teaching and Learning. Jacksonville, FL, 13-14.

Bergmann,J., & Sams, A. (2014). Flipped learning: Gateway to student

engagement .Arlington. International Society for Technology in Education.

Blau, I, & Shamir-Inbal, T. (2017). Re-designed flipped learning model in an
academic course: The role of co-creation and co-regulation. Computers &
Education, 115, 69-81.

K&, BHRENATRINAENEZY]. HSFEEDE, 2018, 7(8):1374-
1379.

Chang, M.K.(2018). “Changing of Teacher’s Role from the Perspective of the
Flipped Classroom.” Advances in Social Sciences, 7(8), 1374-1379.

Chen, Y., Wang, Y., & Chen, NS (2014). Is flip enough? Or should we use the
flipped model instead? Computers & Education, 79, 16-27 .

97



Cheng,Y.H.,& Weng,C.W.(2017). “Factors influence the digital media teaching
of primary school teachers in a flipped class: A Taiwan case study.” South
African Journal of Education. 77(1), 1-12.

Crumly, C.,Dietz, P.,, & Angelo,S. (2014). Pedagogies for Student-Centered

Learning: Online and On-Ground. Augsburg Fortress.

RN MNBERENAREMEREERENARRLE. BEHRE
5,2014 ,255(7).
He,K.K.(2014). “Looking at the future development of "flipped classroom" in

”m

my country from the essence of flipped classroom™. China Academic Journal

Electronic Publishing House, 255(7).

fAIER& 312 (2019) Bl = XHs TR B BUR B R E" R FEXME. Mt T
FRFBTFIR, 5434-641.

He,Y., & Huang M.L.(2019)The construction of the "flipped classroom"
teaching model for ideological and political courses from the perspective of

connectivity. Journal of Hubei Institute of Technology. 5, 434-641.

Jones, L. (2007). The Student-Centered Classroom. Cambridge University

Press.

Lage,M.J., Platt,G., & Treglia,M. (2020). “Inverting the Classroom: A Gateway
to Creating an Inclusive Learning Environment.” The Journal of Economic
Education, 31(1), 30-43.

Lakmal,A., & Phillip,D. (2015) Motivation and cognitive load in the flipped

classroom: definition, rationale and a call for research. Higher Education

Research & Development, 34:1, 1-14.

98



ZTRE, VEEAZBEFROTLE: LB AL CIHBEHR,2018,6(6):516-
521.
Li, Q.F., & Liu,N.P. (2020). “The New Development of College Teaching

Methods: Transforming Education into Learning.” Innovation Education
Research. 6(6), 516-521.

MRE. ETFHHERENARZRESFEAFZIERRR[JI]. HEHE, 2018,
8(2):105-111.

Liu, R.J.(2018). “A Study on Application of Flipped Classroom Model in
College English Writing.” Advances in Education, 8(2), 105-111.

Liu,Z,Z., & Bang,C)Y., & Liu,C.C.(2013) A constructionist framework for
designing game-like learning systems: lIts effect on different learners.British
Journal of Educational Technology Volume 44, 2, 208-224.

Lo, C.K,& Hew, K.F. (2017) . “Using "First Principles of Instruction" to
Design Mathematics Flipped Classroom for Underperforming Students.”

International Journal of Learning and Teaching , 3(2), 82-89.

EHE. AEGEHEER TR RE N L BE CFHBEMR, 2018, 6(
5): 407-410

Mao,C.Y.(2018). “Some Reflections on “Flipped Classroom” in the Context of
Current Educational Reform.” Creative Education Studies ,6(5), 407-410.

Moffett, J. (2015). Twelve tips for “flipping” the classroom. Medical Teacher, 37
(4), 331-336.

Moran,C.M., & Young,C.A.(2015). “Questions to consider before flipping”.Phi
Delta Kappan, 97(2), 42-46.

Nicholes,J.(2020) .“Predictors of Engagement and Success in a Flipped EFL
Classroom in China.”Electronic Journal of Foreign Language Teaching, 17(1),
272-286.

99



Pelech, J.,& Pieper, G. (2010). The Comprehensive Handbook of

Constructivist Teaching: From Theory to Practice. Charlotte, Information Age.

Siemens, G. (2005).“Connectivism: A learning theory for the digital age.”
International Journal of Instructional Technology and Distance Learning. 2, 1,
3-10.

Tazijan, F.(2016). “A Survey of Flipped Learning Approach in the ESL
Context.”Asian Journal of Education and e-Learning, 4(2), 2321-2454.

EH, IEFBERERATRKARSIT.ZSE, 2014, (000)019, 27-28.
Wang, R., & Wang, C.Q.(2014). “Analysis of Parents' Role in Flipped Class.”
Talent (000)019, 27-28.

Webb,M., & Doman,E., & Pusey,K. (2014). “Flipping a Chinese university EFL
course: What students and teachers think of the model”. Journal of Asia TEFL
,11(4), 53-84.

Webb,M.(2016). “Does the Flipped Classroom Lead to Increased Gains on
Learning Outcomes in ESL/EFL Contexts? “The Catesol Journal ,28(1) ,39-67.

BN, XEL RREBETHERIDINASEINE TEE LR BERIEBFH
&,2020,10(03), 297-300.

Wei, L.S.,& Liu.J.H. (2020). “How Middle School Teachers Realize the
Conversion from Offline to Online Teaching in Epidemic Situation.” Advances
in Education 10(3), 297-300.

B R, EET B REZFR AR T AREAR. P EBLHF,334(11):101-
111.

Yang,X.H.,& Dang,J.N. “Research on Localization Strategy of Flipped
Classroom Teaching Model”. China Audio-visual Education,334(11), 101-111.

100



RS ETHEAXREENPIEREDAENESIR. BEHFRELFZWEN
H,IIE %S : kg2015910.

Yuan,F.(2015) “Reform and practice of flipped classroom teaching based on
WeChat public platform”. Higher Education Classroom Teaching Reform
Project, Project Number: kg2015910.

sKRF. RIRIRRIRITERRBZNE. BEHE[J], 2018, 8(6) :638-642
Zhang,T.F.(2018). “Some Discussion about Teaching Reform on Experimental
Design and Modeling.” Advances in Education, 8(6), 638-642.

Zhang,W.M.(2018). “On China’s English Teaching Reform:From Micro-lesson
and MOOQOC:s to Flipped Class.” ilnternational Journal of Emerging Technology
in Learning ,13(1), 1863-0383.

K7 BETHOMRENREZZRAEREXIRAFZEXABVEST.AFH
[%,2015,5 (3) :6-10.

Zhang,Y.(2015). “The Analysis of Teaching Mode Construction of Flipped
Classroom Experiment Based on Micro Video Curriculum in Fragmentation

Learning Time.” Advances in Education,5(3), 6-10.

MAR MEREZFZEXEVHRIBFRAZBEZRNRZENARR. LG H
&,2020,10(3):330-338.

Zheng, H.Y. (2020). “An Empirical Study on Flipped Classroom Teaching Model
in English Reading Class in Junior High Schools.” Advances in Education. 10(3),
330-338.

KN BHPEBIRERZ AL EH 2. A EIMERSZ, 2008, 02.

Zhu, J.W.(2008). “Problems and diagnosis of high school English classroom

teaching”.Chinese Foreign Language Teaching and Learning, 02, 8-41.

101



Webpages:

EREEPENERRELRFZ TR AEXE, 2015

Baidu Library. (2015) Flipped Classroom Teaching Practice of Chongging
Jukui Middle School. Retrieved July 6, 2020, from
https://wenku.baidu.com/view/4c7e€5a890740be1e640e9a0f.html

Chou. E. (2020) “7 Learning Styles: An ESL Teaching Strategy That Works.”
published on FluentU English Educator Blog. Retrieved August 4, 2020, from

https://www.fluentu.com/blog/educator-english/esl-teaching-strategies-styles/

C20RIRBX R E 2. AR IS AFFE H.0.2013
East China Normal University News Center. (2013) C20 MOOC Alliance
Charter. Retrieved from August 4, 2020, from

http://www.hsjdy.com.cn/mooc/news/

content.php?newsld=35&classld=moocmessage

Downes, S. (10, 2010) What Connectivism Is. Retrieved from October 6, 2020
.https://halfanhour.blogspot.com/2007/02/what-connectivism-is.html

FTIEA T B NUR KN EBRMAETRHEFNSE?

Lemon(2017) “What is the attitude of parents towards Internet education?” .
Retrieved August 7, 2020, from
http://www.jzb.com/bbs/thread-4932747-1-1.html

MEMERRE. X TFWEHE, RKNELIEFLI, ZEINEIITER
X$.2020, B&TRK

Lue. (2020) “Regarding online teaching, parents have 4 "slots", but students
are totally opposed to the third”. Tengxun Net. Retrieved July 16, 2020, from
https://xw.qq.com/cmsid/20200328A0177600

Siemens, G., & Downes, S. (n.d.) Connectivism. Retrieved October 3, 2020
from

https://www.learning-theories.com/connectivism-siemens-downes.html

102


https://wenku.baidu.com/view/4c7e5a890740be1e640e9a0f.html
https://halfanhour.blogspot.com/2007/02/what-connectivism-is.html
https://xw.qq.com/cmsid/20200328a0i77600
https://www.learning-theories.com/connectivism-siemens-downes.html

Student-Centered Learning. (2014). Education Reform Glossary. Retrieved on
September 10, 2020 from

http://edglossary.org/student-centered-learning/

ERPKBAZERNEMLEINNE. 2010, 5 E.
The Outline of the National Medium and Long-term Educational Reform and

Development Plan.(2010), Baidu. Retrieved on November 2, 2020 from
https://baike.baidu.com/item/[E & H K BRI & e & T4 R XN EE/10319448

—HMBF. TN LERE, RKEITXAMARENEZE. (2020, 5K
Yi,Q.S.(2020) “For online teaching, parents have these two different views” ,
BaiDu. Retrieved on August 6, 2020 from
https://baijiahao.baidu.com/s?id=1658426418049395028&wfr=spider&for=pc

103


http://edglossary.org/student-centered-learning/
https://baijiahao.baidu.com/s?id=1658426418049395028&wfr=spider&for=pc

8. APPENDICES

8.1 Appendix A: Students’ questionnaire

1.How old are you?
A.7-10

B.11-15

C.16-20

D.21-25

E.25+

2.Do you like the Flipped Classroom methodology to learn English?
AYes o
B.No o

C.Depending on the learning content o

3.How many times do you receive the Flipped Classroom methodology to
learn English each week?

A0

B.1-3

C.4-6

D.7+

E.always

4. Do you think the Flipped Classroom is better than traditional teaching?
A.Yes
B.No

C.Depending on the type of course

5.What are your favorite resources to use in a Flipped Classroom?
A.video tutorial
B.listening content

C.written content
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D.other:

6.How long do you think the video tutorial should last?
A.0-10’

B.11-20’

C.21-30°

D.> 30’

7.What do you think is the most beneficial aspect of using the Flipped
Classroom to learn English?

A.helps to understand the content

B.saves time

C.offers self study ability

D.other:

8.Do you think studying at home requires parental supervision?
A.Yes
B.No

C.Depending on the learner’s age

9. Do you think flipped teaching helps you thinking of problems?
A.Yes

B.No

C.Depending on the difficulty of the contents

10. How often can you take the initiative to ask questions in the classroom?
A.Always

B.Frequently

C.Occasionally

D.Never

11.Did your marks improve after learning through the Flipped Classroom?
A.Yes
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B.No

C.They are the same

12. What do you think are the advantages of using the Flipped Classroom?

13. What do you think are the disadvantages of using the Flipped Classroom?
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8.2 Appendix B: Students’ questionnaire

1.How many years lasts your professional experience?
A<5

B.5-15

C.15-25

D.>25

2.What do you think is the biggest innovation of the Flipped Classroom?
A.The changes of the classroom’s task
B.The changes of the teacher’s role

C.The proportion of multimedia in teaching

3.How well do your students accept the Flipped Classroom?
A.very well

B.well

C.badly

D.very bad

E.l don’t know

4.In your opinion, which language skills can be most improved after using the
Flipped Classroom?

A.Reading

B.Writing

C.Listening

D.Speaking

5. Which tools or platforms do you know, that can help you to prepare
teaching materials for Flipped Teaching?

A.Hujiang

B.MOOC

C.NetEase Open Course Network(f 572 FFIRFEM )
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D.China Elementary and Secondary School Teaching Network (7 & H/NZH#(
FX)

E.Micro course network ({3 )

F.other:

6. Do you think students can complete the learning contents and think about
questions at home?

A.Yes, always

B.Yes, generally

C.Sometimes

D.No, never

E.l am not sure

7. What methods do you use to stimulate students' enthusiasm to ask

questions in the classroom?

A. Arrange more classroom interaction modes, such as more group
discussion time

B.Let students provide timely feedback and reward or praise them

C.Add classroom performance to final score

D.other:

8. Do parents accept letting students watch videos for study at home? Are
there any conflicts?

A.There are no problems

B.Most parents like it

C.Some parents do not like it

D.There are always problems

E.l don’t know

9. What is the biggest advantage of the Flipped Classroom for learning
English?
A.Improves learning efficiency

B.Improves students' self-thinking ability
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C.Reduces teacher's stress

10. What is the biggest disadvantage of the Flipped Classroom for learning

English?

A.The students' self-discipline is not enough to complete the learning tasks at
home

B.Some students are not active in class, so the teacher cannot get feedback
from all students on the learning content

C.It is difficult to make teaching materials (video) that can cover all student

levels
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8.3 Appendix C (Q12) : Students’ questionnaire results

12. What do you think are the benefits of using a flipped classroom?
1 1 can repeatedly watch it until | understand FEAAR S ER @AM
2 Video learning is more interesting MMEIFEER
3 More ient and efficient FHEBX
4/ Can make me study more comfortable at home AL B AR EFRNZES
5 English listening skill can improve a lot FIET DR/ AL
6 Convenience HE
7 no x
8 Convenient and efficient FEBK
9 Improved grades REHRET
10 Can let me watch the computer at home AL AR EERR
11 Can make full use of space AIAFE S FIREE
12 very good REF
13 Provides convenience for learning BEIRETER
14 good ¥4k
15 Improved grades 1R T SR
16 Improve self-learning ability RABFHZEIMED
17 Improve children's abilities RAZFHERN
18/ Learn more efficiently FHEARE
19 Students can increase self-learning ability FHERPIEMBHRZIMED
20 Can be accepted more clearly AT LA S E R A
21 |Free time arrangement A 8] B B = HE
22| More flexible LEBRE
23|Very good to improve their own learning ability FHF RBEFEIMED
24/Don't know AT
25/|Increase memory Emeizh
26/no x
27| Improve learning ability RIZEIMED
28 Improve the understanding of difficult questions RIEERNRN R
29| Don't know KT
30/good ¥
31/|For better understanding and memory EFEFERMLIZ
32/|Improved self-learning ability BB TBEZMEN
33|Improve children’s learning ability ReRFEIMRN
34 Improve children’s learning ability ARBEEBEEIMN, FERTHITHBAREZH
35/ more convenient FHE
36 Improve self-study ability and develop good habits RBB2AEN, FRIFIER
37/good 7
38 not working pidic]
39/Can learn, remember quickly FMiR, B8 F
40/Increase interest in learning REZEINE
41|Improve autonomous learning ability REBEEZIMN
42|Love to learn FH3]
43 Motivate learning AN SRR
44/Self-learning BHFES
45| Improve self-study ability and flexible study time REBZEMEN, FINERE
46| Can improve more effective self-learning ability fEIRBEAMMBEZMED
47|Watching videos to learn English is very interesting EVMFREREER
48| Easier to understand. FESER.
49 It helps to improve their ability, cultivate children's habit of learning English independently, and lay a foundation for future English learning.
RBBRFEIMEN
50 /It can improve the students' ability to learn independently, make the preview after class less boring, and increase the interest in learning
APRBEIEMED, BARFIRUZITENIG, IUREI ST TR, ‘
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8.4 Appendix D (Q13) : Students’ questionnaire results

13. What do you think are the disadvantages of using flipped classrooms?
1/No way to ask the teacher SRR INEE) ZIH
2|Easy to run away RESHM
3|1 don't know AHIE
4 Parents don't agree with the long term use of computer BNESZ T RKFEE
5 Some content is too plicated to r b AERNEFLFES, A7 E
6 expensive =
7 No Ea
8|No for now EEIpE:]
9/ No B
10| Parents have been watching all along FEK—HAESHE
11 Easy for students to remember mixed courses BHIFEITRIRE
12/ No A
13 Damage to eyesight, can’t ge class time HhEMRH, FREREMHER
14 Uncomfortable TEFBR
15/No izl
16/No x
17/No x
18 No x
19|For students who don't think they can't deal with the schedule by themselves well NFFERSEERENRFAREBS
20| The thinking is constrained! BAE EART B4
21/No reminder RAERR
22/No x
23/No pig:]
241 don't know AT
25/No gl
26| Too much trouble 1
27/ Affect vision P10
28 No x
29 No x
30 No pigz]
31 Insufficient self-study and self-discip after class RTEZEAMTRE
32/No x
33| Helpful for children's learning WEFZIEEH
34| Promote children's learning RHETF

35 Worried that if students watch videos for a long time, they will overuse their eyes

BOFEKIBENG, RSBARIE

36 more convenient

BhE

37 Have not found any drawbacks BANEAREMB AR
38 The progress will be fast, the child can't remember HESR, ZFIEREFE
39/ No g ]

40/No BH

41/No RE

42 Nothing HrRA

43 Consciousness needs to be improved BRMEFIES

44/No BE

45 Sometimes you may not concentrate, which affects the learning effect

AMAREEARER, FOEIHR

46 Distract

SECEE RN

47|1 te pronunciation and may not be corrected in time SR, AIRRSEINA L IE
48| Will be less effective for students with poor self-control NERENENZERYRESE—R
49 Wasting my rest time at home RBEFERIKER

50 Inconvenient to use ERARHE
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8.5 Appendix E : Teaching unit

Key
teaching points

Tasks
before class

Classroom
process

w

@ o> &N =

Course1
What’s s/he like?

Listen, say, read and write the words "old," "young," "kind," "funny"
and "strict.

Be able to flexibly use the sentence pattern "Who's your art/English/
maths/science/music /..." in practical situations. The teacher?" "Is he/
she young/old/funny/kind/strict /... ?" .To stimulate students to further
understand the desire of teachers of various subjects, harmonious
relationship between teachers and students.

Students listen, say, read and write the words: "old," "young," "kind,"
"funny" and “strict.

Students can flexibly use sentence patterns: "Who's your art/English/
maths/science/music /..." in practical situations. The teacher?" "Is he/
she young/old/funny/kind/strict /... ?" Stimulate students to further
understand the desire of teachers of various subjects, harmonious
relationship between teachers and students.

Watch the video delivered by the teacher.

Record the questions that you did not understand.

Repeat the new words and recite the words.

Copy new words and sentence pattern five times each.

Make a dialogue of no less than 4 sentences about a teacher
according to the new sentence pattern.

Lesson1

1. Comment on the test paper of the previous class and explain the
error-prone points, and then answer the students’ questions.

2. Warm-up: Free talk . Teachers chat with students and listen to
students’ opinions on teaching videos. (10 min)

3. Dictation: Dictate all the new words, then exchange with their
respective classmates and make corrections according to the
textbook. (15 min)

4. Lead reading: When students correct each other's mistakes, the
teacher writes the new words and sentence patterns on the
blackboard, and then leads the students to read them aloud.
(10min)

Break (10min)
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Exercise 3:

Practice according to the cartoon content that the students are familiar
with. The teacher uses multimedia courseware to put the pictures of the
Pleasant Goat and Big Big Wolf cartoons on the big screen and let the
students practice the words "kind" and "funny". such as:

A:Who is he?

B: He’s Manyangyang.

A: Is he / she kind?

B: No, he / she isn’t.(25min)

Presentation:

After the students have contacted, let them organize their own
conversations, and let each group of students come on stage to post
their own conversations. (20 min)

Reviews:

The teacher makes comments based on the performance of the students
(5min)

Break (10min)

Test (30min)

Summary:

Teachers and students summarize the vocabulary and sentence patterns
learned in this lesson.

Encourage students to carefully observe the teacher in each subject and
correctly summarize the main personality characteristics of the teacher in
each subject. (15min)

Homework:
Explain to the students the learning tasks to be completed after returning

home, and again explain the characteristics of the flipped classroom,
including the knowledge points they cannot understand repeatedly at
home, and instruct the students to take notes on the places they do not
understand. (10min)
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Key
teaching points

Tasks
before class

Classroom
process

Course2

My week

1.Five words: Monday, Tuesday, Wednesday, Thursday, Friday. Students
are required to spell the five English words from Monday to Friday
correctly and use these words flexibly in combination with the sentence
patterns given.

2. Understand and use the name of each subject to describe the course
schedule. Understand the correct way of expressing the action of "go
to class" in Chinese, We have...”.

3. Master sentence patterns: “What day is it today? It's...”. "What do
you have on Wednesdays? We have English, science, computer
and physical. | like Wednesdays”. Students are required to use
these sentences freely in actual situations.

1. Watch the video and audio delivered by the teacher.

2. Make notes of the questions that you did not understand.

3. Repeat the new words and recite the words.

4. Copy new words 10 times each.

5. Make up a dialogue of at least 8 sentences according to the key
sentence patterns and include new vocabulary.

6.Follow the teacher's guidance in the video, learn the meaning of the
song "My days of the week", and follow the teacher's demonstration,
learn to sing.

Lesson1

1.Comment on the test of last week and explain the error-prone
points, and then answer the students’ questions.

2.Warm-up: Free talk . The teacher greets the students and briefly
reviews the content of the previous lesson (10 min)

3.Dictation: Dictate all the new words, then exchange with their
respective tablemates and make corrections according to the
textbook. (15 min)

4.Lead reading: When students correct each other's mistakes, the
teacher writes the new words and sentence patterns on the
blackboard, and then leads the students to read them aloud.
(10min)

5.Interaction: Let students ask questions about grammar, sentence
formation, pronunciation of words in the video, and answer them
one by one (30 min)
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Break (10min)

Lesson2

Presentation 1:

Let the students who have learned to sing the song "My days of
the week" come to the stage to perform, give 3 places, and
inform the students about the fact that who takes the initiative to
come on stage first will get points. (10min)

Exercise:

Game 1:

Game 2:

The teacher asks the students to use the fourth grade sentence
pattern: “It's 8 o’clock. It's time for Chinese.” Leading sentence
pattern: “We have Chinese, English,on Mondays”.

After that, let the students work in pairs, combine with the school
curriculum, and use them skillfully in the situation.

(“What day is it today? It's .... What do you have on ...? We
have .... | like ....”) Use new words for daily oral practice, such
as:

A: Hello, what day is it today?

B: It's Tuesday.

A: What do you have?

B: We have P. E. class. | like Tuesdays.

A. What time is it?

B. It's 8:20. It's time for the English class. (10min)

Ask students to use homework paper to make a disc marked
with the week, use the pen as the pointer to rotate at will, and
use the sentence pattern "What day is it today? It's..." according
to the position where the pointer stops to communicate and
consolidate the new words they have learned .

Students can also add sentences to ask and answer the class
schedule, such as “What do we have on Monday? We
have...... ”(10min)

Divide the students into groups of 4, a total of 3 groups of students, give

them 10
students

minutes to practice the song "My days of the week." A group of
performed on stage, and some students commented on each

other. (20min)

Break (10min)
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Test:(30min)

Summary:
Teachers and students summarize the vocabulary and sentence
patterns learned in this lesson.
Let students sing new ballads or songs to parents or friends
(20min)

Homework:
Explain to the students the learning tasks to be completed after
returning home.(5min)
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Key
teaching points

Tasks
before class

Classroom
process

Course3

What would you like?

1. Listen, speak, read and write words:” tomato, tofu, green beans, fish,
potato, eggplant, cabbage, mutton, pork”

2. Use sentences in dialogue in situations and can skillfully replace
sentence-shaped words. : “What would you like for lunch? I'd like...;”

3. The vocabulary is large, and some words are difficult to master:”
tomato” and “potato” are easy to confuse; “eggplant” is longer; “cabbage”
is difficult to pronounce; “pork” and “mutton” are easy to confuse; the
pronunciation of “tofu” is easily disturbed by Chinese. *

1. Watch the video and audio delivered by the teacher.

2. Record the questions that they did not understand.

3. Repeat the new words and recite the words.

4. Copy new words 10 times each.

5. Make a dialogue of no less than 10 sentences using the new words
and new sentence pattern.

Lesson1

1.Comment on the test paper of last week and explain the error-
prone points, and then answer the students’ questions.

2.Warm-up: The teacher plays the nursery rhyme "let’s have a picnic
today" in the textbook, and the students listen to the song and
review the food words (10 min)

3.Dictation: Dictate all the new words, then exchange with their
respective tablemates and make corrections according to the
textbook. (15 min)

4.Lead reading: When students correct each other's mistakes, the
teacher writes the new words and sentence patterns on the
blackboard, and then leads the students to read them aloud.
(10min)

5.Interaction: Let students ask questions about grammar, sentence
formation, pronunciation of words in the video, and answer them
one by one (30 minutes)

Break (10min)
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Lesson2

Exercise 1:
As a group of two, remember and say some words about food
together, ask and answer each other, using sentence patterns:
A: What would you like for lunch?
B: I'd like.... (10min)

Exercise 2:
When the teacher distributes a set of word cards for each group,
including the words: “pork, fish, tomato, potato”, at the same
table, hold cards to check each other’s pronunciation, if in
doubt, ask the teacher, and then use the sentence pattern of the
unit again. Answer the question with the card held by the other
party. Let students distinguish between tomato and potato and
other similar words (15min)

Presentation:
Let each of the students write a silent dialogue, including the
sentence structure of this unit and two newly learned
vocabulary. After writing, let the students come to the stage to
recite the dialogue written by themselves. Students who take the
initiative to come to the stage will get extra points., evaluate the
accuracy of the sentence pattern .(20 min)

Reviews:
Teacher reviews based on students' performance. (5min)

Break (10min)

Test: (30min)

Summary:
Teachers and students summarize the vocabulary and sentence
patterns learned in this lesson.
Encourage students to introduce the words they learned today
to their parents at home, and ask and teach their parents what
would you like for lunch. (15min)

Homework:

Explain to the students the learning tasks to be completed after
returning home. (10min)
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Course4d

What can you do?

1. Master the new words sing, Kung fu and phrases that describe leisure
Key a-ct|V|t|es |
teaching points sing English songs, do some Kung fu.
2. Correctly write new words, phrases, and use sentence patterns What

can you do? | can ...to answer.

1. Watch the video delivered by the teacher.
2. Record the questions that you did not understand.
Task 3. Repeat the new words and recite the words.
asks
4. Copy new words and sentence patterns 10 times each.
before class ) : -
5. Make a dialogue of no less than 6 sentences about leisure activities.
6.Listen to the audio recorded by the teacher and learn to sing "What can

you do?"

Lesson1
1.Comment on the test papers of last week and explain the error-
prone points, and then the problems of college students will be
discussed.
2.Warm-up: Play the song “What can you do?” Teachers and
students sing together. (10 min)
3.Dictation: Dictate all the new words, then exchange with their
respective tablemates and make corrections according to the
textbook. (15 min)
4.Lead reading: When students correct each other's mistakes, the
teacher writes the new words and sentence patterns on the
blackboard, and then leads the students to read them aloud.
Classroom (10min)
process 5.Interaction: Let students ask questions about grammar, sentence
formation, pronunciation of words in the video, and answer them
one by one (30 minutes)
Break (10min)

Lesson2

Exercise 1:
The teacher asked the six students as a group to discuss what
they like to do after class or during holidays. Or what they are
good at, ask students to use the vocabulary they have learned
before. After the discussion is over, select one student from
each group and write the results of the discussion on the side of
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the blackboard in English, such as watching cartoons, playing
the piano, drawing, playing table tennis, singing, etc.

After the students have finished writing, the teacher will talk about it. Now
let’s discuss what you can do if our class has a party? Let the students
say “What can you do? What can you do for the party? | can sing English
songs , Do some kung fu.” (20min)

Game: The teacher says that the cards prepared in advance should be
pasted next to the words written by the students. After that, a hair ball is
given to the students to pass them one by one. The teacher sings the
song "What can you do?" just learned next to him. Stop it, after stopping,
which student needs the hair ball in the hands of that student Let’s use
the key sentence patterns of this lesson to answer the teacher’s
questions and read out the English words relative to the card specified by
the teacher. After all the answers are correct, increase the difficulty.
Students who cannot read it or read it wrong will stand up to be the next
person to sing, and students who stay for the last will get applause and
points. (20min)

Exercise 2:
Divide into a group of two, put all the words written on the
blackboard into a new sentence pattern to form a dialogue,
including the new vocabulary of this lesson, such as:
A: What can you do?
B: I can sing English songs.
A: What can you do for the party?
B: | can draw. (10min)
Break (10min)

Test: (30min)

Reviews:
The teacher corrects the conversations written by the students
when the students are writing the papers, and sends them to the
students after the students have completed the papers, and
comments (10min)

Summary:
Teachers and students summarize the vocabulary and sentence
patterns learned in this lesson.(10min)

Homework:
Explain the students about the learning tasks to be completed
after returning home. (5min)
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Key
teaching points

Tasks
before class

Classroom

process

Course5

There is a big bed.

1. The students can describe the relative position of things using the

preposition (in front of, beside, behind, between, above)

2. The students can make use of the “there be” sentence pattern.

1. Watch the video delivered by the teacher.

2. Record the questions that didn’'t understand.

3. Repeat the new words and recite the words.

4. Copy new words 10 times each.

5. Make up a dialogue of no less than 12 sentences about the position of

the preposition and their own room.

Lesson1

1

. Comment on the test paper of last week and explain the error-

prone points, and then answer the students’ questions.

2. Warm-up: Greeting.(10 min)

3. Dictation: Dictate all the new words, then exchange with their

respective classmates and make corrections based on the
textbook. (15 min)

. Lead reading: When students correct each other's mistakes, the

teacher writes the new words and sentence patterns on the
blackboard, and then leads the students to read them aloud.
(10min)

. Interaction: Let students ask questions about grammar, sentence

formation, pronunciation of words in the video, and answer them
one by one (30 minutes)

Break (10min)

Lesson2

Exercise 1:

The teacher asks the students to do dialogue exercises in pairs.
They empty a pencil case and took out an eraser. One person
place it in any position of the pencil case to ask the other person
and the other person answers, such as:

A: “Where is the ball?”

B: “It'sin the box.” (10min)
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Writing:

Game:

The teacher demonstrates on the podium, placing the eraser in
the 5 positions of the pencil case, in pairs, using the sentence
pattern "There be" to write out all possible positions without
reading the book. After that, the two groups exchang, and finally
the group with the highest score will ne selected to receive the
applause and bonus points from the students. (15min)

Divide the students into groups of 3 and implement a relay
competition. After giving the students 10 minutes to prepare, the
teacher gives a square box and a small hair ball to the students.
Starting from the first group, the teacher uses the sentence
"there be" Sentences in a pattern, students will operate in turn,
the group with the most relays will win points and applause (25

min)

Break (10min)

Test: (30min)
Summary:

Teachers and students summarize the vocabulary and sentence
patterns learned in this lesson.
Make a summary of this teaching unit, and ask students for their
opinions and opinions (15min)

Homework:

Explain to the students the homework to be completed after
returning home (5min)
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