Economia Agraria y Recursos Naturales. ISSN: 1578-0732. e-ISSN: 2174-7350. Vol. 21,2. (2021). pp. 47-77

Influence of human capital on the trial and error learning
process in a common pool resource (CPR) game
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ABSTRACT: This paper presents a study regarding the behavior of Pacific-Colombian fishers in
a Common Pool Resource game. Results show that decision-making depends on human capital
accumulation and the learning process. Specifically, through trial and error, those players with more
human capital adjust their decisions on the basis of a cooperative-collusive solution by following the
feedback of their own most successful strategies in past rounds. Notably, fishers with the higher levels of
formal schooling tend to harvest less because they have a better understanding of dilemma-type games
and the higher benefits involved when they cooperate.

Influencia del capital humano en el proceso de aprendizaje de prueba y error en un
juego de recursos de uso comin (CPR)

RESUMEN: Este estudio presenta resultados sobre el comportamiento de los pescadores del Pacifico
colombiano en un juego de recursos de uso comun. Los resultados muestran que la toma de decisiones
depende del capital humano y del proceso de aprendizaje. A través de prueba y error, aquellos jugadores
con mas capital humano ajustan sus decisiones hacia una solucion cooperativa-colusoria siguiendo
la retroalimentacion de sus propias estrategias mas exitosas en rondas pasadas. Particularmente, los
pescadores con niveles mayores de educacion formal tienden a extraer menos unidades debido a mejor
comprension de los juegos tipo dilema social y los mayores beneficios obtenidos al cooperar.
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1. Introduction

The ZEPA (acronym in Spanish for Exclusive Areas for Artisanal Fishing) and
the DRMI (acronym in Spanish for and Regional Districts for Integrated Manage-
ment) are successful cases of territorial organization on the Northern Pacific coast of
Colombia and examples to guide the management of fisheries resources towards sus-
tainability (Vieira et al., 2016). The ZEPA declared 2.5 nautical miles permanently on
July 2013 (MinAgricultura, 2013) and the DRMI established 55,974 marine hectares
in October 2017 (MinAgricultura, 2017). These two areas that connect to each other,
form a conjoint territory for exclusive use of artisanal fishers.

These designations have provided benefits to the fisher communities by mitigat-
ing the conflicts between artisanal and industrial fisheries, engaging at least 700 small
scale fishers and reducing the pressure from industrial boats (Ramirez-Luna, 2013).
Their derived benefits range from the increase in capture per unit of effort (Lopez-
Angarita et al., 2018); extra premiums paid by consumers for responsibly caught fish
and directly bought from the territory (Saenz-Pacheco, 2014). Consequently, higher
revenues are derived from a moralistic supply chain based on selective and diversi-
fied fishing and non-destructive gears (Cobos et al., 2016; Satizabal, 2018; Satizabal
& Batterbury, 2018); food security (Ramirez-Luna, 2013); and biological services
due to the nursing of several species (Navia et al., 2010).

Notwithstanding, these designations have brought struggles among fishers,
jeopardizing the effectiveness of their implementation (Hernandez & Diaz, 2012;
Ramirez-Luna, 2013). These struggles arise from the distortion of the social interac-
tions and place-based social control mechanisms (Satizabal, 2018), and the unaware-
ness of fishers in regard to the depletion and obligations of the resources and their
environmental balance (Diaz & Caro, 2016).

In order to propose solutions to these struggles under the experimental economics
approach, several experiments have been run in Colombia following the framework
proposed by Ostrom et al. (1994). These studies have provided findings regarding
how the perceived inequality in the group constrains the effectiveness of communica-
tion (Cardenas, 2000); how the modest enforcement of the cooperative equilibrium
outperform face-to-face communications (Cardenas, 2003); and how the combina-
tion of internal communication and external non-coercive intervention leads to better
results in terms of community organization (Moreno-Sanchez & Maldonado, 2010).

However, the direct effect of human capital and education in solving Common
Pool Resources (CPR) dilemmas has not been conclusive and it is still not clear
whether education promotes competitive or cooperative behavior. Particularly, some
studies indicate that the education, both formal and informal, turns out to be an ef-
fective management tool in marine protected areas. It increases community aware-
ness, attitudes, behaviors, and perceptions (Adler, 1996); and despite total education
costs that continually increases, it remains, in terms of money and effort, lower than
the costs of enforcement (Alcock, 1991). Essentially, high school graduates should
understand the significance of the ocean in the earth system and how the ocean and
humans are interconnected (Plankis & Marrero, 2010) and be able to make informed
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and responsible decisions concerning marine resources (Shoedinger et al., 2006);
nevertheless, field experiments show diverging results.

On the one hand, some field-lab studies show that more schooled players are open
to accepting external interventions and rules aimed at promoting sustainable use of
resources (Moreno-Sanchez & Maldonado, 2010). Additionally, players with higher
levels of human capital and cognitive skills are willing to contribute more to collec-
tive actions (Arroyo-Mina et al., 2016; Cardenas et al., 2009; Brafias et al., 2009),
and are less inclined to free-ride (Braiias et al., 2009).

On the other hand, education can also promote competitive behavior when the
more schooled players take advantage of less schooled ones. In this case, when the
latter ones are unsure about their own decisions, they use the others as a reference
leading to a competitive equilibrium (Velez et al., 2009).

Results from filed experiments often indicate that, under some circumstances,
external motivations drive the strategic behavior of those more educated players
towards cooperative outcomes; however, we notice that none of them explain how
this behavior is internally driven by the available information those players have,
and how they use it as feedback to look for better outcomes. Due to this gap in the
behavioral and experimental economics literature, we attempt to explain how higher
levels of schooling drive the individual behavior to a cooperative-collusive solution
through a Trial and Error Learning Process (Huck et al., 2000; 2004a). Our purpose is
to contribute to this discussion by explaining how education, human capital and cog-
nitive skill formation are influential in driving strategic behavior. By applying CPR
games over 10 rounds to a set of villagers in the Pacific coast of Colombia, we find
that players with higher schooling levels lead their actions towards higher payoffs.
These games were carried out with Pacific-Colombian fishers inhabiting a remote
territory where there is low schooling and a illiteracy rate of 15.2 % of the population
(DANE, 2005).

The remaining part of the paper is structured as follows: Section 2 presents a brief
discussion on the influence of human capital on strategic behavior. Section 3 presents
the theoretical model for analyzing the behavior of fishers. Section 4 presents the
game design, the procedures during the experiments and reports on the results ob-
tained. Section 5 provides final comments and a conclusion.

2. Human capital and strategic behavior'

Despite the lack of evidence on how human capital drives decisions in CPR
games, the role of cognitive skills in decision making has been studied intensively
under the context of repeated Prisoner’s Dilemma (PD) games. In this context players
with higher human capital are better at understanding repeated PD games (Brosig,

! As a global consensus, years of formal education and schooling are considered a measure of human capital,
although this may not necessarily translate into marketable skills (Becker, 1964); besides, formal education
enhances the human capital stock by improving the cognitive skills for problem solving (Bowen, 1977; Pallas,
2000).
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2002; Burks et al., 2003; Schramm, 1998; Tan & Zizzo, 2008) and better able to
adapt their behavior, even when they do not know each other and have played only
once (Boone et al., 2002; De Jong, 2015).

Additionally, the evidence from experiments using university students as subjects
present interesting findings. These studies argue that players with higher cognitive
skills are more patient, therefore have higher savings rates (Jones, 2008) in both the
short and long-run. In addition, these skills are associated with higher social aware-
ness, better prediction of consequences of their actions, and performance of calcula-
tions for reducing the number of errors®. These skills seem to elicit a greater tendency
to be cooperative in a strategic setting, and players with these skills appear to cooper-
ate more often when playing repeated PD games (Burks et al., 2009).

Aside from this, human capital drives strategies to cooperative-collusive solution
behavior in contradiction to the rationality proposed in game theory (De Jong, 2015).
Interestingly, these findings make clear that the more educated players are not neces-
sarily more altruistic; instead, they behave strategically in order to control their con-
text and to obtain higher outcomes. In other words, in a PD game, players with more
schooling play more cooperatively on average because it is in their self-interest, and
in the long run, cooperation provides higher payoffs (Boone et al., 2002).

Now, considering that previous experiences in Colombia are not conclusive on
how education drives strategic behavior in a CPR game, we analyze how villagers
with different levels of schooling make decisions. In order to do this, we designed
a CPR game in which the payoff structure simulated a dilemma between the coop-
erative-collusive and competitive solutions. In this game, we analyzed how players
adjusted their decisions according to their levels of schooling and learning processes.

3. Theoretical Framework: Learning Process

A learning process is defined as a searching among strategies and payoffs (Huck
et al., 2000; 2004a). This search is initiated by an aspiration-induced mechanism
which motivates a player to search for a new decision if current payoff is below an
initial aspiration level; then changing their strategy to another with relatively higher
payoffs (Karandikar et al., 1998; Vainstein et al., 2007). After several repetitions,
players learn how to direct their actions towards an overall higher payoff (Huck et al.,
1999; 2004b; Selten & Buchta, 1998).

3.1. Learning process based on the experience of others

Although learning process has not received much attention under a CPR game
context, Huck et al. (1999) define two types of learning process under a Cournot’s
Oligopoly game context, which provides repeated dilemmas in decision-making
similar to CPR’s framework. These learning processes are based on the experience of

2 Kosmidis (2018) indicates that formal schooling trains cognitive skills and strategies; thereby, there are some
procedures that unschooled individuals are not able to manage.
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others. The first one is defined as Best Reply, where players choose in every period a
best reply from their rivals’ total output in the last period. To play best replies requires
knowing the rivals’ profits; and in an infinite-period game, Best Reply converges to a
static Nash equilibrium. The second one is defined as Imitate the Best, where every
player chooses the strategy that received the highest payoff in the last period; mostly,
when players behave according to this dynamic they attain the Walrasian equilibrium
in the long run. Imitating the best requires knowing and listing each period’s quan-
tities and the profits of each player. Accordingly, players learn from rivals if their
beliefs and rewards are available (Offerman & Sonnemans, 1998). As long as players
have more information about their rivals’ outcomes, they become more competitive
(Huck et al., 1999).

For analyzing these processes based on others’ experiences, we assume that the
benefit of a fisher is defined by a constant and symmetric benefit from external ac-
tivities to fishing w. A fishing harvest function g(x,)=ax-bx>. The strict concavity of
g(x) indicates diminishing marginal private returns to harvesting. This harvesting is
sold at price p=1. For simplicity we assume zero costs at first stage. Finally, we have
the externality cost of the aggregate harvest ¢} x, caused by # fishers. The total pri-
vate benefit is expressed in Equation 13:

M =w+ax; — bx} — oY} x; [1]

Now, when optimizing the former expression, we obtain:
om;/0x; =a—2bx;— @ =0

and the resulting competitive harvest:

Xcom = (@ —¢)/2b [2]

This expression indicates that the individual optimal harvest does not depend on
the rivals’ harvest, and the individual decision is driven only by their own benefit
maximization. Now, if we assume all fishers harvest the same amount by imitating
each other’s harvest, we replace the expression of the aggregate harvest g x, for pnx.
Then, obtaining an identical benefit function for every fisher: ‘

T=w+ax — bx?— pnx
when optimizing it we obtain:
om;/0x; =a—2bx—epn=20
and the resulting solution for imitation:

Ximi = (@ — @n)/2b [3]

3 The theoretical model implemented is adapted from Cardenas (2000).
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Note that the former expression requires that all fishers have the same benefit
structure, i.e. they are symmetrical. Thus, to behave under a learning process based
on others’ experiences it requires symmetrical benefit functions. Additionally, we can
observe that the more fishers, the less they can harvest. Now, by introducing a cost c,
> ¢, we obtain the following expression:

— 2 n
T = W; + ax; — bxi — ¢ix; — @ X1 X

for x :
xi=(@—c —@)/2b

and for %

xi=(a—c —@)/2b

Under these circumstances we obtain x, < x; thus, imitation is not suitable nor is
further cooperation-collusion a feasible solution.

According to the literature, human behavior has evolved to consider a neighbors’
experience as good as a player’s own and players tend to imitate the behavior of those
they can observe (Eshel et al., 1998); although conditioned to homogeneity in the
structure of the neighborhood and the local interaction of players in it. Only then, it is
more likely for a player to learn from each other’s experience (Kirchkamp & Nagel,
2007). This argument allows us to understand that, although players may interact in a
framework of incomplete information about the types of rivals, they can be consistent
with rational behavior (Kreps et al., 1982);

Now, we know the imitation process is not always suitable; because of this, Huck
et al. (1999) indicates that there are other possible learning processes when there is a
lack of coordination during a game. This process, defined as Trial and Error, does not
require players to know the information about their rivals’ actions and payoffs and
it is based on their own experiences during the game. In the next section we explain
what is a Trial and Error learning process and the implication of following it during
a game.

3.2. Trial and error and learning based on own experience

The basic argument of this learning process is that players would not repeat a
mistake. If players experience a decrease in payoffs in the last round due to say an
increase in quantity, then they would not increase the quantity again, and vice versa.
Thereof, players’ strategies can oscillate between two extreme values led by their
own feedback; then, it is feasible that players’ decisions are led to a cooperative-
collusive outcome (Huck et al., 2000; 2004a). Moreover, players can exhibit this
behavior even in an environment dominated by defectors (Eshel et al., 1998; Helbing
& Yu, 2009).
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This learning is mostly an intuitive process performed by the player. Here, in the
absence of information about their rivals’ costs or benefits, players can conclude
where to find the best decisions to make.

The expression (4) formalizes the idea that if a direction was successful in the past
round, it is repeated in the current round; when a direction fails, a reverse action is
taken in the current round; if the change in payoffs or the change in quantities were
zero in the previous round, the current quantity remains the same (Huck et al., 2000).
Mainly, players who behave according to trial and error learning are aware of feed-
back from past rounds.

The discrete-time version supposes that players behave according to the following
rule:

Xig = Xije—1 + 6sign(xe_y — x¢_3) * sign(me—y — Tp_3) [4]

where J > 0 is some arbitrarily small size step and sign (A) is defined as:

-1if A<O
sign(A) =4 0ifA=0 [5]
1ifA>0
It is plausible that during the learning process players make mistakes at executing
their strategies and systematically try out different actions. Then, they do not always
coordinate decisions to attain cooperation-collusion.

Furthermore, yielding cooperative-collusive solution requires that all subjects
play according to the rule of 7rial and Error. If the case any subject fails to comply,
there is not convergence to the theoretical prediction. Hence, aggregate quantities can
fall far from the cooperative-collusive solution (Huck et al., 2000).

We propose that during these games, players behave according to the Trial and
Error learning process thus, due to this dynamic, it does not require any cognitive
effort from players, nor information about rivals’ actions, nor the payoff function of
the game. Therefore, it is applicable to repeat dilemma-type games like CPR because
strategy sets can be ordered, players cannot observe the individual actions and out-
comes of their rivals, and they have no coordination or punitive menace (Huck et al.,
2000; 2004a).

4. Game design and performance

The design of this game follows the one proposed by Cardenas (2000). We modi-
fied it slightly to allow the possibility to apply it to groups of 4 and 5 players. The
objective of this modification is to permit all arriving participants to play the game
once it is being performed in the field lab. Thus, we avoid the exclusion of any fisher
in the communities and minimize any ethical problems in future activities.
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In this game, a group of players perform a 10-round game simulating a social
dilemma. Here, each player individually and secretly decides how much to harvest
from a fishing bank, simultaneously interacting with the aggregate harvest of co-
players or rivals. Moreover, the player only knows the rivals’ harvest at the end of
the round, when the assistant researcher discloses the aggregation. In the end, each
player’s payoff depends on a combination between their individual and rivals’ aggre-
gate decisions. This procedure is repeated during the 10 rounds. To summarize: The
aggregate harvest of the group is public information while individual harvest, payoff
and rivals’ harvest is private information.

To calculate the payoff structure, we follow expression (1) and replace w = 1530,
a =130, b =5 and ¢ = 50. We use these parameters to ensure a strictly positive har-
vest and to calibrate the payoffs to local daily earnings (see Appendix A). Then, we
substitute the parameters in expression (3), individual harvest ranges 1 < x, < 8. Ag-
gregate harvest for 4-player groups ranges 4 < ij < 32; for 5-player groups ranges 5
< 2x, <40.

The social equilibrium, i.e. cooperative-collusive solution for 4-players group is
obtained when (x, ijfx[) = (1,3); for 5-players groups when (x, ijﬁxi) =(1,4). The
Nash equilibrium, i.e. the competitive solution for 4-player group is obtained when
(x, ijfxl.) = (8, 24); for 5-player groups when (x,, ij -x) = (8, 32).

The payoffs range between a minimum of 50 points (corresponding to a harvest x,
=1, when rivals’ harvest is ) x —x.= 32; i.e. a private social harvest against a competi-
tive harvest from rivals) and a maximum of 1730 points (corresponding to a harvest
of x=8, when the rivals” harvest is > x—x,= 3 or ij—xl; 4; i.e. a free-riders’ outcome).
In order to avoid ethical problems with payoffs of different-participant groups, we
ensure that both types of group had the same range of payoff (see appendix A). With
this function, we generate a social dilemma regarding the payoffs structure; thus cre-
ating a conflict between individual and rival’s payoffs.

4.1. Sampling

These games were performed in 8 communities located on the Northern Pacific
coast of Colombia: Nuqui, Pangui, Coqui, Jovi, Termales, Arusi, Tribuga and Juru-
bira. For obtaining the sample, we applied two methods. The first one was to publish
on local billboards located in community councils. The second one was word-of-
mouth, to reach isolated communities. The latter is very effective for disclosing in-
formation among the Colombian villages because this method is a traditional form of
communication medium.

According to DANE (2005), 29.8 % of population live in Nuqui, the head of
the municipality. The remaining 70.2 % are distributed in the rural villages. In the
sample, we obtained 154 participants. The largest attendance was in Nuqui, with 40
participants. This implies that we obtained 26 % participants from Nuqui, and 74 %
from rural villages. We conducted only one daily session per community and due to
a weekend in the middle, the entire fieldwork lasted 10 days. The average number of
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participants per session was 19.87 and the session lasted around 2 hours, accounting
also for the time devoted to the final payments and a semi-structured survey con-
ducted at the end of each game.

In this survey we obtained information from 79 players who attended up to any
level of high schooling. We defined these as HS players*. We also obtained informa-
tion from 75 who had only attended up to any level of elementary school (Table 1).
We defined these as ES players. Additionally, we collected information on age, gen-
der, experience in fishing and civil status (proportion of married fishers as a proxy of
head of the household). Participants have received earnings from the fishing activity
at least once in their lives.

TABLE 1
Socioeconomic information
Schooling Variable Average Std. Dev. Min Max

Age 38.68 (14.07) 15 74

- Gender (male) 89 %! (0.32) - -
Years of experience 21.47 (14.75) 1 65

Civil status (married) 65%? (0.48) - -

Age 47.39 (14.47) 15 79

Gender (male) 91 %? (0.29) - -

ES Years of experience 28.75 (16.27) 1 69
Civil Status (married) 75 % * (0.44) - -

'2 Proportion of male fisher are generally higher in these communities.
34 Proportion of fishers who are married.
Source: Own elaboration.

In each session, groups of 4 and 5 players with different levels of schooling
were formed in circles turning their back to each other, assisted by a researcher
who forbade communication among them. We obtained 34 groups in total, 16 with
4 participants and 18 with 5 participants. The players were distributed randomly in
the groups. We obtained 17 groups (50 %) dominated by HS players; i.c. at least 3 of
them were HS players.

Before starting the game, the context and the rules to follow were presented to
players. For ensuring understanding of the game, three previous rounds were per-
formed before the real game started; thereof, any feedback and extra explanations for
better understanding were provided. Additionally, we informed players how many
periods the game lasts for ensuring common knowledge of duration. During these
games, anonymity was enforced and every player was assigned a code, with which
they were identified for final payment at the end of the game.

4 In Colombia, elementary school comprises 5 years of schooling; high school takes 6 more years of schooling;
and a technician degree is an undergraduate program that takes up to three years of schooling; a bachelor degree
takes five years to obtain.
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4.2. Descriptive analysis

For understanding the behavior of players, we analyze independently the group
of HS players from the ES® one (Table 2). The overall average harvest is 4.55 units.
Discriminating by level of schooling, the ES average harvest is higher than HS. This
difference of 0.27 units is significant at the 5 % level (Mann-Whitney test: z = 2.44;
p-value =0.015).

TABLE 2
Harvest behavior during the game
Variable ! Average St. Dev. Min Max
x, Overall 4.55 (2.19) 1 8
x HS 442 (2.19) 1 8
x ES 4.69 (2.18) 1 8
Y 21.06 (5.06) 8 36
Yxx, 16.51 (4.55) 4 31
7, HS? 1,018.54 (243.09) $100 $1,700
7, ES? 1,020.08 (239.16) $200 $1,730

! Average calculated by round.
23 Exchange rate USD$ 1 = COP$3,123.
Source: Own elaboration.

Now, by analyzing players’ behavior by round, we observe that ES players harvest
4.2 units on average in first round and exhibit a tendency to increase their harvest as
long the game is carried out. Their average harvest in the last round is 4.72. On the
other hand, HS players harvest 4.6 units on average in the first round and exhibit a
slight tendency to decrease their harvest during the experiment. Moreover, they finish
with 4.2 units of harvest on average in round 10 (Figure 1).

> We analyzed the levels of schooling for each group in order to identify if there were a real difference in hu-
man capital accumulation. For ES players, the average schooling was 2.82 years; for HS was 9.42 years. Mann-
Whitney test: z =-34.31; p-value = 0.00.
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FIGURE 1
The average harvest of ES and HS players
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By analyzing the feedback processing, we can address some differences between
behaviors of the two types of players. ES players tend to increase their harvest de-
spite payoffs feedback and move either the same or contrary directions. Additionally,
HS players tend to increase their harvest when feedback is positive, whereas they
decrease their harvest when feedback is negative, creating a monotonic path between
quantities and payoffs; this means that HS players seem to reverse their decision
when being competitive does not generate rewards (Figure 2).
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FIGURE 2

Feedback processing

ES players HS players

S ° e o ® [
wn -
o- L] L ] L ] L ]
w
- e ° L ) ® @

T T T T T T T T T T

1 -5 0 5 1 1 5 0 5 1

AT
® Ax — Fitted values: Quadratic

Source: Own elaboration.

4.3. Statistical analysis

Firstly, for understanding the behavior and learning process of players during the
game, we analyze how players harvest x, according different demographic variables.
Following expression (4) from the theoretical model, we estimate ordinary least
squares (OLS), panel regression controlling for random effects (RE)®, and panel-
corrected standard errors (PCSE) models. It is necessary to specify that PCSE,
estimated according to serial correlation, is explicitly addressed in the theoretical
and experimental analysis. This estimation allows for fitting correlation and unequal-
variance error. Then, we enhance the efficiency of the parameter in the presence of
autocorrelation AR(1) within panels, cross-sectional correlation, and heteroskedastic-
ity across panels. By estimating this model with asymptotic standard errors corrected
for correlation between panels, allows for relaxing the restriction that requires at least
as many period observations as there are panels (Beck & Katz 1995).

The individual harvest x, is estimated as the dependent variable; the first lag of
individual harvest x_ and the function quantities-payoffs fxp that measure feedback

® Since the fixed effects model only accounts for within-subject variation and does not contemplate time-
invariant variables, we propose random effects and panel-corrected standard error models. This latter model is
more suitable for this case study, since the variable dHS, which is the main object of analysis, is time-invariant
and we want to know its effect on the individual decision of players.
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are estimated as independent variables; additionally, we use a function of the lag of
rivals® harvest fz in order to identify whether players follow some sort of imitation
from rivals’ former strategies. This function takes value 1 if the harvest increased in
the previous round, -1 if it decreased and 0 it remained constant. We propose using
this function instead of the aggregate amount because for a player it is easier to iden-
tify if the harvest increases, decreases or is stable rather than 28 possible strategies
the rivals could choose. Additionally, we introduce a control variable domHS, which
takes the value of 1 if the group where a player performs is dominated by HS players;
0 otherwise. These variables are estimated interacting with a dummy variable dHS
that takes value 1 if player is HS and 0 otherwise. These interactions are performed
for discriminating behavior according to levels of schooling. Finally, we estimate the
effect of control variables such as gender s, which is a dummy variable that takes
value 1 when the player is a man and 0 when player is a woman’; the age of player
a; years of experience in fishing exp; civil status cs as a proxy for head of household,
which is a dummy variable taking the value of 1 when a player is married or in con-
sensual union and 0 when is single or divorced; and the variable g is given to control
the size of the group. This variable takes value of 1 if group is 5-player and 0 when it
is 4-player (Table 4)8.

TABLE 4

ES vs. HS. Learning processes

Variable! Schooling OLS OLS (n.c.)? RE RE (n.c.)} PCSE  PCSE (n.c.)*

o ES 0.13%** 0.13%** 0.13%* 0.13%* 0. 1%** 0.11%**
(0.03) (0.03) (0.05) (0.05) (0.04) (0.04)
HS 0.14%** 0.14%** 0.14%* 0.14%* 0.08** 0.08**

(0.03) (0.03) (0.05) (0.05) (0.03) (0.03)

Jip, ES 0.14 0.14 0.14 0.14 0.08 0.07
(0.09) (0.09) (0.10) (0.10) (0.08) (0.08)
HS 0.17* 0.17* 0.17* 0.17* 0.18%** 0.18**

(0.09) (0.09) (0.10) (0.10) (0.09) (0.09)

fzj ES 0.13 0.13 0.13 0.13 0.13 0.13
(0.09) (0.09) (0.10) (0.10) (0.09) (0.09)
HS -0.15% -0.15% -0.15% -0.15% -0.15% -0.15%

(0.09) (0.09) (0.08) (0.08) (0.09) (0.09)

domHS ES 0.22 0.20 0.22 0.20 0.21 0.19
(0.20) (0.20) (0.23) 0.22) (0.19) (0.19)

7 Interactions between s and dHS are not estimated because we obtained information for only 7 ES and 9 HS

women players. Gender discussions of the activity are beyond the scope of this research.

8 We also estimated a Heckman’s Model (see Appendix B) to correct the possible selection bias. Since the In-
verse Mills Ratio is not significant, we assume that models presented in Table 4 represent the behavior of players
during the experiment.
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Variable! Schooling OLS OLS (n.c.)? RE RE (n.c.)} PCSE PCSE (n.c.)*
HS -0.32% -0.35% -0.32 -0.35 -0.31% -0.34%
(0.19) (0.19) (0.27) (0.26) (0.19) (0.18)
s 0.47%* 0.45%* 0.47 0.45 0.46%** 0.44%*
0.22) 0.21) (0.32) (0.29) (0.22) (0.20)
a 0.00 - 0.00 - 0.00 -
(0.01) . (0.01) . (0.01) -
ex 0.00 - 0.00 - 0.00 -
(0.019) . (0.01) . (0.01) -
cs -0.12 - -0.12 - -0.12 -
(0.14) . (0.19) . (0.13) -
g -0.33%* -0.32%%* -0.33%%* -0.32%* -0.32%* -0.31%*
(0.14) (0.14) (0.18) (0.18) (0.14) (0.14)
Constant 3.77** 3.83%** 377 3.83%x* 3.67F** 3.73%x*
(0.34) (0.25) (0.49) (0.39) (0.34) (0.26)

' Dependent variable x,,.

234These models are estimated without non-significant controls to verified robustness.
Significance: *10 %; **5 %; *** 1 %.

Source: Own elaboration.

Results show that harvest decisions in round ¢ depend on decisions made in the
past round 7/ for both levels of schooling in every model estimated. By including
AR(1) correlation in PCSE, the current harvest decision exhibits a slight decrease in
dependence on lagged decisions.

Estimations on feedback present interesting results. On the one hand for ES play-
ers, fxp, exhibit no statistical relation to harvest decision x, in any model estimated,
and coefficients vary slightly. On the other hand for HS players, fxp, exhibit a sta-
tistically significant relation indicating that their successful decisions made in the
past round are repeated in the current round. These estimations also indicate that HS
players identify and rely on feedback from past rounds (Archibald & Elliot, 1989).
Accordingly, HS players move forwards on a monotonic path, evidencing that play-
ers conclude in which direction better decisions can be made. Then, in the absence of
information about rivals’ feedback, the best decision to make is in the direction that
was successful in the last period. Thereby, all moving players who adopt this behav-
ior improve their profit building in a monotone-payoff path, even though others may
experience losses. This evidence provides arguments to accept the hypothesis that HS
players behave strategically following a trial and error learning process.

Analyzing the function of the lag of rivals® harvest fz, we can conclude that ES
players seem not to follow their rivals’ experiences; nevertheless, HS players tend to
decrease their harvest when their rivals increased in past rounds and vice versa. How-
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ever, oligopolistic and CPR games are not ideal to assess imitation learning because
its large strategy space. The main reason is because players can choose many differ-
ent strategies among a large number of possible quantities. Often, players will choose
new quantities that have not been tried before (Kirchkamp & Nagel, 2007).

Regarding variable domHS, we find a slight negative and significant relation of
HS harvest when interacting in groups dominated by HS. Thereby, the context-based
imitation learning process that prompts other agents to become cooperative-collusive
can be observed over HS players. This conclusion aligns with similar arguments pro-
posed by Eshel et al. (1998) and Kirchkamp & Nagel (2007). Then, a neighborhood
dominated by HS players tends to reach cooperation-collusion during these games.
Nevertheless, ES players show no context-based imitation.

Accordingly, variable s indicates that women are less competitive than men (Cro-
son & Gneezy, 2009). However, remaining control variables like age, experience and
civil status seem not to have statistical significance in relation to harvest during the
performances of the game.

Estimation regarding the size of the group g aligns with the theoretical prediction
of expression (3). This expression indicates that when groups are smaller, they can
optimally harvest more. This estimation is significant in every model and indicates
that groups of 4 participants harvest more compared to groups of 5 participants. This
is a rational behavior motivated by the maximization of the benefits function.

The Constant in these models provides a broad estimation of the players’ harvest
starting point. This estimation is not too intuitive and requires an extra explanation.
Assuming that in some rounds player’s feedback is equal to zero, meaning that player
did not find a way to improve their profit, the player is motivated to alternate between
moving up or down (Huck et al., 2004a), starting again looking for the strategies
which provide profit improvement. This starting point ranges from 3.73 to 3.83 de-
pending on the estimation.

4.4. Decision-making and payoffs

In order to analyze the incentives of players during the game, we run a regression
over of payoffs z, obtained during the game’. The independent variables are the indi-
vidual harvest x,; rivals’ aggregate harvest z, i.e. the total amount of rivals’ harvest
instead of the function. Here we use the total amount because the payoffs are defined
by the ordered pair made between the individual and aggregate harvest, and not by
the simple function. Finally, we estimate the influence of the environment domHS.
These variables are estimated interacting with level of schooling dHS. Finally, we
control for gender s and group size g (Table 5).

°  Since the fixed effects model only accounts for within-subject variation and does not contemplate time-

invariant variables, we propose random effects and panel-corrected standard error models. This latter model is
more suitable for this case study, since the variable dHS, which is the main object of analysis, is time-invariant
and we want to know its effect on the individual decision of players.
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TABLE 5
Payoffs
Variable! Schooling OLS OLS (n.c.)* RE (n.c.)} PCSE PCSE (n.c.)*
5 ES 36.51%** 36.42% % 36.95%%%  36.94%%k 36 5]%** 36.42%%*
(1.60) (1.60) (1.44) (1.43) (1.66) (1.65)
HS 35.87%** 35.74%*%* 35.22%%%  351%kk 357wk 35.74%%*
(1.58) (1.57) (1.54) (1.53) (1.52) (1.51)
A ES —42.36%F* 42 36%F*  _46.20%*F  —46.19%FF 4D 36%F* 4D 3%
(0.78) (0.78) 0.91) (0.91) (0.78) (0.78)
HS —43.72%%% AZ TR AT [ FRRE 47 (4R A3 70%ER 43 TR
(0.76) (0.76) (0.64) (0.64) (0.73) (0.72)
domHS*  ES~domHS 1.124 -0.256 -6.370 ~7.498 1.124 -0.256
(7.94) (7.87) (14.57) (14.11) (7.12) (7.03)
HS~domES ~ 37.19*% 38.84* 32.47* 33.08* 37.19% 38.84*
(22.38) (22.35) (19.71) (19.91) (20.81) (20.75)
HS~domHS 10.04 10.42 2.256 1.892 10.04 10.42
(21.49) (21.49) (18.02) (18.16) (20.44) (20.43)
K -10.59 - -8.639 - -10.59 -
(8.172) - (17.64) - (8.860) -
g ST176%%% _70.53%%% 64 34% %k g3 340k T JeRER () 534
(5.67) (5.59) (11.75) (11.39) (5.19) (5.14)
Constant 1,608%%* 1,598%#* 1,667*%*  1,659%**  1,608%*** 1,598%%*
(17.35) (15.75) (19.10) (12.45) (16.51) (14.57)

! Dependent variable: Payoff by round 7, .

234These models are estimated without non-significant controls to verified robustness.
¢Baseline: ES dominated by ES players, ES~domES.

Significance: *10 %; **5 %; *** 1 %.

Source: Own elaboration.

Estimations show that harvests of both levels of schooling are positively related
to payoffs; i.e. payoffs increase when players increase harvests despite their level of
schooling. These coefficients are statistically equal (y*(1) = 0.36; p-value = 0.547);
thereof marginally, ES and HS players receive the same payoffs. These estimations
also indicate that when rivals’ aggregate harvests increase, individual payoffs de-
crease for both ES and HS players. This effect is statistically the same for both levels
of schooling (%*(1) = 0.01; p-value = 0.918).

From estimations on domHS, we observe that the environment yields differences
in payoffs during the game. Having ES interacting in an environment dominated
by ES as baseline, we observe that when HS players interact in an environment
dominated by ES players (HS~domES), they receive higher payoffs than ES players
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despite the environment in which they interact (HS~domES = ES~domHS: y*(1) =
14.58; p-value = 0.00). When HS players interact in an environment dominated by
HS players, their payoffs tend to be also higher; however, none of these latter coef-
ficients are statistically significant in any model estimated. These results indicate that
by harvesting closer to cooperative-collusive solution, HS players can obtain higher
payoffs and revenues, even if they face defection from rivals.

Smaller groups, that harvest higher amounts (see Table 4) can obtain higher pay-
off. This is because the payoff structure allows smaller groups to reach the optimum
at a higher level of harvest with higher revenues (see expressions (1) and (3)). From
this situation, we can conclude that despite the benefits range is the same for either
4-player or 5-player groups, smaller groups obtain higher revenues when playing this
dilemma-type game. However, this particular case should be explored more deeply in
further studies.

Finally, Constants in these models provide insights into average payoffs per round
of a female fisher with elemental schooling, who interacts in an environment domi-
nated by ES players and plays against 3 rivals. These values range from $1,598 <z <
$1,667 depending on the estimation.

4.5. Discussions

4.5.1. ES players’ behavior

It is necessary to emphasize that the human brain has not evolved specifically for
developing core skills like reading, writing or making calculations; these are very
complex skills created by contemporary human culture. Therefore, our brains have
to make an extra effort using abilities that have evolved for different purposes. Thus,
to use cognitive skills has become a great accomplishment, which requires polish-
ing many functions including basic visual searching, phonological awareness and
working memory (Huettig et al., 2018). These advantages lead literates, frequently
correlated with schooled individuals, to outperform illiterates, even in simple visual
searching tasks (Malik-Moraleda et al., 2018).

For these reasons, ES players are not presumed to be bad learners or to commit
errors; besides, statistical evidence raises the hypothesis that the chosen action is the
best possible considering their ability to process feedback. Thus, first changing ex-
pectations would make it difficult to have accurate perceptions of their alternatives.
Hence, we presume that ES players act looking for some payoff aspiration level,
behaving as competitors instead of as colluders. This behavior incentivizes players
to harvest, subject to small random perturbations; these influence players to switch
strategies despite the fact that payoffs obtained were lower than before (Karandikar e?
al., 1998; Young, 2009).
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4.5.2. HS players’ behavior

According to Huck ef al. (2000, 2004a), it is feasible that individual harvesting
tends towards cooperation-collusion despite the aggregate harvest in the group that
was not even close to the collusive outcome, i.e. interacting in a group dominated by
defectors (Helbing & Yu, 2009). Furthermore, a unique competitive solution will not
be stable under the trial and error approach because there are movements away from
the equilibrium that are profitable for all players, and somehow in repeated dilemma-
type games, players reduce their probability of defection. This will increase players’
expected payoff.

Unfortunately evidence fails to determine when cooperative-collusive behavior
appears. Nevertheless, findings indicate that infinite rounds are not required to make
cooperation possible, and often, a few rounds seem sufficient (Andreoni & Miller,
1993; Kreps et al., 1982). However, it is important to note that these findings state
that cooperative-collusive behavior occurs when players interact in fixed groups
during the entire experiment (Huck et al., 2001; Huck et al., 2004b). Also, they are
required to understand what is a joint-profit maximizing solution and how to interpret
their rivals’ decisions (Rassenti et al., 2000). Besides, since players were not con-
strained to adjust their harvest by one unit, it is possible that cooperative-collusive
individual harvest appears suddenly during the early rounds.

4.5.3. Human Capital and Cognitive Skills

Even when human capital and cognitive skills are important characteristics for
understanding the behavior of agents and their ability to learn when facing different
economic situations, they are generally treated as endowments and approximations
of the individual’s welfare. Notwithstanding, learning is optimal only if feedback is
optimal, though this condition is strict and infrequently satisfied (Archibald & ElI-
liot, 1989). This situation leads behavior to a non-unique equilibrium set sensitive to
variations in initial expectations.

Feedback is indisputably incomplete because players are unable to discover the
consequences of non-chosen strategies. Hereby, it is important to consider that play-
ers with higher cognitive skills and human capital make these decisions because of a
better understanding of the information provided, and better processing of the feed-
back from their own game interactions. This behavior proceeds from the advantage
that schooling brings to more educated players at information processing, allowing
maximization of their well-being through problem solving and better adaptation to
new situations with different expectations (Bowen, 1977; Pallas, 2000; Pallas & Jen-
nings, 2009).

However, confidence in judgment due to cognitive skills is not a regular econo-
mistic attribute in homo economicus (Archibald & Elliot, 1989). Therefore, it raises
the need for correlating trial and error of well-informed rational agents with hu-
man capital, cognitive skills, and different preferences. This also raises the need for
creating a new theoretical approach for explaining economic behavior, containing
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explanations on the implications of the aforementioned characteristics in successful
decision-making, risk aversion, and inter-temporal allocation of resources; as well as
entrepreneurship, longevity, health and better judgment in their actions and conse-
quences.

4.5.4. What about the territorial context?

The need for complying with FAO’s Code of Conduct for Responsible Fisher-
ies (FAO, 1995) led to the creation of the Law 13 in Colombia, in 1990. Based on
this law, ZEPA and DRMI were established to ensure the management of fishery
resources towards sustainability (Vieira et al., 2016).

These designations, formally defined as Territorial Use Rights for Fisheries
(TURF?s), are site-specific management arrangements attached to territorial culture.
TURF-based management systems provide relative controls, preventing rent dissipa-
tion from economic waste due to excess of effort caused by applying higher levels of
capital and labor (Christy, 1982). Accordingly, some studies have found that TURF-
based management coordinates fishing effort for avoiding inefficient allocation of
fishing effort (Cancino et al., 2007; Gaspart & Seki, 2003); although the sustainabil-
ity of fisheries is subject to on-going debate (Nguyen ThiQuynh et al., 2017).

Notwithstanding, it is necessary that the government complies not only by declar-
ing territories destined for exclusive sustainable exploitation in this region, but by
ensuring a broader form of welfare for local communities. Accounting for a 15.2 %
rate of illiteracy and the 41.4 % who only attended basic school, it is necessary that a
more active presence of the government be felt; especially in those communities that
require more investment in education and human development. In this way, it will be
possible to encourage fishers to be more aware of the resources they exploit (Adler,
1996), and help them to understand how the ocean and humans are interconnected
(Plankis & Marrero, 2010). Only by so doing, would coastal communities be able to
make informed and responsible decisions concerning the ocean resources.

5. Conclusions and final remarks

Results show that players with higher human capital exhibit a trial and error
learning process moving towards higher payoffs under the context of a CPR game.
According to Huck et al. (2000; 2004a) this behavior leads to cooperative-collusive
solutions. These findings confirm the existence of individual learning based on
feedback from past rounds (Huck et al., 2000; 2004a; Selten & Buchta, 1998). Par-
ticularly, we can observe that players with higher levels of schooling, therefor with
higher human capital, exhibit this learning process.

Previous findings indicate that subjects with higher human capital are willing to
contribute more to collective actions (Arroyo-Mina et al., 2016; Branas et al., 2009;
Cardenas et al., 2009), and are less inclined to free-ride (Branas et al., 2009). Fur-
thermore, players with higher human capital are better at understanding and adapting



66 Guerrero, D.; Rosell, J.; Arroyo, J. S.

their behavior in a repeated PD game (Boone et al., 2002; Brosig, 2002; Burks et al.,
2003; De Jong, 2015; Schramm, 1998; Tan & Zizzo, 2008), and on average they play
more cooperatively considering that in the long run cooperation provides higher pay-
offs (Boone et al., 2002).

During this experiment, both ES and HS current harvests depend on decisions
made in past rounds. However, those HS players with the higher human capital con-
sider that the best decision to make is in the direction that was successful last time,
relying on feedback and building a monotone-payoff path to cooperative-collusive
solutions; this happens in the absence of coordination or information about their ri-
vals’ decisions.

HS players tend to harvest towards cooperative-collusive solutions and, when sur-
rounded by homogenous players, they tend to yield cooperation. This behavior can
be sustained even though they interact in a group dominated by defectors (Helbing &
Yu, 2009). However, evidence fails to determine when cooperative-collusive behav-
ior appears. Nevertheless, during the game players are allowed to adjust their harvest
at their convenience, thus cooperative-collusive solution decisions can be made sud-
denly during the first rounds.

Estimations indicate that marginal payoffs are the same for both levels of school-
ing. However, the environment in which they interact yields differences in their
payoffs. A HS player obtains higher payoffs when interacting in an environment
dominated by ES players. Moreover, a HS player tends to obtain higher payoffs
when interacting in an environment dominated by HS players; however, these latter
estimations are not significant. Therefore, overall higher payoffs motivate HS play-
ers harvesting closer to cooperative-collusive solution where higher payoffs can be
obtained, even when defection from rivals produces losses.

The territorial context can help to explain the behavior of fishers regarding the
coordination when approaching cooperative-collusive solutions. The institutional
efforts in the region have promoted sustainable fishing for over 20 years and they
could bring this experience to the field game. Particularly, players with higher human
capital are the ones that exhibited evidence for using this as an advantage during the
experiment. Considering this, it is necessary that the government takes an active role
by investing more in education in the region.

Finally, we are aware that the standard for any empirical study in the social sci-
ences is random sampling and experimentation (Angrist & Pischke, 2008); a non-
appropriate randomization could lead to truncated samples in which the values of
the independent variable are unknown because the dependent variable is unobserved
for part of the relevant population. However, after testing the possibility of selection
bias, our results indicate that the proposed models are unbiased and efficient estima-
tions on players’ behaviour.
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Appendix A. Payoffs calculations

Considering Equation (1), we assigned the following values w = 1525, a = 130, b
=5 and ¢ = 50. These parameters were chosen to obtain roughly equivalent outcomes
to local daily earnings, as well as to ensure that these parameters are strictly positive.
After optimizing and replacing parameters, we obtain the individual competitive
harvest:

Xcom = (@—¢)/2b = (130 —-50)/2(5) =8

Now, accounting for the social equilibrium solution, we replaced the parameters
for a group of 5 players:

Xsoc = (a—n)/2b = (130 — 50(5))/2 (5) = —
For a group of 4 players, the parameters can be replaced as such:

Xsoc = (a—¢n)/2b = (130 — 50(4))/2 (5) = —

Because we cannot account for a socially optimal negative harvest during the ex-
periment, we constrained x _=1. Therefore, the individual harvest ranges from 1 <x,
< 8. Now, to calculate the payoffs, we replaced the parameters w = 1530, a = 130, b =
5 and ¢ = 50. We considered w as independent from the harvest and made an arithme-
tic series with a marginal benefit function. In the case of 1 unit of private harvest, and
1 unit of harvest for each rival, the individual payoff is:

m=1530+Y%_,0m/0x; — ox; = 1530 + X.5,_;(a — 2bx;) — ¢x;
m = 15304 130(130)(1) — 2(5)(1) — 50(4) = 1450

When the rivals’ harvest X, increases in 1 unit, the private benefit decreases in 50
points, which is the marginal cost of the externality ¢. We used 4 rivals as a bench-
mark and kept the same payoff structure for 3 rivals. We decided to use this approach
to facilitate the sums and avoid quadratic calculations in the field due to the lack of
access to calculators or any computational device.

A3. Payoff structure
According to the expression:
m = 1530 + X%;-,(130 — 10bx;) — 50x;

when a player increased their harvest x, by one unit (keeping the harvest of rivals
X, constant), the payment increased; however, marginally decreasing. Now, when the
rivals’ harvest X, increased by one unit (keeping the private harvest x, constant), the
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individual payment decreased by 50 units, which was the cost of the externality. This
decrease was constant.

A 4. Payoffs Sheet for 4-player groups

MY HARVEST
1 2 3 4 5 6 7 8

1,450 1,520 1,580 1,630 1,670 1,700 1,720 1,730
1,400 1,470 1,530 1,580 1,620 1,650 1,670 1,680
1,350 1,420 1,480 1,530 1,570 1,600 1,620 1,630
1,300 1,370 1,430 1,480 1,520 1,550 1,570 1,580
1,250 1,320 1,380 1,430 1,470 1,500 1,520 1,530
1,200 1,270 1,330 1,380 1,420 1,450 1,470 1,480
1,150 1,220 1,280 1,330 1,370 1,400 1,420 1,430
1,100 1,170 1,230 1,280 1,320 1,350 1,370 1,380
1,050 1,120 1,180 1,230 1,270 1,300 1,320 1,330
1,000 1,070 1,130 1,180 1,220 1,250 1,270 1,280

AGGREGATE HARVEST OF RIVALS

950 1,020 1,080 1,130 1,170 1,200 1,220 1,230
900 970 1,030 1,080 1,120 1,150 1,170 1,180
850 920 980 1,030 1,070 1,100 1,120 1,130
800 870 930 980 1,020 1,050 1,070 1,080
750 820 880 930 970 1,000 1,020 1,030
700 770 830 880 920 950 970 980
650 720 780 830 870 900 920 930
600 670 730 780 820 850 870 880
550 620 680 730 770 800 820 830
500 570 630 680 720 750 770 780
450 520 580 630 670 700 720 730

400 470 530 580 620 650 670 680
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A.4 Payoff Sheet for 5-player groups

MY HARVEST

1,450 1,520 1,580 1,630 1,670 1,700 1,720 1,730
1,400 1,470 1,530 1,580 1,620 1,650 1,670 1,680
1,350 1,420 1,480 1,530 1,570 1,600 1,620 1,630
1,300 1,370 1,430 1,480 1,520 1,550 1,570 1,580
1,250 1,320 1,380 1,430 1,470 1,500 1,520 1,530
1,200 1,270 1,330 1,380 1,420 1,450 1,470 1,480
1,150 1,220 1,280 1,330 1,370 1,400 1,420 1,430
1,100 1,170 1,230 1,280 1,320 1,350 1,370 1,380
1,050 1,120 1,180 1,230 1,270 1,300 1,320 1,330

< 1,000 1,070 1,130 1,180 1,220 1,250 1,270 1,280
E 950 1,020 1,080 1,130 1,170 1,200 1,220 1,230
E 900 970 1,030 1,080 1,120 1,150 1,170 1,180
é 850 920 980 1,030 1,070 1,100 1,120 1,130
E 800 870 930 980 1,020 1,050 1,070 1,080
E 750 820 880 930 970 1,000 1,020 1,030
E 700 770 830 880 920 950 970 980
g 650 720 780 830 870 900 920 930
g 600 670 730 780 820 850 870 880
< 550 620 680 730 770 800 820 830
500 570 630 680 720 750 770 780
450 520 580 630 670 700 720 730
400 470 530 580 620 650 670 680
350 420 480 530 570 600 620 630
300 370 430 480 520 550 570 580
250 320 380 430 470 500 520 530
200 270 330 380 420 450 470 480
150 220 280 330 370 400 420 430
100 170 230 280 320 350 370 380

50 120 180 230 270 300 320 330
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Appendix B. Estimation of selection bias

We made a quota sampling to try to ensure a rigorous procedure. Communities
for the sample are Nuqui, which is the head of the municipality; Pangui, Coqui, Jovi,
Termales, Arusi, Tribuga and Jurubira, which are corregimientos or rural villages
that belong to the municipality. According to DANE (2005), 29.8 % of population
live in Nuqui. The remaining 70.2 % are distributed in the rural villages. Among
all of the communities, we obtained 159 participants. The largest attendance was in
Nuqui, with 40 participants. This implies that we obtained 26.62 % participants from
Nuqui, and 73.38 % from rural villages.

A Heckman Model is estimated to correct the possible selection bias. We used
the probability of inhabiting the head of municipality of Nuqui dN as the censored
variable. As instrumental variables we selected age a, age squared a*. These variables
were selected based on Deb & Seck (2009), who argue that age is a factor that deter-
mines human migration from rural villages to urban centers in search of opportuni-
ties and better income. In our case study, we can tell that Nuqui offers full school
coverage, health centers and other sources of work than fishing. Finally, given the
exclusion restrictions that require that variables of the first stage do not appear in the
second stage (Certo et al., 2016), age is omitted (Table B1).

TABLE B1
Players’ behavior: Heckman’s correction

Variable ! Schooling Heckman 2

X, ES 0.23 %%+
(0.0615)
HS 0.0939
(0.0646)
fip, ES 0.151
(0.193)
HS ~0.103
(0.173)
£, ES 0.182
(0.187)
HS ~0.112
(0.166)
domHS ES ~0.0700
(0.390)
HS 0.170
(0.349)
s 0.400
(0.516)
g ~0.721%
(0.407)

Constant 2.828%**
(1.011)
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Variable ! Schooling Heckman 2

First stage *

a 0.0759%%**
(0.0154)
a’ —0.000554%**
(0.000162)
Constant —2.935%**
(0.350)
A 0.624
(0.597)

' Second stage dependent variable: Individual harvest x,.
2Models estimated with two-stage least squares.

*First stage dependent variable: Nuqui inhabitant dN.
Significance: *10 %; **5 %; *** 1 %.

The first stage exhibits that age and age squared are significant indicating that as
players age increases, the probability to live in the head of the municipality increases;
later this probability decreases after a turning point. The second stage shows some
similarities with results presented in Table 4. These estimations share signs with
variables such as x|, fz, s and g. However, there are differences in the magnitudes
and significance of their coefficients. For variables such as fxp, and domHS, we find
significant differences in sign, magnitude and significance of coefficients. Due to
this, we state 2 remarks:

1. The relation between players’ age and the probability of inhabiting Nuqui is
quadratic. This means that players age is a predictor to explain players’ mobil-
ity. This is largely due to the fact that these rural villages have school cover-
age only up to 5 years of elementary school. Therefore, young people tend to
travel to the head of the municipality to complete their high school studies.
In general, these results show consistency with those shown by Deb & Seck
(2009).

2. The coefficient that accompanies the inverse Mills ratio (IMR) A is not signif-
icant. This indicates that this model does not contain an endogeneity problem
due to selection bias (Certo et al., 2016; Wooldridge, 2010). We assume that
models presented in Table 4 represent the behavior of the participants in the
experiment more efficiently than a two-least square model.
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Appendix C. Individual decision sheet

Player No.

Age

Sex

Years of schooling

A: Individual ~ B: Aggregate Harvest C (B-A): Aggregate

Rounds X D: Payoff
Harvest of Group Harvest from Rivals

Practice 1

Practice 2

Practice 3
1
2
3

10
Total









