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RESUMEN Y PALABRAS CLAVE

La presente memoria recoge el proceso de creacion del libro infantil ilustrado
titulado What's eso?, donde se representan algunas palabras en inglés y
espanol. Las imagenes, con un toque entre humoristico y tierno, tienen detalles
que las relacionan entre si dando pie a imaginar una posible historia. El libro,
pensado para un publico de 4 a 6 afios, fue ilustrado usando herramientas
digitales, estampado en serigrafia y encuadernado en cartoné. Este trabajo se
presentara a editoriales para conseguir su publicacién.

Palabras clave: libro infantil ilustrado, bilingtlie, ilustracidon digital, serigrafia,
encuadernacion cartoné, autoedicidn, publicacion

ABSTRACT AND KEYWORDS

This report describes the process of creating the illustrated children's book
What's eso? in which some words are represented in English and Spanish. The
images, with a touch between humorous and tender, have details that relate
them to each other, sparkling the imagination of a possible story. The book,
designed for an audience of 4 to 6 years old, was illustrated using digital tools,
printed in silkscreen and bound in cardboard. This work will be submitted to
publishers for publication.

Keywords: illustrated children's book, bilingual, digital illustration, silkscreen
printing, cardboard pages binding, self-publishing, publication.
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1. INTRODUCCION

Este trabajo de fin de grado presenta el proceso de creacién del libro titulado
What's eso?, un libro infantil donde se ilustran algunas palabras en inglés y
espanol. Las ilustraciones, con un toque entre humoristico y tierno, tienen
detalles que las relacionan entre si dando pie a imaginar una posible historia. El
libro se ha pensado para atraer a un publico de 4 a 6 afios.

Como antecedentes, creo oportuno mencionar que a lo largo de la carrera
procuré mantener una conexion con el dibujo, la grafica y el papel. Tras
presentar el proyecto Covid-19 como parte de la asignatura de Fotografia y
Procesos Gréficos, descubrien el concepto de libro de artista el medio apropiado
para desarrollar mis intereses y tras el aprendizaje de técnicas de serigrafia y
encuadernacion, realicé varios proyectos en este dambito, entre ellos, la obra
Aleteo, que obtuvo el primer premio en la categoria de Libro de Artista de la
Ciudad de Mdstoles 2022, y la pieza Fugaz, adquirida por el fondo de libros de
artista de la Universidad Politécnica de Valencia.

La motivacidn por participar de alguna manera en el proceso de aprendizaje
linglistico de mi nieta, a pesar de la distancia geografica que nos separa, me
impulso a desarrollar un libro con una tematica, estilo y publico diferentes a mis
proyectos anteriores. Asimismo, mi propdsito fue poner en practica las
habilidades adquiridas durante mi formacién académica y presentar el libro a
editoriales con el fin de lograr su publicacion.

Para llevar a cabo este proyecto comencé seleccionando las palabras y
definiendo los detalles que conformarian la narrativa. A continuacion, realicé el
storyboard, el arte final y la produccién de siete ejemplares, los cuales fueron
encuadernados artesanalmente en cartén. Uno de estos ejemplares forma parte
del fondo de la biblioteca de la Universidad Politécnica de Valencia. Ademas,
realicé una edicidn Unica de un libro en acordedn y un juego de la memoria
basado en las ilustraciones del libro.

2. OBJETIVOS

2.1 PRINCIPAL

Crear un libro ilustrado bilinglie con algunas palabras del vocabulario infantil,
con la intencidn de despertar el interés por los idiomas. Orientado a un publico
de 4 a 6 afos, con ilustraciones vinculadas entre si mediante detalles simpaticos
que despierten la curiosidad del observador y que permitan al narrador
improvisar una historia divertida.
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2.2 ESPECIFICOS

Aprender a hacer un libro ilustrado desde la idea inicial hasta su arte final.
Crear ilustraciones con un estilo unificado, una sintesis formal y una paleta
de colores reducida, elegida y pensada para el proyecto, usando composiciones
y texturas que aporten riqueza visual a las imagenes.
Usar herramientas digitales para crear las ilustraciones, la serigrafia para
producirlas y la encuadernacion para realizar una pequena edicion del libro.
Analizar diferentes vias editoriales que sean compatibles con el estilo y
publico del libro a fin de presentarlo para su publicacion.

3. METODOLOGIA

Una vez establecida la temdtica y el publico objetivo del libro, llevé a cabo una
busqueda de referentes conceptuales y formales para la realizacion del
proyecto. Asimismo, tomé nota del vocabulario empleado por mi nieta,
seleccionando posteriormente aquellas palabras que consideré adecuadas para
la creacién de una historia.

Con el fin de adquirir destreza en el dibujo mediante herramientas digitales,
realicé un curso online de Procreate. Para la produccién de las imagenes, opté
por la técnica de serigrafia, por lo que investigué sobre los pinceles digitales mas
adecuados que me permitiesen conseguir unas imagenes ricas en detalles, pero
a la vez con la sintesis que me interesaba usar como recurso formal.

Realicé diversas pruebas de estampacion con distintas tintas y papeles,
evaluando los resultados obtenidos y decantandome finalmente por la
combinacion de dos tintas y su superposicidon sobre papel blanco, obteniendo
una paleta de tres colores mas el de fondo.

Escogi una tipografia acorde a la temdtica y publico del libro, y tras componer
las palabras e ilustraciones, generé los fotolitos necesarios para la produccion
de las pantallas. Asimismo, compuse un patrén para las guardas del libro y
disefié la cubierta.

Una vez preparadas las pantallas, realicé una tirada de varias copias de las
paginas del libro, las guardas y la cubierta, con el objetivo de producir entre 5y
7 ejemplares. Para obtener un aspecto similar al de los libros infantiles con hojas
de carton, investigué los procedimientos necesarios para su manufactura, para
luego elaborar un prototipo que me sirviese de guia en la encuadernacion de las
ediciones finales. También realicé una version especial en formato acordedn.

Utilicé algunas de las estampas para la creacion de un juego de la memoria
basado en las ilustraciones del libro, ademas de disefiar y producir su respectivo
packaging o empaquetado.

Por ultimo, realicé un analisis de las diferentes opciones de publicacion para el
libro, considerando la edicién tradicional, la coedicién y la autoedicién.
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4. CONTEXTO CONCEPTUAL

A continuacidn, resefio los temas que contextualizan el proyecto y que
representan los intereses que motivaron el desarrollo del trabajo.

Comienzo con una breve introduccion sobre el concepto del libro ilustrado
infantil, su situacién actual y el importante papel que desempefia en la
educacion de los nifios. A continuacidn, explico la situacidn que tienen los nifios
qgue son educados en un entorno bilinglie y destaco la importancia de los libros
ilustrados como herramienta y ayuda para el aprendizaje de los idiomas. Por
ultimo, presento al grabador e ilustrador Antonio Frasconi y en particular su
obra See and say, a picture book in four languages considerado como uno de los
precursores en el campo de los libros ilustrados con textos en varios idiomas
destinados al publico infantil.

4.1 EL LIBRO ILUSTRADO INFANTIL

Segun el autor y educador Martin Salisbury, el libro ilustrado es una forma de
literatura que combina textos e imagenes, donde las ilustraciones
complementan al texto, brindando informacién adicional de manera visual.
Segun el autor, la historia del libro ilustrado infantil se remonta a los inicios de
la imprenta en el siglo XV y su principal objetivo era hacer que el proceso de
aprendizaje resultara mas atractivo para los nifos. (Salisbury, 2004, pp. 8-9)

A finales del siglo XIX, los libros ilustrados comenzaron a ser producidos en
masa con la invencién de la litografia y la impresién en color. Como
representante de esa época cabe mencionar a Randolph Caldecott, quien suele
ser presentado como “el padre del libro-album moderno” (Salisbury, 2004, p.
11), por ser el primero en analizar la relaciéon entre texto e imagen. Las
ilustraciones de Caldecott solian contar una historia dentro de la historia
principal, lo que las hacia atractivas y entretenidas para los nifios.

En las décadas siguientes, otros artistas y escritores comenzaron a producir
libros infantiles ilustrados que no solo fueron populares entre los nifios, sino que
también se convirtieron en objetos de coleccion y se apreciaron como piezas de
arte, tal como los que se presentan en 100 joyas de la literatura infantil
ilustrada?, donde Salisbury retine una muestra de los que en su opinién son los
mejores dlbumes y libros ilustrados de los ultimos cien afos.

Este escritor también nos recuerda que, en la cultura actual, cada vez mas
centrada en laimagen, el libro ilustrado tiene un importante papel en la educacién
y en laintroduccidn de los nifos en las artes visuales y el lenguaje, fomentando su
capacidad de analisis, pensamiento critico y creatividad. Las imagenes ayudan en
la comprensiéon de los conceptos e ideas que ilustran, facilitando su
memorizacion. En este sentido, el autor destaca la responsabilidad del creador de

1 Publicado por la editorial Blume, en el afio 2015.
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Figura 1. Portada de How do you say?
¢Coémo se dice? A. Dominguez. 2016.
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esas imagenes, ya que las ilustraciones pueden ser la primera herramienta del
nifio para comprender el mundo que le rodea. (Salisbury, 2004, p. 6)

Esta idea no es nueva, pues ya por los afios setenta la National Association
for the Education of Young Children?, de los Estados Unidos, presentaba la guia
Books in Preschool: A Guide to Selecting, Purchasing, and Using Children’s Books,
con pautas para elegir libros ilustrados destinados al publico infantil, en la que
se resalta que la calidad de las ilustraciones es lo primero a valorar y un factor
primordial que considerar. La guia también destaca que en el caso de nifios que
aun no han desarrollado habilidades lectoras, el valor de las imagenes es de
suma relevancia debido a su capacidad para transmitir informacién y estimular
la comprension del texto, por lo que podria decirse que las ilustraciones son la
parte mas importante®.

En el campo de los libros ilustrados no narrativos, se encuentran los
alfabetos, diccionarios y libros de secuencias numéricas. Martin Salisbury resalta
la importancia de las ilustraciones en los diccionarios infantiles, destacando
como estas pueden ayudar a los nifios a relacionar las palabras con los objetos
o conceptos que representan. El autor subraya el papel fundamental del artista
en la creacién de un puente efectivo entre las ilustraciones y la informacién que
se desea transmitir, a fin de que las imagenes no solo informen, sino que
también asombren y diviertan al nifio, mejorando su proceso de aprendizaje al
hacerlo mas estimulante y entretenido. (Salisbury, 2004, p. 114)

4.2 LA EDUCACION BILINGUE INFANTIL

El aprendizaje bilinglie infantil es un proceso que consiste en la adquisicion de dos
0 mas idiomas desde la primera infancia. Al crecer en un entorno bilinglie, estos
nifios tienen que aprender a procesar y distinguir dos sistemas linglisticos
diferentes desde muy pequefios, lo cual implica una mayor complejidad cognitiva.

Los nifios que hablan mas de un idioma parecen ser mas creativos y
mentalmente flexibles. Para ellos es posible que un objeto pueda ser nombrado
de dos maneras diferentes y esto les hace “mas proclives a considerar a un
lenguaje como un sistema que puede ser analizado o con el que se puede jugar”*
(King y Mackey, 2007, p. 5).

Los libros ilustrados pueden ser una herramienta valiosa en el aprendizaje
bilinglie, ya que permiten a los nifios experimentar el lenguaje de una manera
visual y atractiva, ayudandoles a comprender mejor el significado de las palabras
y las frases.

2 Asociacion Nacional para la Educacion de Nifios Pequefios.
3 El texto completo de la guia se encuentra en el Anexo IV.
4 Traduccién de la autora.
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Chaudhriy Torres analizan de esta manera el libro ilustrado bilinglie How do
you say? ¢ Como se dice?, de la ilustradora Angela Dominguez:

..implica una seleccion estratégica de palabras consideradas
interesantes, relevantes y Utiles para los lectores tanto en inglés como
en espanol. El libro completo consta de un total de diez palabras, en
inglés en una pagina y en espafiol en la pagina opuesta, dichas por un
par de simpaticas jirafas. (...) Ambos idiomas comparten el mismo
espacio y no se le da mas importancia a ninguno que al otro. El uso de
jirafas por parte de Dominguez descarta cualquier connotacidn racial o
étnica que podria haber surgido si hubiera utilizado figuras humanas en
su lugar. La brevedad del texto y la forma en que las ilustraciones
reflejan las palabras brindan la posibilidad de que los no lectores
memoricen las palabras después de que un adulto las lea en voz alta.”
(Chaudhriy Torres, 2002, p.225)

Algunos estudios afirman que leer o escuchar historias en otro idioma ayuda
a los niflos en el aprendizaje bilinglie, pues el imaginario que se construye
alrededor de una narracién les permite enriquecer su vocabulario al aprender
nuevos términos en el contexto de la historia. La narracién les permite
introducirse en nociones de gramatica y estructura de ambos lenguajes y a
través de la repeticion, los niflos memorizan las palabras. Se llega a la conclusion
de que la narracién de cuentos para el aprendizaje de un idioma extranjero es
beneficiosa para los nifios, ya que les ayuda a desarrollar actitudes positivas
hacia el aprendizaje del idioma, fomentar su creatividad e imaginacion,
desarrollar habilidades sociales y mejorar sus habilidades orales y
comunicativas.® (Carrién Candel et al., 2020, p.147)

4.3 ANTONIO FRASCONI

Los nifios bilinglies aprenden pronto la idea de que “las personas tienen
diferentes maneras de decir la misma cosa y aceptan este fendmeno como un
simple hecho de la vida”’, resultidndoles motivo de diversién y curiosidad.
(Griffin, 1970, p.38)

En torno a este concepto se encuentra el trabajo del grabador Antonio Frasconi
quien crecid en un entorno multilinglie, lo que le permitié comprender que en el
mundo existen diversas formas de comunicacién verbal. Asi lo hizo constar en la
dedicatoria de su libro See and say, a picture book in four languages®:

® Traduccién de la autora.

6 parafrasis realizada por la autora a partir del texto en inglés.

7 Traduccién de la autora.

8 El titulo podria traducirse como Ver y decir, un libro ilustrado en cuatro idiomas.
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Figura 2. Portada de See and say, a picture
book in four languages. Antonio Frasconi.
1955.

1

para pablo

Since | was brought up in @ home where more than one language
was spoken, | was given of an early age the knowledge thot there
is more than one nation and one way of specking in our world. The
speaking many lenguages is
to me one of the most important for a child to understand.

idea that there are many

See and Say hos grown from this belief and from my experience
and personal need in living with and teaching my son Pablo.

Beside each object pictured in this book you will find the word
for it in English, Italian, French, and Spanish, together with a guide
1o the pronunciation. The follawing color key has been used through-
cut: @ Black for English words;

@ Red for French words;

is olso o poge of everyday expressions ol children use.

Blue for ltolion words;
Green for Spanish words. There

AR

Figura 3. Dedicatoria de See and say, a
picture book in four languages. Antonio
Frasconi. 1955.
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Dado que fui criado en un hogar donde se hablaba mas de un idioma,
recibi desde temprana edad el conocimiento de que en nuestro mundo
existe mas de una nacién y mas de una forma de hablar. La idea de que
hay muchas nacionalidades que hablan diversos idiomas es para mi uno
de los conceptos mas importantes que un nifio debe comprender.’
(Frasconi, 1955)

En su libro el autor presenta una serie de xilografias que representan
distintos objetos: un perro, un tren, una tarta de cumpleafios, un arbol de
navidad, entre otros mas. Las ilustraciones, estampadas en colores vivos, van
acompaiadas por la palabra representada, traducida a cuatro idiomas, usando
un color diferente para cada uno: inglés (en negro), italiano (azul), francés (rojo)
y espanol (verde).

Este grabador nacido en Buenos Aires crecié en Montevideo y luego de ganar
la beca Guggenheim, emigré a los Estados Unidos en los afios ‘40 donde
perfecciond la técnica del xilograbado, realizando varias exposiciones en
museos y galerias de América. El nacimiento de su primer hijo marcé un punto
de inflexién en su obra inspirandole a crear ilustraciones para libros infantiles.

En su trayectoria como grabador e ilustrador, Frasconi también produjo otros
libros multilinglies y también varios libros de artista, llevando su arte a un
publico mas amplio.

Me siento identificada con este artista porque yo soy emigrante y también
decidieron serlo mis hijas, y tal como él, el proceso de aprendizaje bilinglie de
mi nieta me ha resultado muy inspirador. Por otro lado, también intento
combinar el amor por los libros y por el papel con mi pasion por el dibujo, la
grafica y otras técnicas; considero que gracias a los libros ilustrados y/o libros de
artista es posible llegar a mas personas.

5. CONTEXTO FORMAL

A continuacidn, presentaré los referentes formales que inspiraron mi proyecto
artistico, resultando ser una fuente de aprendizaje. Cada referente tiene
caracteristicas determinadas que me resultaron de especial interés e influyeron
en la creacién de mi obra.

Uno de los referentes es el libro Palabras pintadas, que logra unir de manera
poética las imagenes y las palabras, creando una composicién de paginas que
me resultdé muy interesante. Por otro lado, me atrajo la sintesis formal de la obra
En el cielo, con su estilo sereno que consigue una estética armoniosa y sencilla.

Melisa Castrillon es otra artista que ha influido en mi trabajo animandome a
introducir elementos botanicos en mis ilustraciones. La obra The tiger who
would be King, me cautivd por su técnica de superposicion de capas, reduccion

% Traduccién de la autora.
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de tintas y los recursos graficos que le permitieron a la autora crear un libro
visualmente rico y colorido.

Por ultimo, presento al ilustrador Tatsuro Kiuchi, cuyas habilidades de dibujo
en formato digital y sus encuadres cinematograficos fueron una gran fuente de
inspiracion para mi obra.

5.1 PALABRAS PINTADAS

Buscando libros para mi nieta encontré el pequefio album ilustrado Palabras
pintadas de Lecaye y Majewsky® en el que se representan acciones
interpretadas por animales. Esta pequefia y cautivadora obra combina hermosas
ilustraciones y texto, creando una experiencia visual muy emotiva.

En general me resulté inspirador el tono poético del libro. Es una obra que
invita a la meditacidn y a la imaginacion. Me interesé cémo el autor seleccioné
actividades sencillas tales como, “leer”, “construir” o “banarse”, pero también
incluyd palabras que proponen una reflexion, como “reencontrarse” o “huir”.
Las ilustraciones de Majewsky resultan enigmaticas y poéticas, con una plastica
que evoca lo tactil. Cadaimagen esta realizada usando una paleta distinta, pero
armoniosa en todo el conjunto del libro.

También me atrajo su composicion y la integracién de la narrativa: cada doble
pagina muestra una palabra en tipografia simple, ubicada a la izquierda sobre un
fondo blanco, y a la derecha una escena que la ilustra. Las imagenes tienen
detalles que sugieren una posible historia conjunta y permiten distintas
interpretaciones, lo que incentiva al lector a participar en la construccion de esta.

Emmanvel Lecaye Marc Majewski

Palabras pintadas

Figura 4. Poda de Palabras pintadas.
Lecaye y Majewski. 2021.

Saludar

Figura 5. Doble pagina de Palabras
pintadas. Lecaye y Majewsky. 2021.

La eleccion de animales como protagonistas de las ilustraciones es otro de
los aspectos que llamd mi atencidn, pues los nifios tienen una conexion natural
con ellos y puede ayudar captar su interés. Ademads, los animales tienen
caracteristicas distintivas que en ciertos casos se podrian usar para explicar

10 pyblicado en 2021 por Editorial Libros del Zorro Rojo.
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algunos conceptos. Por ejemplo, un caracol podria representar la tranquilidad y
lentitud, mientras que una liebre podria representar la velocidad.

En el estudio Nonhuman Animals in Media for Children®!, se menciona la
importancia de tener en cuenta que, aunque el uso de animales como
personajes en libros ilustrados infantiles puede tener muchas ventajas, también
puede llevar a perpetuar prejuicios culturales e ideas estereotipadas. Por
ejemplo, los lobos a menudo se retratan como ruines y peligrosos en cuentos
infantiles, lo que puede acentuar el concepto erréoneo de que los lobos son
inherentemente malvados. La autora concluye que en su lugar es conveniente
qgue los personajes basados en animales se representen de manera creativa y
original para ensefiar valores positivos y promover la inclusién y la diversidad.'?
(Aranceta, 2021, p.16-19)

5.2 EN EL CIELO

Narrado con frases cortas y usando un vocabulario simple, el dloum En el
cielo de Zéboli y Giordano editado en 2021, es una pequefia obra de arte en si
misma. Estd realizado en cartén y cuenta fendmenos y situaciones que ocurren
en el cielo y en el mar, usando frases sencillas y un ritmo que se asemeja al de
una poesia o cancion.

Su autora, Giovanna Zéboli es también fundadora de la editorial Topipittori
y cuenta con una larga trayectoria en la publicacion de libros infantiles. Tiene
varios libros similares, por ejemplo, En verano o En el prado, publicados en
Espafia por la editorial Libros del Zorro Rojo.

Figura 6. Portada una de las
ilustraciones de En el cielo. Zdéboli y
Giordano. 2021.

Figura 7. Detalle de una de las ilustraciones de En el cielo. Zéboli y Giordano. 2021.

11 Animales no humanos en los medios de comunicacién para nifios.
12 paréfrasis realizada por la autora a partir del texto en inglés.



Figura 8. llustracion de The balcony.

Melissa Castrillén. 2019.

llustracion de What’s eso?.

Figura 9.
Magda Pintos. 2021.
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Este libro me atrajo por la sintesis formal de las imagenes. Me resultd
interesante indagar sobre el trabajo de su autor, el ilustrador Philip Giordano.
Su porfolio se compone principalmente de ilustraciones donde emplea colores
planos, formas geométricas simples que combina con texturas y una factura que
recuerda a la estampacion serigréfica.

Esta pequeiia joya de libro ilustrado me parecié un ejemplo de como el disefio
y la composicién pueden transportar al lector a un mundo de serenidad y belleza.

5.3 MELISA CASTRILLON

El trabajo de la ilustradora colombiana Melissa Castrilléon se caracteriza por su
estilo visualmente rico y detallado, con la incorporacién de elementos de la
naturaleza y animales fantdsticos. El uso de técnicas tradicionales y digitales en
su obra crea imagenes llenas de textura y profundidad, donde el color y el dibujo
son los protagonistas. Suele alterar las escalas de flores y plantas, agregando un
toque magico a todo el conjunto.

Uno de sus proyectos mas destacados, es The Balcony, ganador de la Medalla
de Oro de la Sociedad de llustradores de Nueva York en 2019, donde la artista
realiza una exploracién poética sobre nuestra capacidad de adaptaciéon ante los
cambios, a través de un balcén urbano.

Su trabajo me motivé a incorporar elementos florales a las ilustraciones del
interior de mi libro, asi como también me resultd inspirador para componer el
disefio del patrén de las guardas. Ademas, me basé en una escena de una de las
ilustraciones de The balcony para componer una de las imagenes de mi libro.

B Y R SO
o SBSE PSR oo

Figura 10. Patrén boténico. Magda Pintos. Figura 11. Patrén boténico. Melissa Castrillon.



THE TIGER
WHO WOULD
BE KING

Figura 12. Portada de The tiger who
would be king. Thurber y Yoon. 2015.

Figura 13. llustracion How could you?
Tatsuro Kiuchi.
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5.4 JOOHEE YOON

JooHee Yoon es una ilustradora que vive en Nueva York. Sus trabajos han
aparecido en numerosas publicaciones, incluyendo The New York Times,
Washington Post, The New Yorker, y The Wall Street Journal, entre otros. Una de
las caracteristicas mas notables de su trabajo es el uso de colores brillantes y
llamativos, y su capacidad para crear composiciones complejas ricas y evocadoras.

La obra de Yoon es altamente visual y combina elementos de disefo con
ilustracién. Los recursos graficos que utiliza en sus ilustraciones proporcionan
una sensacion de movimiento y profundidad.

Me interesd particularmente su obra The tiger who would be King®:. La
historia se cuenta a través de una serie de ilustraciones que representan a los
animales y su entorno de manera imaginativa y creativa. De esta artista me
intereso el uso de patrones y texturas, ademas de las posibilidades que brinda
el uso de colores planos en capas de tintas complementarias, obteniendo un
resultado visual que se asemeja a la serigrafia.

También me resultd atractivo ver el uso que la artista le da a los efectos
digitales simulando técnicas analdgicas, como por ejemplo el linograbado o la
estampacion con sellos.

5.5 TATSURO KIUCHI

Las ilustraciones de Tatsuro Kiuchi se distinguen por su estilo realista y detallado.
En sus obras, el artista retrata escenas cotidianas y personajes en armonia con su
entorno natural, generando una atmdsfera de serenidad y tranquilidad. Es muy
interesante el uso que hace de la luz y de las sombras proyectadas. En sus escenas
suele representar paisajes o elementos arquitecténicos y emplea encuadres
cinematograficos. En sus inicios, Kiuchi utilizaba Photoshop para crear sus
ilustraciones, si bien actualmente se vale de Procreate.

En el marco de mi proyecto, uno de los objetivos fue el de adquirir habilidades
para el dibujo en formato digital. Con el fin de alcanzar esta meta llevé a cabo una
busqueda de informacion y encontré a este ilustrador japonés, quien documenta
el proceso de creacién de algunas de sus obras en su blog de Tumblr.

Me resulté muy interesante una de las entradas de su blog, donde el
ilustrador discute el uso de pinceles digitales en su proceso creativo. En ella el
autor comenta que usa basicamente pinceles del tipo tiza o pastel para trazar
lineas y pinceles redondos para pintar colores planos, en modo disolucién sin
sensibilidad a la presidn. El ilustrador recalca que “el uso de pocos pinceles le
permite lograr una coherencia visual en sus obras”**. (Kiuchi, 2013)

En su blog, Kiuchi también menciona su preferencia por los bordes duros en
lugar de las gradaciones suaves que son comunes en los pinceles digitales. El

13 Escrito por J. Thurber e ilustrado por J. Yoon, publicado por Echanted Lion Books en 2015.
14 Traduccién de la autora.
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Figura 14. Proceso de ilustracion de la
portada del libro L’enfant et 'oiseau del
novelista Durian Sukegawa. Tatsuro
Kiuchi.
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autor encuentra que las gradaciones suaves pueden parecer demasiado
perfectas y no se ajustan a su gusto personal y considera que el hecho de usar
pinceles con bordes duros le permite crear un estilo visual distintivo que se
adapta a sus preferencias.

El ilustrador también discute acerca de los beneficios de utilizar una tableta
grafica, -en su caso, utiliza una Wacom Intuos-, para dibujar directamente en la
pantalla en lugar de hacerlo tradicionalmente en papel y después escanearlo, a
fin de usarlo como dibujo basico. Comenta que “le resulta dificil realizar el paso
posterior a un dibujo en Photoshop, por lo que prefiere trabajar digitalmente
desde el principio”®°. (Kiuchi, 2013)

Dado que carecia de experiencia previa en herramientas digitales, el
descubrimiento del potencial de los pinceles digitales como recurso pictérico
representd para mi un avance significativo en mi proceso de aprendizaje.

6. PREPRODUCCION

6.1 INSPIRACION

Al principio no estaba segura del tipo de proyecto que queria abordar, si bien
sabia que queria un libro o dlbum ilustrado, no tenia claro el tema. Fue entonces
cuando fui a visitar a mi hija, que vive en el Reino Unido y justo antes de empezar
la pandemia habia tenido una nifia. Por aquella época mi nieta ya habia
comenzado a hablar y mezclaba palabras en inglés y espafiol en la misma frase.
Me resultaba muy gracioso escucharle decir "what's eso?" o "quiero tarta-cake".

Eso me hizo pensar en la posibilidad de crear un libro ilustrado infantil que
ayudara a mi nieta en su aprendizaje bilingle. El libro tendria que ilustrar
palabras que le fueran familiares, sobre cosas que le gustasen, como los helados
y los dinosaurios, en un tono divertido. Ademas, para aumentar nuestro vinculo
y hacerlo mas personal, queria introducir a mis gatas Poppy y Frida, en un
intento de acercar mi realidad a la suya.

Para mi era importante que el libro reflejase la personalidad de mi nieta y
que le ayudase en su desarrollo. A medida que avanzaba en el proyecto, llegué
a la conclusién de que no solo estaba creando un libro para ella, sino también
para otros nifios que estuvieran en una situacién similar, por lo que este libro
ilustrado podria servir como estimulo en su aprendizaje y al mismo tiempo, ser
un libro entretenido que pudieran disfrutar.

15 Traduccién de la autora.
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6.2 MAPA CONCEPTUAL
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Figura 15. Mapa conceptual del proyecto What’s eso?

6.3 ELECCION DEL CONTENIDO

Durante mi estancia en Reino Unido, fui tomando nota de las palabras y frases que
mi nieta utilizaba y/o entendia en ambos idiomas. En su vocabulario habia
palabras que ella sabia pronunciar y otras que entendia, pero no sabia pronunciar.
También usaba o entendia algunas palabras Unicamente en inglés y otras sélo en
espafiol. Habia palabras que empleaba indistintamente en ambos idiomas, como
“queso” y “cheese”. Noté que utilizaba palabras de ambos idiomas en la misma
frase, como si formaran un Unico término, como “tarta-cake”.

Todo parecia indicar que mi nieta tenia mayor facilidad para pronunciar o
entender palabras con pocas silabas. Su vocabulario en inglés era mayor, quizas
por la influencia del entorno o porque la palabra requiriese de una menor
precision en la pronunciacién. Por ejemplo, la palabra inglesa “apple”, se
pronuncia ‘apal'®, cuya fonética podria ser mas facil, mientras que en espafiol la
palabra “manzana” es mas larga y contiene dos consonantes seguidas (nz), lo
gue podria resultar en una pronunciacién mas compleja. Entre todo su
vocabulario destacaba la frase “what’s eso?”. Esta frase me hacia mucha gracia
y desde el primer momento pensé que seria un buen titulo para el libro.

16 Usando la transcripcion fonética de la palabra segun el Alfabeto Fonético Internacional o IPA
(International Phonetic Alphabet).
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Tabla 1. Recopilacion de palabras en inglés y espafiol y uso en el vocabulario de mi nieta.

Espaiiol Inglés Usa en espafiol Usaeninglés Usade manera
conjunta
mariposa butterfly X
pajaro birdie’ X
gato cat X
perro doggie!® X
elefante elephant
tarta cake X
dinosaurio dinosaur X
abeja bee X
helado ice cream X X
mono monkey X X
casa house X
cepillo brush X
manzana apple X
peine comb X
tren train X X
ventana window X
mesa table X X
pan bread X X
boton button X X
ratéon mouse X
banana banana X X
lluvia rain X
nube cloud X X
bota boot X
arbol tree X
flor flower X X
musica music X
queso cheese X X
cocodrilo crocodile
jirafa giraffe
chaqueta jacket
mano hand X X
ruidoso noisy X
abrazo hug X
humo smoke X X
huevo egg X
dientes teeth X
gorra cap X
pantalones pants X
mochila backpack
calcetin sock X

Con el fin de seleccionar las palabras, preparé varios recortes de papel donde
escribi una palabra en espafiol y la ilustracién simplificada que representaba su
significado. Distribui estos recortes sobre la mesa de manera aleatoria al

17 En este caso la traduccidn aprendida por la nifia no es directa, pues “birdie” significa “pajarito”.
18 |[dem al anterior, pues “doggie” significa “perrito”.
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principio, pero luego consideré que seria mas facil crear una historia que las
conectara si las organizaba de manera ordenada. Por lo tanto, organicé las
palabras en columnas, clasificandolas de la siguiente manera: animales, objetos,
comida, ropa, fendmenos y plantas.

Tras probar varias combinaciones, elegi unas palabras y un orden que me
parecié atractivo para enlazar una historia, obteniendo como resultado la
siguiente secuencia de palabras en espafiol:

dientes — tarta — gato — gorra — pdjaro — helado — dinosaurio - abeja

Figura 16. Las palabras candidatas organizadas en columnas. Figura 17. Secuencia inicial elegida para el libro.

Figura 18. Primer dibujo realizado en
Procreate.

6.4 PREPRODUCCION DIGITAL

Con el fin de adquirir habilidades en ilustracion digital, inicialmente opté por
utilizar una tableta Wacom One en conjunto con Photoshop, si bien
posteriormente tomé la decision de utilizar un iPad de Apple con la aplicacion
Procreate®®.

A fin de aprender a usar estas herramientas, segui el curso Introduccion a
Procreate de la plataforma Domestika, del cual destaco la seccidon dedicada al
uso y creacion de pinceles.

13 El proceso de seleccién se puede consultar en el Anexo Il.



Figura 19. Un par de pajaros
dibujados como practica en
Procreate.
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Como parte de mi aprendizaje, realicé una serie de dibujos libres. Estas
practicas me permitieron experimentar diferentes estilos y técnicas, y al mismo
tiempo aplicar los conocimientos adquiridos durante el curso. Esta etapa también
fue fundamental para familiarizarme en el uso del |apiz digital Apple Pencil.

Al principio usaba casi siempre el pincel en modo l4piz, tal como lo hacia
cuando dibujaba en formato analégico, pero gradualmente fui familiarizandome
en el uso de pinceles con otros efectos.

En la figura 20 se observa el uso de un Unico pincel tanto para trazar la forma
de las alas, como para afiadir patrones y disefios en el interior de estas, para
conseguir un dibujo interesante y a la vez sintético.

Gradualmente me fui habituando al uso de otros pinceles que me
permitieran experimentar con los efectos de tramado. Probé pinceles con
distintos patrones de puntos, ajustando su tamafio hasta lograr el efecto
deseado, creando medios tonos con el fin de obtener texturas y volumen, tal
como se puede observar en la figura 21.

Dado que sabia de antemano que las ilustraciones finales se realizarian
mediante la técnica de la serigrafia, hice una recopilacién de los pinceles que me
parecieron mas interesantes y aplicables a esa técnica. Este proceso y su
resultado se detalla en el apartado 7.3 de la presente memoria.

Tras haber realizado estas pruebas, decidi seleccionar una paleta reducida de
pinceles. Si bien en Procreate existen mas de 200 pinceles, ademas de la
posibilidad de descargar muchos mas de internet o la opcién de crear mis
propios pinceles personalizados, pensé que seria importante trabajar sélo con
un conjunto basico de ellos a fin de lograr una coherencia estilistica en las
ilustraciones. El uso de pocos pinceles también me permitiria simplificar el
proceso de trabajo y centrarme en la creatividad y en la expresidn de mis ideas.

Figura 20. Dibujo realizado en Procreate, Figura 21. Dibujo realizado en Procreate,
usando un Unico pincel. usando pinceles con texturas.
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Tabla 2: Pinceles elegidos y su aplicacion

Tinta corrida 1

. PINCELES PRINCIPALES
: Nombre Uso
Tinta seca 1
Tinta corrida Dibujo y trazado de lineas. Lo elegi por su borde irregular y trazo de

Handmade Diagonal Right 1 presion ejercida.

,,,,/”W//////////////////////////////ﬂm Tinta seca Relleno. Me interesd porque aleatoriamente va dejando pequefios

huecos sin pintar generando una sutil textura de aspecto

intensidad continua, si bien su grosor cambia en funcién de la

Shader Brush 8 desgastado.
Handmade diagonal Es un pincel que permite obtener medios tonos. Al superponer
right/left capas entrecruzando las lineas se consiguen distintas gradaciones.
Shader brush Imita el sombreado simulando un plumeado. Tiene Ia

particularidad de que el sentido de las lineas del sombreado va

cambiando aleatoriamente, por lo que su resultado es dificil de

controlar.

Myrtle 1 Noise Permite generar una trama de ruido que se puede usar para hacer

un sombreado o también para obtener texturas.

PINCELES SECUNDARIOS
[ Dope Rope 1 Nombre Uso
w Myrtle Generan distintos patrones de puntos usados para dar textura a las
Points flores, a las bolas de helado y la tarta.
Handmade Lines Vertical 1
Nilitn. Dope Rope El primero simula una cuerda y el segundo un tramado de ladrillos.
Stroke Lines Right Bold Los usé para el techo y las paredes de la casita de los elefantes,
respectivamente.
Leaves Permiten obtener una trama de hojas pequefias y una de puntos
Bullet Journal distribuidos en columnas. Los usé en los fondos de las escenas de
etk la abeja y la jirafa, respectivamente. Dado que habia ilustrado
varias escenas usando fondos con colores planos e intensos, elegi
Bl Right Bold 1 estos pinceles para hacer un contraste con fondos tramados en
blanco.
& Bullet Journal
TR 6.5 DISENO DE PERSONAJES
Figura 23. Pinceles secundarios. Desde el principio tenia claro que los personajes del libro tenian que ser

animales, especialmente aquellos que le gustaban a mi nieta. En el libro
aparecen unas abejas, una jirafa, un cocodrilo, un dinosaurio, dos gatas y un par



Figura 24. Personajes disefiados para
las ilustraciones.
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de elefantes. Intenté hacer dibujos con formas simples y sintéticas, buscando
que fueran simpaticos y divertidos, con detalles graciosos que pudieran
provocar una sonrisa.

En el disefio de los personajes me centré en destacar sus caracteristicas mas
evidentes. Por ejemplo, en las abejas, sus tipicas rayas y la levedad de sus alitas.
En la jirafa, la longitud de su cuello y sus manchas. En el caso del dinosaurio y el
cocodrilo, sus grandes bocas.

Con la intencidn de que los animales tuvieran un aspecto amigable, evité
dibujar dientes puntiagudos o garras afiladas. Para transmitir calma y disfrute, usé
el recurso de representar a los animales con los ojos entornados y con una sonrisa.

Quise incluir a mis dos gatas, Poppy y Frida, para acercar mi realidad a la de
mi nieta. Pensé que, a través de sus personajes, ella podria conocer a mis
gueridas mascotas y comprender mas sobre mi vida y mi entorno, fortaleciendo
nuestro vinculo familiar. Ademas, representar a las gatas involucradas en
situaciones y travesuras podria generar risas y alegria compartida. Poppy es una
gata comun europea, por lo que la representé con sus rayas caracteristicas. Frida
es de color negro y suele esconderse bajo la mesa para robar la comida y fue asi
como la representé.

Al dinosaurio, animal favorito de mi nieta, quise darle un toque divertido y lo
dibujé llevando un bolso, inspirdndome en un linograbado de Nick Morley que
es uno de mis artistas graficos favoritos.

Figura 25. Representacion de mis gatas Poppy y Frida.

Ly .‘“{t}?ﬂ,’\:?'

Figura 26. Dinosaurio.

x 100cm. Nick Morley.
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7. PRODUCCION

7.1 COMPOSICION Y TIPOGRAFIA

Al realizar los bocetos preliminares, ain no tenia claro el disefio de pagina que
gueria componer e hice mis primeros intentos distribuyendo la ilustracion en
una doble pagina y situando la palabra a la izquierda, en ambos idiomas.

Figura 28. Estudio de composicidn de doble pagina, situando la ilustracién en el centro de esta.

Posteriormente probé con otra distribucion, dividiendo la doble péagina en dos
areas, ubicando las palabras a la izquierda vy la ilustracion a la derecha, sobre un
fondo blanco, buscando una composicién limpia y despejada.

Consideré que ya era el momento de plantear el tamafo definitivo de la doble
pagina, para lo cual que defini un lienzo de 13 x 16 cm, a 300 ppp?° y activé la guia
de dibujo dividiendo la superficie una cuadricula de cuatro secciones, con el fin de
distribuir los elementos principales de la composicion de la siguiente manera:

e la palabra, en espanol e inglés, situada en la cuadricula superior
izquierda, centrada horizontal y verticalmente dentro de la misma,

e lailustracién de la palabra, en la cuadricula inferior izquierda, centrada
horizontalmente,

e la escena de la historia, en la seccidén correspondiente a las cuadriculas
superior e inferior de la derecha.

De esa manera podia tener el espacio en blanco con el estilo limpio que me
interesaba mantener y a la vez desarrollar la ilustracion correspondiente a la
escena con un mayor detalle, sobre un fondo que no fuera blanco.

20 Pixeles por pulgada



Figura 30. llustracion descartada
para el personaje del cocodrilo.
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Guias de dibujo

) Simetria

Figura 29. Guias de dibujo en Procreate, estableciendo las dreas de la composicion.

Para los textos elegi usar la tipografia Helvética. Esta tipografia, disefiada en
1957, es del tipo sin serifas o de palo seco que tiene gran legibilidad. Es
| “paradigma del disefio neutro, aquel que se aplica con la
intencién de no comunicar nada mas que lo que queremos comunicar en

considerada e

primera instancia, sin ninguna connotacion grafica afiadida”. (Jardi, 2012, p.31)

7.2 DESARROLLO DE LAS ILUSTRACIONES

Como ya he comentado en el punto 6.3, al hacer la primera seleccién de
palabras, las dispuse en un orden que me resulté interesante para sugerir una
posible historia. A partir de esta lista, la premisa fue la de representar cada una
de las palabras mediante dos ilustraciones:

e Una pequefiia, a ubicar debajo de la dupla de palabras.

e Una escena protagonizada por un animal, en la que tendria que haber

un detalle o pista que la vinculase con la siguiente palabra.
A continuacién, resumo las decisiones mas importantes al ilustrar cada una

de las palabras.

Dientes/teeth:

En este caso queria emplear un cocodrilo como personaje, dado que también
formaba parte del vocabulario candidato. En la primera versién hice un
sonriente cocodrilo visto de frente, pero luego lo descarté pues la pose elegida
me parecio un poco dificil de entender. Entonces pensé que seria mas divertido
representar unos dientes reflejados en un espejo, que también podria dar pie a
imaginar un espejo con dientes.
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Para enlazarlo con la siguiente dupla “tarta/cake” dibujé al cocodrilo a punto de
comerse una vela encendida. Me parecié interesante emplear el recurso del
claroscuro para representar la luz proyectada por la vela.

Dientes
Teeth

Figura 31. Dientes/teeth.

Tarta/cake:

Para plantear la siguiente escena, dibujé una tarta sobre una mesay la pata de
un gato negro asomandose e intentando robar un trozo. Usé un plano en picado
y quise dar protagonismo al mantel, planteando el volumen de la mesa mediante
la direccion de las rayas de este. Empleé el recurso de generar sombras
proyectadas a fin de aumentar la tridimensionalidad de algunas formas, en
contraste con el aspecto plano de otras, como, por ejemplo, la pata del gato.

Figura 32. Tarta/cake.

Gato/cat:
Al ilustrar la escena de esta palabra, que inicialmente debia contener una
pista sobre “gorra/cup”, decidi cambiar el vinculo a “elefante/elephant”, pues
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me parecid divertido dibujar a mi gata, con cara de no estar pasandolo muy bien,
sosteniendo un paraguas a fin de no mojarse por la lluvia que salia de la trompa
de un elefante.

Gato
Cat

Figura 33. Gato/cat.

Elefante/elephant:
En este caso dibujé un par de elefantes sonrientes, asomandose por las
ventanas de una pequefia casa.

Elefante
Elephant

Figura 34. Elefante/elephant.

La introduccion de esta nueva palabra me llevé a plantearme cambiar el
orden de estas, quedando de la siguiente manera:

Abeja — Jirafa — Helado — Dinosaurio — Dientes — Tarta — Gato - Elefante

Habia por tanto ilustrado la mitad del libro hacia el final y tocaba hacer la
primera parte.
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Abeja/bee:

Preferi plantear la escena de la abeja usando un fondo mas claro y usé una
trama en lugar de un color plano. Situé las abejas volando sobre flores entre
unas palmeras y afiadi unos puntos suspendidos en el aire que podrian
interpretarse como otras abejitas o como particulas en suspension, tales como
las que se ven en los bosques. Para vincularla con la siguiente palabra, sustitui
una de las palmeras por el largo cuello de una jirafa.

Figura 35. Abeja/bee.

Jirafa/giraffe:

En esta escena, dibujé una jirafa disfrutando de un helado compuesto por
varias bolas apiladas, tan alto como su cuello. Quise experimentar con la
geometria, por lo que defini el follaje de los arboles de forma sintética,
utilizando colores planos y lineas paralelas entrecruzadas en distintas
direcciones. Usé un pincel que imita las formas hexagonales de un panal para
crear las manchas en el cuerpo de la jirafa. Estos detalles fueron agregados con
la intencion de captar la atencidn del nifo y facilitar que el narrador pueda
plantear preguntas o hacer comentarios sobre la escena.

Figura 36. Jirafa/girafee.
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Helado/ice cream:

En esta escena utilicé un plano en picado en el que se muestra un dinosaurio,
con una gran barriga y enormes pies, junto a los cuales hay un helado caido
sobre un suelo de baldosas. Por su tamafio el dinosaurio no cabe
completamente en la pagina. Intenté dibujar un helado apetitoso, decorado con
diversas cubiertas y aderezos.

Helado

-
x
s (A

Figura 37. Helado/ice cream.

Dinosaurio/dinosaur:

Para la escena del dinosaurio, encontré divertido representarlo lavandose los
dientes frente a un espejo. Dibujé un cepillo de dientes con un mango extra-
largo, adecuado para los brazos cortos de un dinosaurio. El dinosaurio muestra
los dientes en un gesto tipico acorde con la accidn, y su mirada se dirige al reflejo
en el espejo. Nuevamente utilicé la técnica de entrecruzar lineas paralelas para
definir volimenes y crear efectos de luz y sombra.

Representar el reflejo en el espejo resultd especialmente desafiante debido
a la mayor cantidad de detalles involucrados, lo que podria representar un
riesgo para encajar las pantallas de serigrafia.

Dinosaurio

5

Pllal 18
s \ 49}

Figura 38. Dinosaurio/dinosaur.
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Una vez planteado el guion gréfico, compuse el disefio total del libro, que
constaria de un total de veintidds péaginas. Dado que ya de antemano sabia que
editaria el libro en cartoné, en el que las paginas se miden por pares, no fue
necesario ajustar el nimero de paginas a multiplos de ocho, como habria sido el
caso en un formato de cuadernillos®
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Figura 39. Disefio de las paginas del libro.

7.3 SERIGRAFIA

Uno de los objetivos especificos de mi proyecto era producir las ilustraciones a
través de la estampacion serigrafica??

7.3.1 Seleccion de los recursos

Para ello preparé una muestra de los pinceles a mi juicio mas interesantes, a fin
de evaluar su resultado y seleccionar los que usaria para los dibujos finales. Hice
pruebas usando papeles de distintos colores, combinando tintas en diversos
tonos y tipos de cobertura u opacidad. Tras esta experimentacion, llegué a una
serie de conclusiones:

Pinceles digitales: No me convenia usar pinceles con variaciones de tono con
degradados, ya que en serigrafia no es posible obtener medios tonos excepto
usando tramados, como se aprecia en la figura 41.

21 £l proceso de edicion y encuadernacion en cartoné se explica con detalle en el Anexo llI.

22 | a serigrafia es un método de impresidn que utiliza un marco con una malla de seda como
matriz, permitiendo la transferencia de tinta a través de zonas abiertas y cerradas en la malla para
crear la imagen deseada en el soporte final.
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Figura 41. Muestra y prueba de pincel
no apto para serigrafia.
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Figura 42. Muestra y prueba de
pinceles no aptos para serigrafia.

misma ilustracion.

What'’s eso? Un libro ilustrado infantil. Magda Pintos Diaz 29

e Tampoco obtuve buenos resultados con pinceles compuestos por lineas
muy finas o puntos muy sutiles, pues con la pantalla de mi propiedad,
de 90 hilos, no conseguia tanto nivel de detalle. Los resultados tampoco
fueron buenos para tramados muy densos, pues obtenia una mancha
uniforme, tal como se observa en la figura 42.

Tipo de tintas: Combinando dos tintas de base transparente podia conseguir
un tercer color por superposicion, por lo que decidi usar la gama Sederprint de
la marca Seder, en dos colores complementarios, el denominado verde gema 'y
el naranja, que al combinarse daban lugar a un tercer color muy cercano a un
marrén muy oscuro.

Papel: Me decanté por un fondo blanco e hice mas pruebas sobre varios tipos
de papeles de distintas caracteristicas:

e  Popset 240 g, hojas de 70 x 100 cm

e Canson Montval acuarela 270 g, block 24 x 32 cm
e Sakura Bristol 250 g, block A3

e  Color Copy 250 g, block A3

Descarté el Popset para no tener que cortar las hojas y asi agilizar el proceso
de estampacion; también descarté el papel de acuarela ya que, por su gran
absorcioén, los colores no se veian tan brillantes. Al final elegi el papel Color Copy,
en formato A3, debido a su relacién calidad-precio.

Este papel, de la marca Antalis, estd disefiado especialmente para la impresion
digital y reprografica. Viene en paquetes de 125 hojas, posee un color blanco
reluciente ligeramente azulado y cuenta con una superficie suave y lisa. Una razén
por la que elegi este formato fue por asegurarme de que las estampas entrarian a
lo ancho o a lo largo, si la fibra del papel no era igual en las distintas hojas del
paquete, lo que podria causar problemas en el plegado para su encuadernacion.

7.3.2 Reduccidn de tintas y preparacion de los fotolitos

El proceso de reduccién de tintas en la serigrafia me llevd a planificar
cuidadosamente las ilustraciones, pues al usar dos tintas, tuve que estudiar
cuando superponerlas, a fin de obtener el tercer color, y cuando no hacerlo.
También hice uso del blanco del fondo; gracias a todo ello contaba con cuatro
colores para realizar las ilustraciones, ademads de los tonos medios obtenidos
gracias al uso de los pinceles de tramado.

Defini dos capas, en modo multiplicacion. En una de ellas dibujaba los
elementos de color naranja y en la otra los de color verde. Posteriormente iba
anadiendo elementos a las ilustraciones usando nuevas capas, siempre
manteniendo un Unico color por capa. Por tanto, tenia varias capas en naranja
en modo multiplicacion y otras en verde, ademas de la capa de fondo en blanco.
Cuando ya tenia la certeza de que varios elementos de un mismo color
funcionaban correctamente, los fusionaba en una Unica capa. Al utilizar el modo
multiplicacién, podia obtener una representacion anticipada del resultado final
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Figura 46. Rapport descartado.
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de la combinacion de colores. Este método me facilitd la tarea de separar las
tintas y preparar los fotolitos necesarios para la estampacion.

Cuando queria dejar entrever el color de la capa inferior o el de fondo, usaba
la goma con el pincel deseado (ver detalle en figura 43). Esto me permitia crear
tramados en negativo para definir areas de luz al revelar el fondo blanco, o evitar
la multiplicacion de colores al dejar entrever la capa inferior.

7.3.3 Estampacion

Una vez preparados los fotolitos, el siguiente paso fue el de preparar las
pantallas. Para ello fue necesario emulsionarlas y luego insolarlas. Contaba con
dos pantallas de 90 hilos y su tamafio me permitié ubicar dos fotolitos por
pantalla, es decir que, con cada tirada, podia obtener dos paginas dobles
completas que conformarian el libro.

Entinté las pantallas usando la tinta directamente desde el bote, sin realizar
ningun cambio de tonalidad ni densidad. Primero realicé una prueba de registro
y delimité la zona donde se ubicarian las hojas usando cinta de carrocero, para
asegurar un ajuste preciso entre capas. Antes de estampar, verifiqué el sentido
de la fibra del papel, para no tener problemas a la hora de realizar la
encuadernacién. Una de las razones por las que elegi el formato A3 en el papel
fue por asegurarme de que las estampas entrarian a lo ancho o a lo largo, en
caso de que la fibra del papel no fuera la misma en las distintas hojas del
paquete. Dejé secar las estampas en horizontal antes de aplicar la segunda tinta.

Estampé unas 20-25 copias de cada ilustracidn, anticipandome a la
posibilidad de tener que descartar varias de ellas debido a errores en la
estampacion, dada mi falta de experiencia en la técnica.

7.4 CUBIERTA Y GUARDAS

Decidi poner en practica mis conocimientos sobre el disefio de patrones e
ilustrar una guarda utilizando esta técnica. Al principio, tenia en mente la idea
de crear un patrén usando el nombre del libro dispuesto en diferentes
direcciones. Sin embargo, el resultado final no me convencid, asi que opté por
disefiar algo relacionado con el contenido y que tuviera un resultado alegre y
colorido. Me apetecia ilustrar un disefo intrincado que ocupara todo el espacio,
en contraste con las pdaginas dobles que tenian una composicion mas despejada
y donde predominaba el color blanco.

Dibujé un disefio floral que converti en un pincel en Procreate, lo que me
permitié utilizarlo como un patrén repetitivo. Con este nuevo pincel llené una
capa utilizando el color verde y dupliqué la capa en color naranja, girandola 180
grados. De esta manera, descubri una manera de obtener un estampado con
superposicion de tintas utilizando una Unica pantalla.
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Estudio de pinceles

Figura 47. Rapport seleccionado.

Figura 48. Creacion del pincel en Procreate, usando el rapport seleccionado.

Para realizar la cubierta primero tuve que desarrollar el prototipo, dado que

necesitaba conocer de antemano el grosor que tendria el libro, tal como se ve
en la figura 50. Compuse una cubierta teniendo en cuenta las dimensiones de la
portada, contraportada mas lomo. Quise mantener el estilo limpio de la
composicion, con fondo blanco y haciendo uso de tramas.



Figura 50. Medicién del lomo del
prototipo.

Figura 51. What’s eso? Edicidn Unica
en acordedn. Magda Pintos. 2021.
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7.5 ENCUADERNACION EN CARTONE

Los libros con hojas de cartén, también conocidos como libros cartoné, se
caracterizan por tener paginas y cubiertas hechas de cartdn resistente. Estas
hojas son mas gruesas que las tradicionales, lo que los hace ideales para
introducir a los nifios en la lectura, ya que son duraderos y faciles de usar. El
grosor de sus paginas promueve el desarrollo de la destreza manual y se evita
cualquier accidente gracias a sus esquinas redondeadas y cantos romos. Su
tamano debe ser manejable, adecuado para las pequeiias manos de los nifos.

Aunque contaba con cierta experiencia anterior, desconocia como realizar la
encuadernacion de libros con hojas de cartén, por lo que decidi investigar y
aprender por mi cuenta. Compré un pequenio libro en cartoné y tras analizarlo,
creé un prototipo que me permitio evaluar su viabilidad, gracias a lo cual pude
simular el aspecto final y detectar posibles problemas antes de la produccion del
libro definitivo, del que produje una edicidn de siete ejemplares®.

7.6 RECURSOS ADICIONALES

Quise también crear una edicidn Unica del libro en formato acordedn. Para ello,
estampé las guardas en el reverso de las ilustraciones las cuales plegué y uni entre
si con cinta adhesiva de doble cara, para formar un formato acordedn. A
continuacién, mediy corté los cartones que conformarian la cubierta y los forré con
tela de encuadernar color gris, sobre los cuales estampé la portada y contraportada,
para posteriormente unir todo el conjunto. Dejé prensar bajo peso, usando papeles
separadores a fin de evitar que las hojas se pegasen entre si.

Magda Pintos
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Figura 52. Portada del libro acordedn.

Ademas, disefié un juego de la memoria utilizando ocho pares de las
ilustraciones del libro. Estampé las guardas en un cartén Pankastar de 2 mm y

23 El proceso seguido para realizar el prototipo y las encuadernaciones finales se puede consultar
en el Anexo lll.
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pegué las ilustraciones del otro lado del cartén, usando adhesivo en aerosol y
reforzando los laterales con cinta de doble cara, tras lo cual redondeé las esquinas.

Para el packaging o empaquetado del juego, opté por un disefio minimalista
gue solo muestra el nombre de este.

Figura 53. Exterior del packaging. Figura 54. Detalle del interior del
packaging.

Figura 55. Detalle del juego de la memoria.
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7.7 RESULTADO FINAL

A continuacidon acompanio algunas imagenes del resultado final.

T
i
I
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Figura 57. Detalle de esquinas redondeadas Figura 58. Detalle del lomo que permite una
apertura a 180°.

Figura 56. Ediciones terminadas.

Figura 59. Detalle de una doble pagina.

8. ANALISIS DE EDITORIALES

8.1 EDITORIALES

A fin de estudiar las posibilidades de publicacion de mi obra por esa via, realicé
una investigacion sobre editoriales. A continuacidn presento una lista de aquellas
que considero interesantes y afines para el envio de mi proyecto, ya sea por el su
linea editorial y estilo de sus publicaciones o la envergadura de la entidad.



Figura 60. 1,2, Buckle my shoe. Lliz
Loveless.
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e Limonero: pequefa editorial independiente argentina orientada al libro
y album ilustrado infantil.

o Libros del Zorro Rojo: edita libros infantiles y también para el publico
adulto y juvenil. Es una editorial muy reconocida y tiene varios premios.

e Tres Tristes Tigres: Se especializa en libros ilustrados para nifios desde
los 4 afios, centrando su linea en el album ilustrado.

e Kalandraka: reconocida editorial que destaca por su amplia oferta de
libros ilustrados para pre lectores.

e Combel: Establecida en 1989, se especializa en libros ilustrados para
nifios de todas las edades. Tiene una amplia red de distribucion y sedes
en Espafia y México.

o Takatuka: En su pagina detallan las caracteristicas que deben reunir los
libros de su interés. Cuenta con un formulario para el envio de originales.

e Akiara books: publican sus propios libros. En su pagina web, existe un
formulario para enviar proyectos, aunque a la fecha de la consulta
indicaban ya tener planificadas sus ediciones para los préximos anos.

e NubeOcho: de la cual destaco su coleccion Nube de cartén, con titulos
del ilustrador Chris Haughton.

e A buen paso: con un catalogo afin a mis intereses entre los que destaco
las obras de Marta Comin. Publican pocos libros al afio y a la fecha de la
consulta no recibian proyectos no solicitados.

8.2 AUTOEDICION

Si bien en un principio llevé a cabo la encuadernacion del libro con la intencién
de entender mejor la creacion de este y obtener un prototipo, con posterioridad
pensé que podria ser interesante autoeditar libros ilustrados usando la
serigrafia, como el caso de la artista Liz Loveless, quien realiza libros con un
encuadernador comercial, lo que le ha permitido llegar a producir ediciones de
hasta 650 ejemplares. (Salisbury, 2012, p. 151)

Es importante resaltar que optando por esta via seria responsable de las
estrategias de promocién de mi obra, ademas de todos los gastos asociados a la
edicion y distribucion de esta.

8.3 COEDICION

Otra alternativa a la edicion comercial es la coedicidn, consistente en contratar
los servicios de edicion de manera independiente, no siendo necesario superar
un filtro para que nuestra obra sea publicada. A diferencia de la ediciéon
tradicional, en lugar de recibir un adelanto por los derechos de autor de la obra,
con estas empresas hay que pagar de antemano para que los libros sean
publicados, llegando a ser necesario a veces comprar un nimero importante de
ejemplares. Estas entidades proponen, entre otras ventajas, la retribucion de un
margen superior por ejemplar sensiblemente superior al que se obtendria con



Figura 62. Juego de la memoria.
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una editorial tradicional. Existen varias firmas que ofrecen este tipo de servicios,
por ejemplo, Editorial Circulo Rojo, Babidibu, o Editorial Gunis, por mencionar
algunas, entre la amplia oferta que encontré en internet.

Pienso que seria prudente deducir que la coedicidon podria representar
potenciales riesgos. Existen consultores editoriales que proporcionan algunos
consejos para autores noveles, en los que recomiendan “afinar el ojo para
diferenciar a qué editorial te enfrentas” y “prestar atencidn a las frases del tipo
‘gratis para el autor’ o ‘cumple tu suefio’” (Eguaras, 2014), ademas de escritores
que exponen casos de estafas sufridas por autores que pagaron por servicios
gue nunca recibieron, si bien aclaran que no todas las empresas de coedicidon
trabajan de esta manera. (lborra, 2019)

9. CONCLUSIONES

Al inicio de este trabajo no estaba totalmente segura de conseguir mis
objetivos. Sentia que el estilo y registro desarrollado hasta el momento no
encajarian en el proyecto, pues nunca antes me habia dirigido a un publico
infantil y eso me generaba cierta incertidumbre. Ademas, mi falta de experiencia
en el dibujo digital parecia ser una barrera dificil de superar. La técnica de
serigrafia también era totalmente nueva para mi, y mis conocimientos en
encuadernacién eran bastante basicos.

Durante el proceso encontré varios problemas por esta falta de
conocimiento y experiencia, especialmente a la hora de plantear las
ilustraciones, en cuanto al enfoque y estilo. En ocasiones me senti sumamente
blogueada por esta razén. Afortunadamente llegé un momento en que me solté
y disfruté mucho dibujando, recuperando un estilo que tenia cuando era mas
joven pero que habia olvidado.

El uso de los pinceles digitales ha aumentado mis posibilidades pictéricas, si
bien todavia tengo mucho por aprender en ese campo. La serigrafia amplié mis
recursos creativos y a medida que sigo experimentando con ella, voy
descubriendo nuevas formas de expresion.

Reconozco que tengo mucho por aprender en la ilustracién infantil y en este
campo en general, pese a ello, considero que el resultado del proyecto tiene un
nivel de calidad suficiente y me proporciona la seguridad necesaria para
presentarlo a editoriales a fin de conseguir su publicacion.

Soy una persona curiosa por naturaleza y me entusiasma enfrentar nuevos
retos y proyectos. Veo la creacién de libros ilustrados como un mundo lleno de
fascinantes posibilidades, donde puedo dar rienda suelta a mi imaginacion,
especialmente para contar todas las historias que quiero compartir con mi nieta
y acortar la distancia que nos separa. Imaginar que en el futuro mis libros
pudieran traer alegria y despertar la imaginacion de otros es algo sumamente
gratificante.
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Figura 63. Tableta One by Wacom o
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ANEXO II: SELECCION DE HERRAMIENTAS DE DIBUJO DIGITAL

Con el objetivo de adquirir conocimientos en el dibujo digital, decidi
comenzar a explorar usando una tableta Wacom One y Photoshop. Después de
varios intentos, pude identificar una serie de desventajas:

e Tenia limitado espacio para dibujar, pues mi tableta era el modelo S, con
dimensiones de 6 x 3,7 pulgadas, lo que me obligaba a desplazar
constantemente el dibujo.

e latableta debia estar conectada a un ordenador para poder visualizar lo
gue estaba dibujando, lo cual resultaba incbmodo para mi.

e Perdia expresividad en los trazos, ya que la tableta no detectaba
diferentes niveles de presion, lo que significaba que no podia ajustar la
intensidad del trazo en funcion de la fuerza aplicada al lapiz. Ademas,
carecia de la funcién de inclinacién.

e Necesitaba usar un software de dibujo como Photoshop, Gimp u otro
similar, incrementando la curva de aprendizaje. Ademads, en caso de
utilizar software de pago, también implicaba un costo adicional para
adquirir la licencia.

e Se reducian los momentos que podia dedicar al dibujo, dado que mi
ordenador era de sobremesa y por tanto sélo podia dibujar cuando me
encontraba en casa.

Al identificar estas limitaciones, comprendi la necesidad de buscar otras
opciones que se adaptaran mejor a mis necesidades y preferencias en el dibujo
digital, asi fue como di con el software Procreate, consistente en una aplicacién
de dibujo y pintura digital disefiada especificamente para la tableta iPad Apple.

Segln sus desarrolladores, esta aplicacidon se destaca por su interfaz de
usuario tactil e intuitiva, que permite dibujar facilmente utilizando el dedo o el
lapiz dptico Apple Pencil, logrando una experiencia similar al dibujo tradicional
o analdgico con una precision superior en los trazos. Tiene un coste muy
asequible (unos 15€) y no requiere suscripciones ni pagos adicionales.

Procreate ofrece una amplia variedad de pinceles personalizables que simulan
técnicas como el carboncillo, la tinta y la acuarela, entre otras. Ademas de estas
capacidades, la herramienta incluye la opcion de trazar formas geométricas, como
lineas rectas, circulos o elipses, de manera sencilla e intuitiva. También permite
trabajar con capas, utilizar mascaras y ofrece un control detallado y facil del color,
lo que facilita la gestidn cromatica y la creacién de paletas.

La aplicacion también permite grabar el proceso de creacién de un dibujo,
obteniendo un clip en modo cdmara rapida, lo cual es muy util si se quiere
compartir el trabajo en forma de video y mostrar el proceso creativo.

Después de evaluar estas opciones, reduje mis alternativas a dos posibles
compras: un iPad con Apple Pencil y el software Procreate, o bien un ordenador
portatil con Photoshop y una tableta grafica de gama media-alta. Elegi la
primera opcién, ya que consideré que cumplia con los requisitos que mejor se
ajustaban a mis intereses.



Figura 66. Prensado de la tripa. .
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ANEXO IlIl: ENCUADERNACION CARTONE

Para la realizacién del prototipo comencé utilizando los mismos materiales
gue emplearia en la produccién final del libro, los cuales fueron:
e  Papel Color Copy de 270 g, que habia utilizado previamente para
en la estampacion.
e Cartdn gris contracolado de 2 mm.
¢ Adhesivo reposicionable de la marca 3M Spray mount.
¢ Cinta adhesiva de doble cara para scrapbooking.
A continuacion, resumo el proceso de encuadernacién seguido:

1. Identifiqué la fibra del papel

Con el fin de evitar que las pdginas se abrieran, hice los pliegues siguiendo el
sentido de las fibras del papel, para lo cual curvé ligeramente las hojas en sentido
longitudinal y luego transversal, siendo el de menor resistencia el sentido de la
fibra. Si bien los papeles que vienen en paquete tienen la misma direccion de las
fibras, que suele ser paralela al lado largo de la hoja, decidi verificarlo en cada hoja
para prevenir posibles complicaciones en etapas posteriores.

2. Encuaderné el interior del libro

Para ello, corté las hojas que compondrian la tripa y las plegué, e hice lo mismo
con las guardas. Corté el cartdn en cuadrados del tamafio de las hojas ya plegadas
y lo pegué dejando que el papel sobresaliera 1 mm en el lado del lomo,
permitiendo asi la apertura de las paginas a 180 grados. Fui encolando las paginas,
yendo desde el centro del libro hacia los lados de forma alternada, para asegurar
una correcta alineacion de todos los elementos. Para evitar la dispersion del
adhesivo en aerosol al aplicarlo, preparé un compartimiento utilizando una caja
grande de cartén. Ademas, puse hojas de papel de desecho entre los pliegues
evitando asi que las hojas se pegaran entre si. Después de completar el proceso,
dejé secar la tripa sujeta con unas pinzas, protegiéndola con trozos de cartdn para
evitar marcas y conseguir una presién uniforme.

3. Pegué las hojas de la cubierta

Para ello hice los pliegues en las hojas de la cubierta siguiendo el formato
gue habia observado en el libro que tenia como ejemplo, dejando una parte de
la superficie sin pegar, como se muestra en la imagen. Para garantizar que no se
despegaran, reforcé el area con cinta de doble cara. Por ultimo, dejé secar el
conjunto, sujeto con pinzas tal como he descrito anteriormente.
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4. Acabado final

Corté los cantos usando la guillotina y redondeé las esquinas usando una
cortadora especial para tal fin. Usando lapices de colores retoqué algunas zonas
en las que el papel se habia dafiado tras el corte con la guillotina.

Figura 67. Guillotinado del libro.
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ANEXO IV: BOOKS IN PRESCHOOL: A GUIDE FOR PURCHASING,
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BOOKS IN PRESCHOOL
Chapter One

Choosing the Right Book ‘

What qualities make one book "better" than another? Why aren't all
books equally good for all children? How can we tell which book is best
for which child in which circumstances?

Choosing the right book is a big responsibility. These are only
some of the questions you will be asking yourself as you browse through
piles of books, looking for the "right" ones. You will discover that the :
most effective standards by which to evaluate books are your own thoughtful
judgment, informed common sense, and knowledge of the children who will
be using the books. |

Choosinékthe right book is fun. Top-notch children's books are
pubfished today in abundance. You will rediscover the old truth that there
is indeed hothing like a good book* ani will thoroughly enjoy the time
you invest in leafing through excellent book after excellent book.

This chapter raises some questions for you to consider as you form

e

your standards of evaluation. Read through it before you begin to examine
the books; then after looking through the children's books you are

\
evaluating, read the questions again, this time with particular books

in mind.

The Illustrations

The illustrations are probably the first thing anyone notices about
a child's book. To a child too young to read, the pictures are the most

important part. A few, like It's School Time, have almost no words at

all; the pictures do the storytelling. Hundreds of excellent picture books are

*The Newbery Medal is named for John Newbery, an 18th Century English
publisher who was among the first to recognize the need for literature
written especially for children. The medal has been awarded since 1922
to the author of each year's most distinguished contribution to the
field of children's literature.
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available for little children, offering youa wide assortment to choose
from.**There are as many art styles as there are artists, so it's possible
to fin@ pictures to suit every child's taste. Color attracts all children,
and is an important feature to look for. Some illustrations, like the ones
in Moy Moy, are done in as many as four or six colors. Some, like the ones

in City Street Games and Bad Boy, Good Boy, are in only one or twc colors,

and some pictures just as satisfying are in black and white. Some pictures
are lacy and light, others are bold and solid. Photographs are used oc-

casionally, as they are in Barto Takes the Subway, and sometimes an artist

will combine photography with drawing or painting. Paulossie: An Eskimo

Boy is illustrat;d with photographs of actual Eskimo carvings of ducks,
polar bears, a wélrus, and Eskimo people.

Try using these questions to help you eyaluate the book's illustrations:

. “Can a child who does not yet read enjoy the book for the pictures
alore?

Will a child be able to identify with the situations pictured, or
will the pictures make him feel strange and unfamiliar? Will he see
himself in the illustrations? ‘ \

Are there enough pictures?

Do they complement the story, or do they detract from it?

Do you think the style suits the story?

Does the picture illustrate the text on a nearby page? Or are all
the pictures clustered together in one place?

Are the illustrations interesting? Attractive? Satisfying?

**The Caldecott Medal commemorates 19th Century children's book illustrator
Randolph Caldecott, also an Englishman. Awarded since 1938, the medal
honors each year's most distinguishad picture book. Both the Newbery

and the Caldecott awards were originally conferred by Frederick G. Melcher,
the late editor of Publishers' Weekly and, since his death, by his son
Daniel Melcher. An American Library Association committee is responsible
for selecting the medal-winners.




Matching Books to Children

Children need books about.themselves. Ever& child should have books
in which he can recognize himself, his family, his language, and life
style.1 If a ch11d is an American Indian, he should have the best books
available about American Indians; if he is Chinese-American, he'll part1cu1ar1y
enjoy books about Chinese-Americans with whom he can identify.

Children need books about other life styles, too. If a Head Start
child is Anglo-American, he should see books about Japanese-American children
and Negro children, as well as books about white children. Urban Jewish
children need to know how California migrant children live; Appalachian
children need to know about young Puerto Rican immigrants.

~ It is equally as importanf for the books you choose to offer the
children a look at other people, other periods, and other places, as it
is to show them a glimpse of themselves. A bonk collection that has
racial, ethnic, and regional variety will broaden a child's understanding
of himself and of other kinds of people; it will fill in backgrounds for
him and extend his view of the world. As you evaluate books for your
particular group of children, consider their backgrounds by asking yourself
these questions:

Who are the children? Immigrants? Children of immigrants? At home,
do they experience the cultural ways of the country they emigrated from
as well as of their new country?

Do they have a regional culture, like the mountaineers of Appalachia,
or perhaps a tribal culture, like the Navajos?

Do their parents have access to books? Do they encourage reading at
home?

Where do the children live? City? Small town? Rural area? Ghetto?

Reservation? Apartment building? Single-family house?
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.If you have minority group children in your class, you will want to
provide them with good books about the group to which they belong.2
Choosing books with a racial or an ethnic emphasis presents some special
problems. Those books are best which present the differences among peoples
as evidence of our cultural richness, not as marks of superiority or
inferiority. The life style of a minority group should be presented
sympathetically, accurately, and respectfully, with objectivity and without
prejudice. You may want to look for books which describe the life of
a child's ancestors in their mother country. Or it may be more important
to show his people's acculturation and the life of his ethnic group in
this country. If your children are Chinese-Americans, for example, they

will enjoy The Story About Ping>in which a picture of 1life along the Yangtze

is given from the little duck's point of view. The Rice Bowl Pet is a story

about a little Chinese-American boy who '"spoke English without an accent"
but "his thoughts were in Cantones:z." Ping is set in China, and The Rice
Bowl Pet in San Francisco.

Some of the many points to be considered as you choose books for
young children, including those from minority groups, are implied in the
questions that follow. No one book will fulfill all of your needs, but
isvery book you select should relate to some of the criteria suggested here.

How does the book relate to the child? Does it tell about his own
race, his city, his home, his way of iife? Or does it broaden his horizons
by telling about children of other races, other cities, or other times?

Will the book help him to see how he is like other children? How his
way of life fits into the whole society?

Will the book be helpful to you in developing the child's self-

concept and increasing his information about his own life?




Does the book show a setting or situation familiar to the children?

If not, can they identify with the stovy anyway, and become involved in it?

Can you relate the book to what the children already know, so they
can absorb the new information?

Is the presentation suitable to the children's age level? To their
experience? If you think the book is too mature for preschoolers, can

you adapt the story by retelling it?

What effect do you think the book will have on the class as a whole?

A

On ﬁarticular children?
Can you use the book to deal with troublesome topics, like a child's
fear of the dark or his fear of leaving his mother?
! What effect will the book have on the child's parents, if he takes
it homz? Will they approve of the way it describes their ethnic group?
Will the book enrich a child's life, develop his mind, stimulate his
imagination and arouse his curiosity?

, What do you want the children to get out of the book? Pleasure?

Information? A look at themselves? A look at someone else? An escape
{ " from daily life? A language experience? The development of a certain
l concept?

Styleof Writing

Selecting books written in a variety of styles will make reading more

F (:}J% interesting and enjoyable than it would be if every book had the same
fﬂm4 style as every other book. Children can have just as much fun listening

to the verse, for example, that you read from The Prancing Pony, Adding: A

Poem, or Poetry and Verse for Urban Children as they have listening to a

to children are surprise endings, like the one in When the Moon is New,

<::> narrative like A Certain Small Shepherd. Some devices of style that appeal




humor (The Chili Pepper Children and Angelo the Naughty One are good

examples), and action, like the excitement in the Snipp, Snapp, and Snurr

books and in Galumph. The repetition of sounds, words and phrases (look

at Little Runner of the Longhouse), rhythmic phrasing like that used in

The Pot Bank, and chronological sequences like those described in the very

beautiful The Desert People are also appealing to young readers and listeners.

A question-answer format is fun, as in What Do I Say? and Pablo Paints a

Picture. Look also for conversation and direct quotation, which are more
interesting to little children than are long paragraphs of description;

the entire text of Knots on a Counting Rope is a conversation between Boy

Strength-of-Blue-Horses and his grandfather, an unusual and very effective
style. Most books will be a balance of conversation and description.

Be wary of buying a set of books which the publisher offers as a series,
usug}ly on a particular age level, like a preschool story series, or about
i a'particular subject, like a set of books about Indians or about Science.
Although some books in a seriesfmay be very fine, the books are not
L - necessarily of uniform high quality. Examine each book by itself, just
as you would examine a book published by itself.

These questions may help you to evaluate the book's likerary style:

What is the style of writing? Prose? Poetry? Question-answer?
Long, or shert sentences?

{ Is the style appropriate to the subject?
Is the story told from a child's point of view? If it isn't, can the

child identify with,point of view which is used? H

Is the plot simple, or does the story have complicated

subplots with toc many things going on at once?

Does the author use flashbacks? If so, do you think the children might

be confused about what is taking place when?
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Is the book too long to read in one sitting? If it is, is it divided
into chapters of appropriate length? If there are no chapter divisions,
can you shorten the story by retelling it?

What do you think was the author's intent? To inform? To entertain?
Language

Because skill in using words is a key factor in learning, and because
languagg is the key element in books, the quality of a book's language
is very important. (If the children in your class speak a language other
than English, you may find some helpful ideas in Chapter Four, ''Books
irn Other Languages'.)

If your children use a dialect when they speak, you may have found
that they can communicate fluently within their own cultural group, but
that some of them have difficulty communicating with people outside of
the group. Most of the books produced for children in the United States
afe written in standard English, so the use of books is an excellent
opportunity for the children to become familiar with standard English.
Part of a child's future success will depend upon his ability to use
standard English just as comfortably as he uses his own dia}ect. For this
reason it is important for him to have early experiences in the English
language as it is used in books, in newspapers, on television, by the
business community, and in the public schools. Whether your children use
regional, colloquial, or standard English when they speak, you will want
to provide books with language suited to the children's age, maturity, and
experience.

Consider a book's language by asking yourself these questions:

What kinds of words are used? New? Or familiar to the children?

If the words are new, do they represent familiar concepts which will help
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you to explain the new words to the children? If both the words and the
ideas in the book are new, can you relate the book to something the children
have experienced?

Does the author use words children enjoy? Sound words, like hee-haw
and bang? Action words, like tumble and bounce?

Is the vocabulary suited to the children in your class? If not, will
you be able to adapt the story by retelling it in more appropriate words?

How can you use the book to develop the chilﬁren's language abilities?

Will the book enrich their language experience and add to their ability
to'express themselves in words?

Integrity

Integrity in children's literature is more difficult to measure than
is the quality of language or 6f writing style. Sometimes it's easier to
recognize the absence of integrity than it is to define it when it's
present. Integrity is missing from the book that sentimentalizes subjects
like sex, religion, or death. It is mis$ing from the book that romanticizes
sickness or poverty. It is missing from the book that shows the policeman
as an insipid do-gooder at one extreme, or a punitive bogeyman at the other
extreme. It is missing from the book in which a child miraculously solves
a problem which has baffled his elders, or in which a child triumphs over
difficulties only because he ignored his parents' advice.

Integrity of presentation is especially important in choosing books
for minority group children. For example, most books about American
Indians were written for the non-Indian. A few of them, unfortunately,
offer distorted and biased views of Indian life, past and present.

Many of the better ones, like American Indians Sing, although written
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from the white man's point of view, can be used with Indian children any-

_ way; a few books like the excellent ‘In My Mother's House are written from an

Indian point of view. But care must be taken to avoid those books which
are filled with misinformation, condescension, and paternalism. In their
Y~ste to fill a long-standing need by printing children's books in which
Negroes appear, also, some publishers are offering bocks whose depiction
of race relations is oversimplified, artificial, and unrealistic. Books
should be avoided which in your judgment present contrived stories or
stereotyped characters of any minority group.

Some teachers have strong feelings about the integrity of fantasy.
One point of view is that teachers should use only stories about what is
familiar to the child.4 Because young children may ot yet have learned
to tell reality from fantasy, it might frighten or confuse a child to hear
a story or fantasy. The other argument is that children have a natural

love for fantasy, and that books of fantasy like Une Monday Morning and

Picture for Harold's Room foster creative ability. Some te chers have

found that a child's interest and involvement increases when he listens
to fantasy.5 One parent remarked that some stories of fanpfsy and some
fairy tales seem to have been wricten for adults, and not for children at
all. There is no easy answer to this question, but it might be helpful,
if you are considering the use of fant;sy with your children, to decide
whether a given book has integrity of presentation, portrayal of real
emotions, true tc life conflicts, or comprehensible situations, all

of which can occur in fantasy just as they can occur in any good piece
of children's literature. Your knowledge of the children's needs will
also play an important part in your consideratiom of fantasy.

Thinking about these questions may help you to aporaise the integrity

of a book for your class:
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; ; Is the material in the book presented honestly? If the book deals
“Yith a sensitive subject, like parent-child conflict, race relations, or

poverty, does the author differentiatehbetween the way things are and the
way we would like them to be?

If the book has strong moral, psychological, or social implications,
how are these conveyed? Is this aspect so overwhelming that the story

would not be interesting or understandable to a little child?

Does the author "talk down" to the young reader?

Does the book offer healthy attitudes about minority group cultures?

Is the treatment.of the characters and situations realistic and true to
life, of is it too superficialf

Is the material authentic? Are geographical locales presented factually?
In the case of a science book or a historical story, is the information
accurate and up to date?

Do the characters present undesirable behavior as if it were desirable?
(As, for example, in thé story of the children who avoided the avalanche
only because they disobeyed and didn't zo home.)

Do the characters appear to be individuals who behave the way real

people behave? What feelings do they have? What actions do they per-

form? What motivates them to do what they do?

What kinds of relationships between people are depicted? How do

the characters interact with each other? For example, does the book
depict people who have respect for each other? Will the book add to the
children's understanding of human nature?

What roles are presented in the book? For example, if there is

a mother in the story, does she fulfill her role in a true-to-life way?
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How will the presentation of a teaéher, a fireman, a playmate or a zoo
keeper in the book add to the children's information about these particular
roles?
Concepts.
Althcugh most young children's books are picture books or story books,

there are other types available also. If you have the money to buy

only five books, select a variety, so the children will become accustomed

to ideas being presented in different ways. For instance, you might buy

a science book, a picture book, an ABC book, a book of poems, and a
storybook. As you look at a book, think about what concepts the children
can learn from it. In a story or a collection of poetry you might find

presented the concept of cause-effect, as in [he House Biter, of role or

self-image, as in The Burro That Had a Name or Pepito's Story, of nmumber

or measurement as in One Two Three for Fun. You might find relationships

of space, shape, or size as in Red Fox and His Canoe, or of the passage

of time as in Nine Days to Christmas. Other concepts which may be in a

children's book are order or sequence, contrast and similarity (between

little boys, as in Tommy and Dee-Dee) classification and labelling,

humor as in Careful Carlos or enviromment as in Little Boy Who Lives Up

High and Tia Maria's Garden. Perhaps a man-performed process is part

of the story, like building a house or, as in Pelle's New Suit, the making

of a suit of clothes; or perhaps a natural process is described, like

day becoming night or, as in The Poppy Seeds a flower sprouts and blooms.

Children can learn about their feelings and emotions from books like

David Was Mad and The Boy Who Wouldn't Talk.

Try to find books whose concepts will appeal to boys. One research

study disciosed that a ratio of ten boys to one girl develop reading
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problems as they grow older.6 A story with strong masculine appeal like

Punia and The King of the Sharks may attract little boys and help i
to build reading readiness attitudes.

As you read a book which you are considering, you might ask yourself:

What concept or concepts does the book present? 1Is it a clear
presentation?

Is. it interesting? Will the book arouse the children's curiosity?

Are the ideas presented in an abstract way? Or with concrete,

specific examples?

ST

If several concepts are presented, is there one which you can emphasize
to avoid confusihg the children? Is there one idea in the book which is
~ more important or more interesting than all the others?
Will the ideas in the book appeal to all of.the children? Mostly
to the girls? To the boys?

Special Features

Many books have special features which make them particularly useful

in teaching little children and in extending their storytime experience
te include other kinds of experience. Perhaps the text is in two languages
on facing pages; perhaps free-standing copies of the illustrations are
available for use as visual aids. Other features to watch for in
publishers' catalogs or book displays are book-phonograph record combinations,
filmstrips, film loops, and audio-visuals which relate to a particular book.
A book may have teaching notes, or an outstanding map, or a toy that
_supports the story, like a pull-our magnet. Sometimes a book will provide

X . suggestions for the children's after-the-story activities, like a game
to be played, a song to be sung, a handicraft to be made and taken home,

or a short dramatic play to be performed complete with costumes. If

your group uses a preschool television program, like National Educational
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Television's Sesame Street, you may find that a televised activity or
story can be coordinated with one of your class's own books.

As you browse through the books, ask yourself:

What is the special feature of this book?

Will it be of value to the children? Will it be fun?

How can it be used to the best advantage in the classroom? How
can the book and its special feature be related to other activities,

in the classroom, on the playground, or carried over into the child's home?
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Bibliography of Children's Books

Because teachers have requested help in locating books for and
about the children in various racial and ethnic groups, we have deliberately
selected books about minority group children. Their inclusion here reflects
our evaluation that these are books which will be interesting to most
children, whatever their background might be. Every book mentioned in the
chapter jis cited below. '

Ames, Jocelyn and Ames, Lee. City street games. Young Owl Series. New York:
Holt, 1963.

Directions for playing many of the games popular with city children
whose playground is the stoop and the sidewalk. Two-color illustrations.

Arnold, Oren. The chili pepper children. Nashville: Broadman, 1960. $2.50.
Humorous story of a Mexican family at fiesta time.

Baker, Betty. Little Runner of the longhouse. I Can Read Series.
New York: Harper, 1962. $1.95.
Little Runner does his best to convince his mother that he is
big enough to take part in the Iroquois New Year's ceremonies.
Young readers will enjoy the repetitive coaxing of Little Runner
as he persuades his mother to give him a bowlful of maple sugar.
Both story and pictures recreate the Iroquois way of life.
Illustrated by Arnold Label.

Bannon, Laura. When the moon is new. Chicago: Whitman, 1953. $2.75.
One of the few young children's books about the Seminoles, this
story describes Rainbow Jumper, a little Seminole girl. There is
a mystery (we-kiva) in her camp, and as she goes about trying to
laarn the secret, Rainbow's thoughts and deeds describe her way of
life. The author researched both story and pictures by visiting
Seminole camps.

Beim, Lorraine and beim, Jerrold. The burro that had a name. Eau
Claire: Hale, 1965. $2.10.
Most burros in Mexico are just called burros, but little Chucho
names his burro Nacas which means Long Ears. People laugh at
the burro with a name, but when Nacas gets lost, Chucho is able
to pick out his own burro from a crowd of burros--
because Nacas knows his name. Very large print. Brown and white
illustrations by Howard Simon.

Benchley, Nathaniel. Red Fox and his canoe. New York: Harper, 1964.
$1.95.
Red Fox, a small Indian boy, goes out in a canoe too large for
him. A bear climbs aboard, and then one animal follows after
another, until the canoe collapses. Red Fox manages to get the
canoe home, to the admiration of everyone except his father, who
refuses to believe him.

Beskow, Elsa. Pelle's new suit. New York: Harper, 1929. $3.25

Pelle, a young Swedish boy, trades work with the sheep-shearer,
the wool-dyer, his grandmother who cards and spins, his mother who
weaves, and the tailor who sews. As he walks to church in his new
suit, he winks at the sheep.

.
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Bissett, Donald (Ed.). Poetry and verse for urban children. San
Francisco: Chandler, 1968. §1.95 per volume.
Book I--Poems and verses to begin on.
Book II--Poems and vers»s about animals.
Book III--Poems and verses about the city.
Anthologies containing collected p.etry for teachers to use with
urban children in nursery schools, kindergartens, and the primary
grades. No illustrations.

Bouchard, Lois. The boy who wouldn't talk. New York: Doubleday, 1969.
$3.50.

A young Puerto Rican boy adjusts to life in New York City.

Brenner, Barbara. Barto takes the subway. New York: Knopf, 1962. $2.50.
Barto Garcia has moved from a farm in Puerto Rico to New York City.
This story describes his first subway ride. Illustrated by Sy

- Katzoff's photographs which give the appearance of being unposed and
spontaneous.

Bulla, Clyde Kobert. The poppy seeds. New York: Crowell, 1955. $3.95.
Little Pablo of Mexico plants poppy seeds near every house, even
though it doesn't rain, and his mother says they will not grow.
One old man has a spring on his land, but will not share the
water. Pablo plants seeds there, too, before the man chases him

away. When old Antonio sees the poppies bloom, he is sorry, and he
shares his spring.

Caudill, Rebecca. A certain small shepherd. New York: Holt, 1965. $3.50.
Jamie, a little boy who cannot talk, recovers his speech when he
presents a gift to a baby born in the church on Christmas Eve. Only
in the color illustrations is it apparent that the baby is a Negro.
The excitement of Christmas in a mountain community and the drama
of the storm combine with this story of mutual acceptance.

Clark, Ann Nolan. The desert people. New York: Viking, 1962. $3.00.
The Indians of the Papago Desert in Arizona are proud and happy
to belong to a culture which revolves around the changing seasons.
In poetic prose, the book stresses the love of the Desert People for
the land. After hearing the story, young children will enjoy
looking at the many excellent illustrations by Indian artist Allan
Houser which appear both in color and in black and white.

Clark, Ann Nolan. In my mother's house. Viking, 1941. $3.00.
Written from the TewaIndian point of view, this is the story of
what home is like in the Tesuque pueblo of New Mexico. The author
borrows her rhythmic text from the Indian way of thinking and sets
down thoughts in short lines with natural breaks in the sentences.
Illustrated by Velino Herrera, using representative Indian lesigns.
One of Mrs. Clark's finest works.
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Clark, Ann Nolan. Tia Maria's garden. New York: Viking, 1963. $3.00.
Tia Maria's garden is nothing less than the desert itself. A little
boy and his aunt walk about in the desert admiring the cholla and
the prickly pear, the elf owl and the horny toad which they find
there. The text is based on the writings of New Mexico Indian
children. Full color illustrations by Ezra Jack Keats.

DeForest, Charlotte Burgis. The prancing pony: Nursery rhymes from
Japan. New York: Walker, 1969. §$3.95.
Adapted into English verse for children, these rhymes are illustrated
by Keiko Hida with kusa-e, a rice paper collage.

Ets, Marie Hall. Bad boy, good boy. New York: Crowell, 1967. $3.95.
Roberto, a little Mexican boy, moves to the United States. He
doesn't mean to be bad, but things somehow go wrong. The story
makes a point very difficult to make in children's literature: that
a person (even a mother) is not perfect and that life brings both
sadness and happiness. An uncomfortable story, but highly recommended.
Ends on an up-beat. Illustrations in soft pencil by the author.

Ets, Marie Hall and Labastida, Aurora. Nine days to Christmas. New York:
Viking, 1959. §$3.50.
In Mexico there are nine colorful posadas (parties) before Christmas.
Five-year-old Ceci is allowed to choose her own pinata and stay up

for the posada. Gentle family story of modern Mexico. Caldecott
Medal winner, 1960.

Fern, Eugene. Pepito's story. Eau Claire: Hale, 1964. $3.25.
Pepito, a lonely little Spanish boy, finds happiness when he dances
for a sick playmate. The other children tease him for dancing,
but Pepito concludes, "I'm glad I'm a dancer! I'm glad to be me!"
Only English is used in the text, but the Spanish culture comes
through strongly. Useful for strengthening self-concepi. Vivid
illustrations in primary colors.

N\
Flack, Marjorie. The story about Ping. New York: Viking, 1933. §2.00.

An amusing story of Ping the duck on the Yangtze River near Peking,
China.

Garrett, Helen. Angelo the naughty one. New York: Viking 1944 $3.50.
Angelo refuses to take a bath for his sister's wedding: ,Mex1co

Hawkinson, John. Little boy who lives up high. Chicago: Whitman, 1967.
$2.95.

The story of Ricky, a little black boy whose home is a high-rise
apartment building. Full-color illustrations.

Hofmann, Charles. American Indians sing. New York: John Day, n.d. $5.86.
The culture of fourteen American Indian nations is described through

music, dance, and ceremon1als A long-playing record accompanies
the book.

Johnson, Crockett. Picture for Harold's room. New York: Harper, 1960.
$2.50.

A gentle fantasy in which Harold uses his purple crayon to draw a
magic picture for his room.
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Lansdown, Brenda. Galumph. Eau Claire: Hale, 1966. $2.34.
Galumph, a golden cat who lives in a multi-ethnic neighborhood,
is known by four different names to four people who don't know
each other. When Galumph disappears, the four together rescue
her and her kittens frum a burning building. The cat's activities
are truly cat-like in this amusing story, and only indidental is
the fact that her four "owners' are of different ethnic and racial
backgrounds. Conveys an authentic representation of city living.
Two -color illustrations by Ernest Crichlow.

Liang, Yen. The pot bank. New York: Lippincott, 1956. $2.50.
Rhyming sentences tell the story of two little children in China who
break their bank, take the monecy to the fair, and have a happy day.
Detailed three-color illustrations by the author.

Liang, Yen. Tommy and Dee-Dee. New York: Walck, 1953. $3.50.
Simple presentation of the impurtant similarities between the two
1ittle boys, one American and the other Chinese. Illustrated in
three colors by the author.

Lindman, Maj. Snipp, Snapp, Snurr and the red shoes. Chicago: Whitman,
1932. $2.50.
The triplets pool their earnings to buy a birthday present for their
mother. Color illustrations by the author. There are ten books
in this series about the lively Swedish boys, all published by
Whitman, graded for K-2, and available in inexpensive editions.

Martin, Bill. David was mad. Kin/Der Owl Series. New York: Holt, 1967.
A description of how a litile boy's anger is like wet paint. It
Tubs off on everybody who touches it. Excellent color illustrations.

Martin, Bill. Knots on a counting rope. Young Owl Series. New York:
Holt, 1966.
Early in the morning, waiting for the school bus to arrive, an
Indian of the Southwest tells his young grandson what 1t means to
be strong. Soft water color illustrations.

Martin, Patricia. The rice bowl pet. New York: Crowell, 1962. $3.95.
Chinese-American Ah Jim '"spoke English without an accent" but
"his thoughts were in Cantonese'. His mother allows him to have
a pet in their tiny apartment if he can find an animal small enough
to fit into his rice bowl. The story and the illustrations by
Ezra Jack Keats convey the atmosphere of San Francisco's Chinatown.
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Miller, Warren. Pablo paints a picture. Eau Claire: Hale, 1959. $2.28.

Pablo is a city child who paints a picture on a drab board fence.
Everybody stops to watch. Whenthe rain begins, all the people go
away, but the picture is still there making the gray city bright
and beautiful. Questions appear on almost every page. (''People
are coming. What are they going to do?") The teacher reading the
story can lead the children into suggesting answers. Two-color
illustrations by Edward Sorel.
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Mohan, Beverly {Fd.) Punia and the king of the sharks. Chicago: Follett,
1964. $2.95.
A retelling for young children of the Hawaiian legend of a boy who
uses a clever trick to make the sharks leave the bay. A picture
book illustrated by Don Bolognese in four colors.

Oechs1i, Kelly. It's schooltime. Kin/Der Owl Series. New York:
Holt, 1967. '
Using full color pictures and almost no words at all, this book

describes a boy's walk to his school through the city and his walk
home again.

Politi, Leo. Moy Moy. New York: Scribner, 1960. $2.95.
Moy Moy, a Chinese-American girl, participates with her brothers
in the Chinese New Year festivities, the children's lion dance, and
the dragon parade. Young children will enjoy looking at the author's
colorful and detailed pictures.

Rossetti, Christina. Adding: A poem. Young Owl Series. New York:
Holt, 1964.
A thyme in which the reader must fill in "? and _ ? are 8: Tumblers
at the gate." Full color illustrations. The last sum males '24:
Pretty pictures--and no more."

Sage, Michael. Careful Carlos. New York: Holiday House, 1967. $2.25.
Carlos goes to the market to buy a quart of milk and finds himself
in a dilemma when he tries to follow literally the words of the

shopkeepers. Delightful play-on-words. Illustrated in black and
vwhite.

Sheldon, William. Thke house biter. Little Owl Series. New York:
Holt, 1966.
A bulldozer describes the way he helps to make room for new hous=s,
buildings and s*reets in the city. Full color illustrations.

Shulevitz, Uri. One monday morning. New York: Scribner, 1967. $3.63.
The king, the queen and the little prince come to visit. '"But
I wasn't home." A tiny boy living on a New York tenement street

imagines his playing cards into real visitors. Full-color illustrations
on every page.

Simon, Norma. What do I say? Chicago: Whitman, 1967. $2.95.
Manuel, a Puerto Rican child in a large American city, is learning
to use English. The book takes the boy through his daily routine
of home and nursery school, using simple phrases to describe his
activities. The chiidren pictured are white and black. Full color
illustrations by Joe Lasker.

Stanek, Muriel. On:, two, three for fun. Chicago: Whitman, 1907. $§2.95.
A good book for teaching number concepts to young children.
Numerical values are described through everyday play activities.
Simple addition facts and the meaning of "first" and "last" are
introduced. Illustrations (some in color) by Seymour Fleishman
picture a multi-ethnic group of children in a city setting.
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Swim, Robert. Paulossie: An Eskimo boy. Young Owl Series. New York:

Holt, 1964.

Photographs of Eskimo carvings illustrate this story of the young
boy Paulossie who "lives in the North, where the wind blows strong
and cold." Young Owl Books are sold only as an entire series.

Public libraries are a good source, if you cannot purchase the
full set.
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BOOKS IN PRESCHOOL
Chapter Two

Reading and Using Books

How can you make children's books as appealing as possible in
your classroom? Have you experimented with a library corner? A brightly
illustrated picture book is a natural show-off; it will do its own
attracting if it's put in a place where the children can see it easily.
THE LIBRARY CORNER

A low table makes a good book display area, but shelves can be used,
too. Chairs are unnecessary; children are perfectly comfortable lying
or sitting on a rug on the floor.

Try to station the library corner out of the way of the wheel toy
riders and the block builders. If space is not a problem, a place off to
one side with a buffer zone of quiet play around it might be successful:
some teachers, however, place the library corner a few steps inside the
doof'because they want a book to be the first thing a child sees when
he arrives at school.

The best way to attract children to the library corner is to display
some of the books lying or stsnding with their front covers fully visible.
Some children have a favorite story which they will want to look at day
after day; a book like this can stay on the table as long as it's
popular. But every morning add a few new choices and remove a few "old"
ones.

A tidy display of books, thought through by the teacher, has a way
of turning into a mountain of books, piled through by the children.

Try to avoid an overcrowded book table; the disruption of somebody

pulling out the bottom one or of the top layer sliding onto the floor may

result in a child's skipping from one volume to another without ever
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submerging himself in any single book. It may also result in unnecessary

e e e

. wear and tear on pages and binding.

As the children use the library corner, help them learn how to

handle a book properly. . |

1. Turn the pages from the upper right corner. Pages tear less

easily this way.

2..Laying a book down on its open pages can break its binding, so

it's a good idea to close the book between readings. A five-
or six-year-old may enjoy making his own paper bookmark with
his name on it, so that he can mark his place without laying
the book "open-face" down.

3. Clean hands don't leave smudges on the pages.

You may decide to keep different kinds of books in different places
in the room. Books for the children to look at, for instance, zould be
kept in the library corner. Books for you to read aloud from (thick
story books with few pictures, %br example), could be kept apart. The
stories and poems which the children dictate to you and your aide should

be kept in the library corner, so the children can look at them freely

and understand that you value them as books. Try to keep library books
which you may borrow from the public library separated from the books that

belong to your school so you won't find yourself hunting through dozens

of books when the due date arrives.

Try not to store your entire collection of books side by side, showing

only their spines to the children; stand a few books front-cover-out to

attract the children to the shelves.
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USING THE BOOKS

| Your skill in using books is a valuable tool with which to attack
common learning problems. Some young children have a limited understanding
of their environment, a short attention span, an absence of curiosity,
or an inability to recall experiences. These and other learning problems
are closely related to language development. By using books skillfully,
you can help a child to increase his word bank, to widen his tackground
of experiences, to extend his listening and compfehending ability, and
to expand his capacity to relate to his environment.

Grouping the Children

Every membé} of a small reading group can be an active participant
rather than a passive listener. Try to divide class activities between
teacher and aide so that you can read to small groups of three to six
children at one time. Discipline problems and interruptions can be
handled nore easily in a small group than in a large one. The problems
presented by the distracted child, the child with a short attention
span, or the child who wants to talk about the story while you are reading
it, are compounded by a large number of children. The smaller the number,
the more individual attention you will be able to offer. The child's
response to the story is very important; responding can be encouraged
if the reading group is small.

Group the children according to ability, to levél of maturity,
to common interests, to personality similarity, or to some other character-
istic which they have in common. Perhaps you will have a group of five
or six who speak Spanish, or a group of three who need practice in com-

municating with cther children, or another small group who simply share

an interest in bird nests.
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Leading Up to Reading

Preparing yourself ahead of time will add to the success of reading

activities.

1.

Know what's in the book. When you are familiar with a story,
you can use it to prepare the children for a field trip, to

introduce a new activity, concept, word or relationship, to

explain a puzzling situation, or to add to their information

about a subject. Knowing the book will help you to relate it
to something the children have experienced. Any child who has
been spanked or who doesn't like to be last in line will

appreciate the troubles of the little duck in The Story About Ping,

Barto Takes the Subway would be a fine preparation for a field

. trip by subway.

Read the book aloud to yourself before you present it to the
children.

Prepare the children carefully before you begin to read. Explain
any concepts in the story that you know are unfamiliar to the
group. For example, the meaning of "chopstick" or\fstreetcar“
may not be clear to children whose experience has never included
chopsticks or streetcars. Try t» =aticipate any questions or
misconceptions that might arise.

Experiment with "warm-up" activities. The children will enjoy
songs, thythms, counting games or finger plays that relate to

the story. Chanting verses, clapping or marching will encourage
the children to participate in the story and will extend the

experience. For instance, you could introduce a book about

insects with the finger play-song "The Teensy-Weensy Spider."

.
AL ae N e s L
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Reading Techniques

Using these techniques will be helpful in using books:

1. Read slowly enough for the children to keep up with you. The

A0 vt oGl £ Sraiinss wonideiabate 5 haeiame el ateieimeside doeiiiiiming

pace of reading aloud is slower than conversational speech.

2. Enunciate clearly and naturally. Remember that this is a

e a aihmdh

language-learning experience for your young listeners.
3. Sometimes it's fun to change your voice to suit the characters. ’
This requires a little practice, but it makes a story dramatically

interesting. Goldilocks and the Three Bears is fun to read or

tell using "big, little, and middle-sized" voices. However,
don't make things too complicated for yourself by trying, for

example, a separate voice for each of The Twelve Dancing Princesses!

4. Show the pictures. You may find yourself learning to read side-
ways so the children can look at the pictures while you continue

to read the story. When you sit facing the children, let the J

book "sit" on your left hand; hold it by the bottom of its
spine. Place it to your left, a little away from your body,
pages facing the children, and turn the pages with your right
hand. Remember never to hold a picture book'facing you so that
the children can see only its back. If the book has no pictures,
you can lay the book in your lap or on a table. Then your hands
will be free to hold a toy, a puppet, a picture, or some other
"prep" which would reinforce the story and give the children
something to look at.

5. Try not to be bored by a story you may have read (upon request)

every day all week. Act as though you're enjoying yourselr.




G b

AR LTI T TV T VP v TRV, W T WL Y W WOTUTTT WP Y & ST ¢

. answers what they learned or if they didn't learn what you expected
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Try not to be tense or nervous. Remermber that this isn't a
performance. For tie children it is a warm, adult-related
experience.

Encourage discussion after the story. Ask the children questions
that will help them to remember what they heard, to think about

it, and to respond to it. You will be able to tell from their

them to learn from the story. They will'learn from listening to
each other's answers. The best questions begin with "How---?2"

or '"Why---?" Try to ask questions that make the children con-
ceptualfze and verbalize, predict actions and identify motive,
relate the story to their own experience and see cause-effect
relationships. For example, call on different children to retell
the story in sequence, and ask them, "Andthen what happened? And
what happened next?'" Try to avoid questions that can be answered
with "yes" or "no'". Ask the question before you name a child

to answer; if you call on a child first, the others might stop
listening. Avoid telling a child his answer is wrong; try to
find something correct in it. If a child interrupts another,
explain that you want to hear what everyone has to say, and that
you don't want to miss anyone's idea, so they must talk one at

a time.

Use a book sometimes without reading the text to the class.
Picture books are especially suited to diczcussions based on the
illustrations. Hold the book open to an interesting picture and
ask questions like, "What's happening in the picture? How many

people are there? How many cars, trees, etc.? Are they all

doing the same thing? What is the name of this? What color is
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that?”” Pointing out colors, minute details, and objects that
look close or far away will help the childrer look closely and
comprehend what they see.

The uses of books in the classroom are countless. Books can be
blended successfully with play of all kinds, with rest, with eating;
they can be part of group or individual experience; books can reflect
experience close and familiar or distant and strange; they can be combined
with films, records, puppets, pictures, or realia.

Find opportunities to encourage mothers to use books at home with
their babies and toddlers. sother Goose and picture books with soft
pages of cloth or plastic can be found in bookstores, variety stores,
and even in some supermarkets. Toddlers can be shown pictures in sales
catalogs or magazines, if books are not available in the home. A baby
will probably chew on and crumple his books; these are friendly activities
that won't hurt the books very much and won't hurt the baby at all.
If a child is old enough to sit up by himself, he is old enough to enjoy
playing with a book. Early familiarity with books will awaken a sense
of enjoyment and open the door to the many satisfactions of reading.

\
BOOKS ABOUT BOOKS

A teacher phoned one busy mother of three preschoolers and asked
her to come along with the class on a field trip to the public library.
'"We're going to pick out some children's books," the teacher told her.

"Is there any other kind?" the mother asked, laughing.

Some of the '""other kind“ are adult books about books. Listed here

are a few of the many good adult books available today tc help you to

choose and usz children's books effectively.
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BOOKS IN PRESCHOOL
Chapter Three

Mcking a Child's Own Book
Children enjoy making up stories about themselves and their
experiences. In Madison, Wisconsin, four-year-old Jon dictated A Story
About Me and included facts important to him, like his mother's
telephone number at work. In Athens, Georgia, a kindergarten class

worked as a group, dictating Our Pond Poems to their teachers, and

then drew pictures to illustrate their poetry. A Mississippi five-
year-old dictated phrases about his fear of the dark and declined to
draw any '"scary'" pictures at all.

When put together into books, these stories can be an important
part of your classioom library. A bookmaking activity, in addition
to being fun, teaches a child that his words are valuable, that he can
talk about the things he thinks about, that he can transfer his thoughts

onto paper, and that the marks on the page have meaning.

Here are four possibilities for your class's '"own book'" activities.

The dictated story:

Ask the child to tell you a story. Suggest that he tell you
about any recent event in his life. Take down his exact words
as he says them.

The picture-story book:

Ask the child to draw a picture on the top half of the page.
Suggest a topic, unless he has already thought of one. Then take
down his words as he tells you about the picture. The pictures can
be in sequence, telling the events of a story, or each picture can

tell a story all by itself.

A
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The picture dictionary: Have the child paste several pictures

(previously cut from magazines) or draw pictures on a page.
Ask him to tell you what each picture represents. Print his
definition beside the picture. If he has misunderstood, try
to find something in his answer that is correct; then tell
him the correct definition and write it down.

-

Language experience books: Any book is a language experience

book, but to emphasize language, try making Books centered

around a particular use of words. For example: Try a rhyme

book; explain to the children what a rhyme is, choose a word

they unders%and, like "sing," and ask them to think of words

that sound like sing.

Try a book of comparisons: suggest a few figures of speech,

-using concepts from the children's experience, like ''soft as

cotton" or "cold as ice" and ask them to fill in the comparison

for '""little as - "

Try a book about each of the five senses; call attention to
their sense of hearing; suggest sounds the children often hear;
ask taem to tell what else they iiear. Take down their replies.
Don't edit or change the child's statements. He may use slang
or dialect expressions that seem inappropriate to you, but which
are meaningful to him. Show that you respect what he says by
listening to him carefully and taking down his exact words. The
book-making activity will be a more satisfying experience if you

do not use it as a time to criticize or correct his words. He will

recognize the words as his own when you read them back to him.
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How to Assemble the Books

Here are a few pointers on how to make books with the
children:

Using a felt tipped pen or black crayon make large, distinct
letters. Use manuscript writing rather than cursive
handwriting. If you make lower case letters, the children
will become accustomed to seeing them; capitalize only proper
names and words that beczin sentences.

Standard size paper -(1/2 x 11) can be stapled or threaded
together with string on the left edge. Layers of larger sheets
can be stapled at a center fold. Brown wrapping paper or news-
print, both large in size and low in cost, are available from
your local paper distributors.

Cover the pages with sturdy, brightly colored cardboard, con-
struction paper, or manilla file folders. Mark the child's name
on the book and let him decorate the cover.

Make it a point to treat books made by the children exactly

the way the other books are treated. Include them in your
classroom library where each child can look at the other children's
books. If a child wants to do so, he should be a’iowed to take

his book home.
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In these books you will find a variety of ideas related to the
child-dictated story:
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E. Merrill, 1968.

Schulman, Anne Shaaker Absorbed in living: Children learn. Washington,
D.C.: National Association for the Education of Young Children,
1967. $5.50.

t

Todd, Vivian Edmiston and Hefferman, Helen. The years before school:
- Guiding preschool children. New York: Macmillan, 1964. $7.95.

An interesting report on the child-dictated story is available as
an ERIC document?

Hughes, Marie M. and Taylor, Jewell C. Analyses of stories dictated in
classes of the cooperative project.

Abstract: Stories dictated by students from grades 1 and 2 of
schools in a poverty area of Tucson, Arizona were transcribed

by classroom teachers and are reproduced with accompanying seman-
tic analyses. Analvzed for basic predics:ion forms and major
form-class concepts which are contained in them, the stories are
presented to show (1) differences in the degree of language
control demonstrated among individual children, (2) varying
skills in labeling, (3) individual differences in the ability

to organize an experience intellectualiy and to make verbal
association with other similar experiences, (4) range in
language control denoting intellectual organization, (5) growth
from concrete to abstract expression, and (6) indication of degree
of individual affective involvemeat. The eight groups of stories
which are presented are selectec from autumn and spring stories
dictated bv students from first and second grade classrooms of
schools in (1) a less privileged neighborhood of a general
poverty area. Summary comments based on the individual analyses
are presented at the conclusion of each group of stories ¥(This

forty page report is available for 25¢ on microfiche, for which you

will need reading equipment t.0 n:gnify the microimages, or $2.00 on

hard copy, which can be read as any printed page is read. You can order
it by asking for ED 019 993. Add 50¢ handling charge to the price of the
document and write to:

ERIC Document Reproduction Service
4936 Fairmont Ave.

Bethesda, Maryland 20014

Remember to designate microfiche or hard copy, and to specify ED 019 993.)




BOOKS IN PRESCHOOL
Chapter Four

Books in Other Languages
This chapter offers

--some ideas for using books with bilingual or non-English speaking

children.

--information about how to find and buy bilingual and non-English

children's books.

--; selection of ERIC documents related to bilingual education.

--a list of bilingual editions of children's books, non-English

books, and books in English that use non-English phrases.

An Arizona Head Start director tells about a five-year-old
Navajo boy who was poor in material goods but rich in the culture and
languages of his family and his tribe. The little boy enrolled in
Head Start already equipped with a fluent knowledge of Navajo and
Spanish. By the time he entered first grade in a govermment school,
he had learned to speak English, too.

In the United States we have many children whose mother tongue
is not English, although some of the children use English as well.

\

A few, like the little Navajo boy, are able to use two languages in

addition to English. The books we select for these children should

do these important things:




(1) Help the child to maintain his knowledge and appreciation |

of his mother tongue, and even boost his skill in using it.

 u

We want him to realize that his language is as valuable and
as acceptable as English. We want to build bridges between

home and school. We want to avoid a "blot-out effect" which

might result if a child isn't encouraged to remain fluent

in his native language. (One high school Spanish teacher
remarked that it seems ironic to her that some bilingual
children lose their native Spanish through disuse, only to be
required to study it as a §econd language in high school!)
For all of these reasons, we need to provide books in the

child's own language.

(2) Help the child to eventually use English competently, a
skill basic to his success in American society-at-large.
We want him to become accustomed to hearing English stories
and even looking at English words. We want him to know that
stories written in English are just as much fun as those he

hears from his Spanish- or French-speaking parents. Therefore,

we provide books in English.
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When a child comes to school and hears a story read in his mother
tongue, he receives an unspoken message from his teacher. She is
telling him, "Your language is acceptable and valpable. So is your
culture. So is your family. So are you. You belong here." School
is not so unlike home after all. The teacher approves of him. A
first step has been taken toward mutual trust and acceptance, and per-
haps toward language development.

Do you have children in your class who don't understand each
othér's language? You may have been surprised to find that they
seem to be able to communicate with.very few problems. After a time,
they pick up words from each other. They are learning that people have
different ways of saying the same thing, and they accept this phenomenon
as a simple fact of life. A teacher in California recalls
a heated debate between two English-speaking three-year-olds about
whether a piece of furniture was’ a davenport or a couch. Their Spanish-
speaking classmate added to the controversy by insisting it was a
sofa. They were overjoyed to discover that all three of them were
right! Learning a second language is probably easier for little
children than it is for anyone else, so look forward to fun and
enjoyment for the whole class--including the teacher.

Problems arise, of course. If like many teachers, you speak
only English, you may wonder how you can use Spanish or Chinese books
for children. Try to learn the language your children use, even if
your vocabulary remains limited. Everybody appreciates it when some-
one makes an effort to speak to him in the language he understands.
Don't worry if you aren't letter perfect; vour effort alone will be

appreciated. In the meantime, relax. There are some specific things
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you can do to make =ffective use of books in the children's mother

.tongue.

Try this: '"Read" the pictures in the book; ask the children
to teach you the names in their languag- of the things in the illus-

trations. A good book to begin with might be See and Say; a picture

book in four languages. The pictures are woodcuts of familiar objects
identified in French,Spanish, Italian and English. Knowing that most
of us don't speak all four languages, the author fhoughtfully included
a pronunciation guide. Have the class learn a few of the words in
Enélish and in the other languages. Be sure to select books carefully,
looking for pictﬁres of children of the same race or ethnic group to
which your children belong and for pictures of objects familiar to the
children.

*Try this: Invite a mother or a father to join the class for
a morning to read or tell stories. Encourage the children to take
the books: home where a parent or older brother can read aloud. Puerto

Rican families will enjoy Perez and Martina, a folk tale about lovely

Martina the cockroach and her gallant suitor, Perez the mcuse.

This story is available in a Spanish edition or an English edition.

Suppose the children in your class represent a mixture of
different cultures. What can you read to children who don't understand
each other's language?

Try this: Plan a "getting to know you" unit. With your aide
or with a parent, divide the children by language into . mall groups,

and use books which emphasize the special culture of each group. If

the children are Spanish-speaking, you might enjoy Latin American Game
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Songs which contains songs and activities in the original language as
well as in English. If the children are Jewish, they probably speak

English but they (and their classmates) will enjoy The Hebrew Alphabet

Book in which each Hebrew letter is intrnduced together with its

English equivalent. If the children are Japanese-American, try Children's

Songs from Japan where you will find both Japanese and English words.

: If the children are Crinese-American, they can find Chinese words in

Tommy and Dee-Dee, a story for very young children about Tommy, a

Caucasian American boy and Dee-Dee, his Chirese counterpart. Books in
Chinese are hard to find because of the political problems between our
two countries, but a few are available. (For information about buying
these and other non-English books, check the importers' chart below.)
Try this: Look for bilingual editions--books whose text appears
5 in English with another language on a facing page. Bilingual editions

are not numerous, but a few are available. Be sure you show the

children that their language is in the book alongside the English ’
text. Nothing quite substitutes for your being able to read the

E story in their own language. But if you don't know the language, ask a

} parent or an aide for help, practice ahead of time, and then plunge

right'in. .When you finish, you can say, "That's how it sounds in

Spanish. And now listen to the way it sounds in English," or "Tomorrow

we'll read the English pages." Look at the list below for suggested

bilingual books.
Try this: To lead t.e children into using English, txy books
which are mostly in English with part of the text in another language.

Tommy and Dee-Dee is one. Others are What's Wrong with Julio? and

Papacito and His Family and Twenty-One Children.
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Try this: Invite a child to act as teacher. Ask him to name

in his own language the toys, food, and articles of clothing which the
children point out to him in the classroom or in book 11lustrations.
Be sure the children understand that a picture of an object has the
same name as the object itself, and that it can have more than one
name, like our davenport-couch-sofa.

Try this: Make your own bilingual books and vocabulary cards, with
one language priﬁted beside the other. Perhaps the children would
enjoy making name cards for classroom objects in several languages and
mounting the cards on the object itself. For example, make a card
reading "Clock-Horloge-Reloj" and t;pe the card to the clock. Invite
parents to come to school to help with a handicraft project like

these.

Finding the Books

Finding books for bilingual children or for children who don't
speak English might seem to be a problem at first glance. Under-
standably, most of the childreﬁ;s books published in this country are
written in standard English, and only an unusual bookstore or public
library has a large ccllection of children's books in other>1anguages.
However, a little concentrated hunting in the right places reveals
a good number of excellent books for children in a variety of languages.
Some are published by American trade book publishers; among these you
can find franslations of books originally written in English, books
accompanied by films or records, and a few titles which are available

in more than one language. Ask publishers to send you copies of their

catalogs.

Y WPy
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New York, N.Y. 10003

E. M. Hale § Co.
1201 S. Hastings Way
Eau Claire, Wisconsin 54701

Harcourt, Brace and World
757 Third Ave.
New York, N.Y. 10017

John Day
200 Madison Avenue
New York, N.Y. 10016

Alfred A. Knopf
501 Madison Ave.
New York, N.Y. 10022

J. B. Lippincott Co. -

East Washington Square
Philadelphia, Pennsylvania 19105

American Indian Books

Little, Brown § Co.
34 Beacon St.
Boston, Massachusetts 02106

Edward B. Marks Music Corp.
136 W. 52nd Street
New York, N.Y. 10019

Mills Music Inc.
1619 Broadway
New York, N.Y. 10019

William Morrow & Co.
788 Bloomfield Ave.
Clifton, New Jersey 07012

Naylor Co.
1015 Culebra Ave.
San Antonio, Texas 78201

Sabra Books

c/o Funk § Wagnalls Co.
380 Madison Ave.

New York, N.Y. 10017

Steck-Vaughn Co.
Box 2028
Austin, Texas 78767

Henry Z. Walck
19 Union Square West
New York, N.Y. 10003

Frederick Warne § CB.
101 Sth Street
New York, N.Y. 10003

Books in the tribal languages of the American Indian are very few

and are not usually available from trade publishers. A few titles

are listed belnow with the children's books. You can get infornation

about these books by writing to these agencies:
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Navajo Curriculum Center Navajo Social Studies Project
Rough Rock Demonstration School College of Education
Rough Rock Rural Branch University of New Mexico
Chinle, Arizona 86503 Albuquerque, New Mexico 87106
Publication Service Superintendent of Documents
Haskell Institute U.S. Government Printing Office
Lawrence, Kansas 66044 Washington, D.C. 20402

Imported Books

Many non-English books published abroad are imported into the
United States. Ten firms responded to ERIC letters of inquiry and
indicated that they handle children's books. Our chart at the end of this

chapter lists addresses and types of "ooks.

ERIC Documents

ERIC has ih its collection many documents related to the subject
of the bilingual child. (MF means microfiche, which requires special
reading equipment to enlarge the microimages; HC means hard copy, which
can be read as any printed page.) These documents may be ordered

from: ERIC Document Reproduction Service (EDRS)
4936 Fairmont Ave. A
Bethesda, Maryland 20014

ED 030 089 Bauer, Evelyn. Bilingual education in BIA schools.
March 1969, 16 pages, EDRS Price: MF §.25, HC §$.90.
Paper given at Third Annual TESOL Convention. Chicago,
I1linois, March 5-8, 1969.
The author examines the "most promising" approach to educating
American Indian students--bilingual education, which uses some
combination of the student's mother tongue and English to
transmit academic content and to foster the child's develop-
ment in both languages. The "Five-Year Program," begun in
the mid-forties by the Bureau of Indian Affairs ongoing
bilingual programs in Navajo and Hopi, as well as various
proposed programs, including Alaskan, are discussed in this paper.
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ED 011 214 Bernardoni, Louis C. and others. Successful teacher practices
in the teaching of Indian youngsters. Arizona State Department of
Public Instruction, Phoenix. 1961, 56 pages, EDRS Price: MF §.25,
HC $2.90. The Arizona Coordinating Council for Research in Indian
Education requested that teachers summarize particular techniques,
aids, and units effective with Indian children. This document
is a compilation of those summaries.

ED 024 519 Burke, Eleanor and others. Curriculum guide for child
development centers, five-year-old program. Gallup-McKinley
County Schools, Gallup, New Mexico. 1967, 210 pages, EDRS
Price: MF $1.00, HC $10.60. |
The Gallup-McKinley County Schools developed this curriculum |
guide in an attempt to aid teachers involved in teaching
English as a second language to Spanish speaking students and
students of Indian descent. Objectives and activities for five-
year-olds are given in the areas of language development, social
studies, numbers, physical education, health, science, music,
and art.” A bibliography of 35 books and 18 pamphlets is also -
provided.

|
|

ED 027 545 Ohannessian, Sirparpi. Planning conference for a bilingual
kindergarten program for Navajo children, conclusions and recom-
mendations. October 1968, 20 pages, EDRS Price: MF §$.25, HC $1.10
This report summarizes a meeting sponsored by the Bureau of
Indian Affairs and carried out by the Center for Applied Linguistics
to outline a bilingual kindergarten program in which Navajo would
be the main medium for kindergarten activities, with oral
English introduced as a subject. Recommendations concerning
general policy, the bilingual curriculum, and the preparation of
teachers are presented. -

ED 028 428 Ulibarri, Horacio. Interpretive studies on bhilingual
education. Final Report. New Mexico University, Albuquerque,
College of Education, March 1969, 151 pages, EDRS Price: MF
$.75, HC $7.65. ‘

The first main section of this report summarizes the purposes

of the bilingual program, growth and development, language
acquisition and learning, programs and methodology, projects

and tests and measurements. The second main section describes
goals, the bilingual education program, the teacher methodology,
evaluation, and schools and community relations. The final
section deals with the same topics in terms of implications

for research. An annotated bibliography and a listing of projects
and on-going programs in bilingual education.

ED 028 000 Wyoming State Dept. of Education, Cheyenne. A handbook
for teachers of migrant children in Wyoming. Wyoming University
Laramie, College of Education. 1968, 125 pages, °'DRS Price:
MF $.50, HC $6.35.
The purpose of this handbook is to assist those who work with
the Migrant Children's Summer Programs in providing improved
educational offerings. Specific guidelines to be followed
in the teaching of migrant children are provided in each of 10
curricular areas including art, health and safety, mathematics, and

language arts.
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ED 028 427 Zintz, Miles V. What classroom teachers should know about
bilingual education. New Mexico University, Albuquerque,
Gollege of Education, March 15, 1969, 57 pages, EDRS Price: MF §.25,
HC $2.95.
This classroom teacher's guide to bilingual education discusses
cross-cultural education and English language learning, with
illustrations from Navajo, Alaskan Indian, Zuni, and Mexican-
American cultures. It discusses several basic linguistic
principles and components of language and some techniques for
developing vocabulary. Materials for Spanish-English bilingual
programs and selected bilingual readings for classroom teachers
are listed.

Children's Books

Bilingual Books

Clark, Ann Nolan. Singing Sioux cowboy. Sioux series. Washington,
D.C.: Dept. of the Interior, Bureau of Indian Affairs, no
date available. Order from Haskell Institute, Lawrence,
Kansas. §$.50.
In rhythmic, repetitive, almost poetic phraseology, the
% author vividly describes the life of a young Indian boy who
is growing up to be a cattleman, like his father. Chapters
are short; each describes one facet of life: '""My Home: The Cow
Shed,'" '"Weaning the Calves." The story is told with English
on the left page and Sioux (Emil Afraid of Hawk, trans.) on the
" facing page. Illustrations by Andrew Standing Soldier.

De Cesare, Ruth. Latin American game songs. New York: Mills Music $1.00.
"16 folk songs, with suggested activities, in original language
as well as English."

Enochs, J. B. Little Man's family. Washington, D.C.: Dept. of
the Interior, Bureau of Indian Affairs, 1940, rev. ed.
’ 1950. Available from Haskell Institute, Lawrence, Karsas.
Preprimer: §$.20: Primer: §.25; Reader: §$.50, all paperbound.
These volumes for very young children were among the
first publications to use the Navajo language in written form.
The text is in English and Navajo on facing pages. The content
is descriptive rather than narrative. Little Man's Son, the Navajo
boy, introduces himself and his family and describes his life style.
An affirmative attitude toward Navajo ways is established, along
with a strong sense of Navajo identity. Teachers will find
helpful background information on the Navajo language in a
S-page section at the back of each book. The illustrations
(black and white ink) by Gerald Nailor pay great attention
_.to detail and do much to enrich the text.

Frasconi, Antonio. See and say. New York: Harcourt, Brace and World,
1951. $3.50.

A picture book in French, Spanish, Italian and English.
Tllustrated in woodcuts by the author.
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Holman, Rosemary. Spanish miggets. San Antonio: Naylor. $3.95
Mexican proverbs in Spanish and in English. Half-tone illustrations
by Barbara Erigham Krey.

Lenski, Lois. Papa Small, 1951. Papa Petit, 1960, Papa Pequerc, 1561.
New York: Walck. §2.75.
The daily life of the Small family, from Monday to Sunday.
Available in English-Spanish, in English-French, or in
English editions.

Prieto, Mariana. Ah Ucu and Itzo. New York: John Day, 1964. $: 95.
A little Mayan boy and his pet mouse. English and Spanish text.

Prieto, Mariana. Johnny lost (Juanito perdido.) New York: John %
Day, 1969. $3.49. ;
The story of a2 little Cuban boy who moves from Havana to
a northern city in the U.S., and who gets lost during the
Thanksgiving Day parade. Text appears in both English and
Spanish. Black and white color illustrations by Catherine Hanley.

Margalit, Avi. The Hebrew alphabet book. New York: Sabra Books,
1969. $2.95.
Reading from right to left in Hebrew tradition, younger
readers are introduced to the Hebrew alphabet with each letter
shown with its English equivalent. Illustrations by Avi Margalit.

Ritchie, Barbara. Ramon makes a trade. Eau Claire: Hale, 1959.
$2.49.
Ramon goes to town with his father on market day, taking the
orange bowl he had made himself. By a series of
ingenious trades, he acquires what he wanted most: Senor
Paran.2t, in a cage. Text is in English and Spanish on
every page. Three-color illustrations by Earl Thollander.

Ross, Patricia. The hurgry moon: Mexi-~an pursery tales. New York:
Knopf, 1946.
The author has developed original stories based upon authentic
traditional old Mexican nursery rhymes. The verses are
included, both in Spanish and in English, as are two songs
with music. Illustrations in two colors by Carlos Merida.
This book is no longer in print, but might be available in libraries.

Thompson, Hildegard. Navajo life series. Washington, D.C.: Dept.
of the Interior, Bureau of Indian Affairs, 1949. Available
from Haskell Institute, lawrence, Kansas. '
Preprimer 10¢ paper, Primer 15¢ paper, Reader 35¢ paper.
Young Navajo children will recognize themselves and their
experiences in this series. English and Navajo text anpear
together on every nage. Only proper nouns are capitalized.

A vocabulary appears at the back of the bcoks. The preprimer
and primer are descriptions (not stories) of the lives of a
young Navajo jiri, B81h, and her-brother, Kee. Coyote tales,

the reader, is a collection of the ancient fables told for
generations among the Navajio. Illustrations in ink drawings
by Andrew Tsihnahjinnie.
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Non-English Books

Bright, Robert. Mi paraguas rojo (My red umbrella.) New York:
Morrow, 1968. $2.95.
ranslated from the original English by Marion Redfield,
this tiny book will be useful for very young Spanish speaking
children. The delightful story of the magic umbrella that
grows bigger to shelter each new arrival (pig, rabbit, goat,
chicken, etc.) can demonstrate the concept of size or number.
Illustrations in two colors by the author.

Jansson, Tove. Vem ska trosta Knvttet? (Who will comfort Toffle?)
Illustrations by the author. Schnildts, Helsinki, 1960.
price: Fmk. 5.55. For availability, see chart of importers.
A picture book in verse with highly colored drawings, about

- two lonely little creatures, Toffle the "knytt" and Miffle,
the "skrutt", who overcome their shyness as love and un-
selfishness fight loneliness and fear. For ages 5 and up.

Jaynes, Ruth. AMIGOS! AMIGOS! AMIGOS! (Friends! Friends! Friends!)
Translated by Emma Jimenez and Conchita Puncel. Glendale,
California: Bowmar, 1968. $3.24.

Kimi becomes more aware of friendship experiences in her own
classroom. Preschool through 3rd grade. Illustrated with color
photos.

Lathan, Hugh (Tr) Poesies de la vraie Mere Oie (Mother Goose in French)
New York: Crowell, 1964. $3.95.
Charming French verses are illustrations by Barbara Cooney.
That the excellent pictures are of rural France rather than
of the U.S. will not diminish the book's usefulness ir
classes of French-speaking American children (or, for that matter,
in classes of English-speaking American children).

Lear, Edward. Le hibou et 1a poussiquette. Boston: Little, 1961.
$2.95. Delightful translation by Francis Steegmuller of
"The Owl and the Pussycat." Illustrations by Barbara Cooney.

Mathiesen, Egon. Frederik med bilen (Frederik and the bus).
Gyldendals Forlaf, 1949. Price: D.K. $5.85. See importers chart.
Frederik travels around the world in his father's bus ‘to find
black children. Enroute he picks up children from Greenland,
China, Polynesia, Arabia, and America, and at last he finds
the black children in Africa. Now he knows that there are
yellow children, brown ones, red ones, and black ones, children
like himself, only their skins are in other colors. The book
endswith a party in which they all take part. Illustrated by
the author.

Reid, Alastair and Keerigan (Tr) Poesias de 1a Madre Oca (Mother Goose in

Spanisk) New York: Crowell, 1968. $3.95.

The black and white and full-color illustrations by Barbara Cooney
convey the atmosphere of Spain, and could just as well represent
the Spanish culture of the U.S. or Mexico.




43

Books in English ﬁsing Non-English Phrases

Belpre, Pura. Perez and Martina. New York: Warne, 1961 $2.95.
A Puerto Rican folk tale which has been handed down by word
of mouth for generations. Also available in Spanish. Suitable
for dramatization. Full color illustrations by Carlos Sanchez.

Konkle, Janet. The sea cart. Eau Claire: Hale, 1964. $2.00.
Jean Louis is a French-Canadian boy who lives on the Gaspé'
peninsula in Quebec. Too little to go to sea with his father,
he builds a "sea cart" from scraps found along the beach
and rescues a tourist from the rising tide. Uses French
phrases and conveys the atmosphere of the Gaspé. Two-color
illustrations by Donna Hill.

Liang, Yen. Tommy and Dee-Dee. New York: Walck. 1953, $3.50
A simple presentation of the important similarities betwz=en the
two little boys, one American and one Chinese. Three cclor
illustrations by the author.

Mayol, Lurline. The talking totem pole. Portland: Binfords, 1945. $3.00
The Totem Pole tells legends of the Pacific Northwest Haida
Indians, who lived on the Queen Charlotte Islands. These tales
of authentic Indian lore reveal customs and beliefs of these early
coast natives. Includes a simple guide to pronunciation and
meaning of Chinook words. Written for intermediats grades and
will require retelling for young children. Illustrations, some in color.

Ormsby, Virginia H. Twenty-oe children. Philadelphia: Lippincott,
1957. $2.63. _
Emalina can't speak English when she comes to first grade, but
her class helps her. They in turn learn Spanish. And each day
of the week, something special happens. Useful for teaching
language concepts, names of days, counting-out, time sequence,
and intercultural relationships.

Ormsby, Virginia. What's wrong with Julio? New York: Philadelphia:
Lippincott, 1965. $2.95.
The classmates of a Puerto Rican boy in an English-speaking
school save their dessert money to pay for a long-distance call
to Julio's parents. Many Spanish phrases are used. Two color
illustrations.

Purdy, Susan. My little cabbage (Mon petit chou.) Philadelphia:
Lippincott, 1965. §2.75.
A useful little book for emphasizing identity, self-concept,
interpersonal relationships, names, and language differences
and similarities. Terms of endearment for the children of
nine countries (U.S., France, Sweden, Russia, Greece, Egypt,
Italy, Nigeria, China) are given in the native tongue, in
phonetic translation, & in English. Appropriate and humorous
two-color illustrations by the author.
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Warren, Betsy. Papacito and his family. Austin, Texas: Steck-Vaughn Co.,
1969. $2.95.
Daily life of a Mexican Family as they cook, shop, garden, i
wash clothes and prepare for bedtime. Spanish words are
used where the English meaning is clear.

White, Florence and Kazuo Akiyama. Children's songs from Japan.
New York: Marks, 1960. $4.95.

Both Japanese and English words are used.
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BOOKS IN PRESCHOOL
Chapter Five

Using the Public Library

Did you know that QUIET signs are coming down all over the country?
No longer is a library a place to "come in and be quiet." Happily,
the stereotype of the librarian who went about saying "Shhh!'" to children
@nd sometimes to adults!) no longer holds true. The temperament of the
modern public library may be quite different from that of the library
some of us remember from childhood.

Today's library resembles a living room more than it does a study
hall. Readers curl up in comfortable armchairs, children lounge on
carpeted floors to page through picture books, and people speak to each
other in normal tones. Many libraries provide individual carrels for
those who like absolute quiet to study in, and listening booths equipped
with earphones are available in some places for private record and tape
pla;ing. Most large cities have a main library with a well-stocked .
children's room. Branch libraries are common in urban and suburban areas.
Smaller communities are discové}ing the benefits of library '"systems,"
cooperative groups of libraries who borrow books from each other.

But there is more to the modern library than collecti&hs of books.
Magazines, newspapers, and phonograph records are common to almost all
libraries. Some libraries offer works of art--paintings, prints, or
pieces of sculpture--to be taken home or to your classroom for a period
of time and enjoyed there. One library in a Western state loans live

fish, bugs and small domestic animals to children, complete with

instructions on their care and feeding.




53

Libraries have activities other than loaning out collections of
things. As you become acquaintea with your public library, you will
discover whether it offers film showings, rotating displays of art
works or exhibits, puppet shows or story hours, or possibly live drama.
More and mofe of today's libraries, directed b& people-oriented
librarians, are beginning to play social and recreational roles in their
communities, side-opy-side with their time-honored educational and archival
roles.

The Library and You

Locate the public library nearest to your center. Introduce your-
self to the librarian and'explain that your purpose is to borrow books
for your class. She will make the arrangements necessary for your class
to borrow the library's books and take them to your classroom.

If she doesn't have a specific book which you think would be
especially worthwhile, ask her whether she would buy it for the library.
Librarians appreciate knowing what materials are needed by library patrons,
and often will order a book if requested to do so. Hocwever, the decisien
to buy a book is subject to the professional judgment of the librarian.
Remember that once the book is ordered, it takes a little time to process
it and make it ready for circulation. |

Invite the librarian to cooperate with you in teaching proper
library use to the children. It might be possible for her to visit

the classroom. You might ask her to bring a selection of books, to

. ‘
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read a story to the children, or to explain her library's services
to them.

The Library and the Children

Plan to visit the library regularly, and arrénge to bring a few
children (but not the whole class at once) with you each time you
borrow or return books. An outing to the library should be considered
a field trip, so make advance plans just as you would for a trip to the
fire station or the supermarket. Check with your rrogram director to
see about transportation and whether parental permission slips will be
necessary. Let the librarian know how many children you plan to bring
and when you will arrive, so that she can plan accordingly. ¥repare
the children ahead of time, just as you do for any other trip, so
that they know what to expect. Questions like these may arise: Will
we qglk? How will we cross the streets safely? Will we ride?

In a car? On a bus? How long will it take to get there? What will
we see on the way? Will any mq;hers come along? How big is the
library? What can we do when we get there? What is the librarian's
name? How many books can we borrow? May we choose?_ Will we be
back for lunch? )

Arrange for the librarian to tell the children about how to care
for books, where to return books, and where to charge out books. A
short tour of the reading rooms, the stacks, or the book repair room
might be interesting. Ask her to suggest activities that would be
easy for her to do with the children, perhaps telling a story or
showing a film.

Encourage follow-up activities related to the library visit. When

you return to the classroom, have the children place the newly borrowed

books on a special table or shelf designated €or library books. If you

54
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can keep them from getting mixed up with the other books, it will

be an easier job to gather the library books together when the due
date arrives. Help the children discuss the library visit with their
classmates who stayed behind. What happened to the books when the
children returned them to the library? What was in the library other
than books? Films? Models? Records? Interesting displays? What
was the most interesting? Who gets to go next week?

Watch for spontaneous play that may arise from the library
experience. Perhaps the children will play library or pretend to read
to each other. : -

Are you a Head Start teacher? When you take a child to the public
library, you are offering i1im some lasting benefits which will grow
along with him. One PAC chairman tells about a Head Start father who
had never used the public library and hesitated to begin as an adult
because he was afraid he "would do the wrong thing". If he could have
used a library from the time he_wgs a little child, as his children are
doing, perhaps he would feel more comfortable about coming in to ask the
librarian for help. As a Head Start parent he is discoverin the adult
services of the public library in his city. During thc child's school

years, familiarity with the library will encourage him to refer

repeatedly to the library information not included in his textbooks.

Public libraries are an almost inexhaustible source of free
entertainment. Families whose budgets don't allow for expensive

recreation can bring their children to the library's free story hours,

puppet shows and movies. The books themselves provide hours of enjoyment !

at no cost.
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A child learns responsibility from being allowed to check out a book,
take it away with him, and bring it back in good condition and on time. a
When a librarian offers a book to a child he experiences the trust
she has in him, and he has an opportunity to respond by being trustworthy.

Some Terms you Might Need to Know

Bibliography: a list of books, usually on a particular subject.

Call number: the numbers and letters assigned to a book by the cataloger.
The reader finds the call number in the card catalog, uses it to
"call" for the book he wants. Books are shelved according to call ‘
numbers. ‘

Card catalog: an alphabetical listing of bocks and other library materials.
Readers can look under the name of the person who wrote the book
(anthor) the name of the book itself (title) or the subject area (what
.the book.is about) to find the call number.

Periodical: a publication published periodically at regular intervals,
like a monthly magazine.

Realia: objects exhibited for teaching about real life, like a display
*of sea shells.

Reference service: a collection of encyclopedias, dictionaries, and 3
similar works usually kept in a separate area, sometimes at a
reference desk with a librarian whose job is to help answer
readers' reference questions. The books are usually not to be
checked out of the library.

Stacks: bookshelves. N\

Vertical file: a collection of pamphlets or clippings not cataloged
and not shelved with the books, usually housed in a filing cabinet
and filed alphabetically by subject.
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BOOKS IN PRESCHOOL
Chapter Six
Buying the Books
Your center will probably want to devise some combination of buying 1

and borrowing books. Borrowing library books costs less money than buying

books does; it teaches the children how to use the library, and it offers

a fresh supply of books at regular intervals. On the other hand, books |

owned by your program don't have to be returned, and your choice is not

limited by what the library has in itscollection. If preschool is affiliated

P T

with the public school system in your community, check to see whether
federal funds- for learning materials are available to you, whether you can
save time and money by coordinating your order with other schools, and
whether you can process your order.through a central acquisitions
department. |

Let's look at some of the things you will need to consider before you
k buy your books.

Buying Paperbound Books

—

F The advantages of a paperbound book are impressive. Their low cost
makes it possible to buy one at just a fraction of what you would pay

for the same title in a hardbound edition; several copies of a book

can be purchased in paperback for the price of one hardbound copy.

Are you purchasing books for Head Start? Inexpensive paperbacks might

be within the budget of poor families who would like to buy books to keep g
at home, or it may even be financially possible for your Head Start

project to give these low-cost books to the children's families, free

of charge. Booke used frequently at home or at school have a way of

becoming misplaced, damaged, or worn out; if the book is a paperback,

-
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the loss will not be a financial disaster. Paperbound books have the
added advantage of being lighter in weight than hardbound books, a fact
to consider if you think you might be carrying the books from place
to place frequently.

Of course there are disadvantages, too, in buying paperbound books.
The covers and binding of a paperback don't wear as well or as long
as 2 hardbound book, so if you are buying books with ioﬁg-range library
growth in mind, you will probably decide against investing entirely in
paperbacks. Although many classics,as well as new books of high literary
quality, are now available in paper editions, the selection of titles
is not so great as in hard covers; a list of hardbound books offers you
. & wider choice. Some paperbacks afe not well illustrated, or are not

illustrated at all; on the cher hand, some paperbacks, like The Story

About Ping, feature copies of the same fine illustrations which appear

in the hardbound edition of tha* title.

Probably the best course to follow is to benefit from the advantages

of both kinds, by purchasing some paperbound books and some hardbound books,




depending upon your needs. Suppose the children find a favorite story,

like Curious George, in an expensive hardbound book, and all want to read

it at once. You might decide to buy one hardbound edition and several
copies of the paperbound edition; the children will be satisfied, and the life

of the hardbound edition will be extended.

Paperbound Books in Print (PBIP) is a useful resource book for buying

paperba;ks. PBIP includes an author indeX, title index, and subject index
of paperbound books currently for sale. Children's books are divided into
juvenile fiction and juvenile non-fiction. PBIP is not annotated, but it
does give prices and a complete directory of the publishers who will sell
you the books. If your library does not nave a copy of PBIP, you éan buy
a cumulative issue for $9.25 from

R. R. Bowker Company
1180 Avenue of the Americas
New York, New York 10036

A paperback source used by many schools is:

Scholastic Book Services (SBS)
904 Sylvan Avenue
Englewood Cliffs, N.J. 07632
(for states east of the Mississippi)
5675 Sunol Blvd. ,
Pleasanton, California 94566 N\
(for states west of the Mississippi)

SBS distributes free their Readers' Choice Catalog, an annotated listing

of 900 paperbacks and other materials including wall charts, maps, teachiné
picture portfolios, and book record combinations. After you decide which
titles you want to buy, you can check those titles against PBIP or SBS
lists to see whether the books are available in paperbound editions.

Buying Hardbound Books

You may prefer the sturdy qualities of hardbound books, and, of course,

not all titles appear in paperback editions. Hardbound books are usually
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purchased from one of three kinds of sources.

Buying books from your local bookstore.

A well-;tocked retail bookstore with knbwledgeable pefsonnel is
almost as good a resource as a public library. You can examine the book
before you buy, and usually you can carry the book away with you immediately,
without waiting for the ordering process. [However, you may sacrifice.in

cost what you gain in time; although some retail bookstores do grant dis-

counts, not all are in a position to do so. Some bockstores do not stock
foo‘\""’:fgc 4 1ibrary-bound books.*
, onN

Buying Books from the publisher.

If you decide to buy only a very small pnumber of books, or if you
select the books of one particular publisher, you may prefer to order
books directly from the publisher. Although most publishers prefer to
sell their books through wholesalers, some publishing houses do not, so
a direct order is the most efficient way to buy their books.

Before you send an order to a publisher, write to him to inquire about
his procedures and services. Most publishers grant a discount to schools:
all distribute catalogs or title lists complete with prices. Very few 4ﬁﬂfvm+€ ’:

~ publishing houses provide book processing services,** but many make re- on flbéf
inforced binding or library binding available. Most do not send examination
copies for you to review before you decide to buy, but sometimes arrange-

ments can be worked out to return a book which does not meet your needs. 1

Most publishing houses charge the book buyer for shipping and postage costs.

Shipments are usually sent immediately after an order is received, unless

the book is not in stock.

Publishers' catalogs and addresses are available in public libraries

and from your state government's department of public instruction or library
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services agency. (The names of government departments vary from state to
state.) Don't select a book only on the basis of what the publisher's
catalog says about it; the catalog is an advertising device which calls
attention to the best features of the book and does not point out its

weaknesses.

Buying books through a book jobber or wholesaler.

Some publishers prefer to sell their books through a wholesaler.
Because this process increases the sales volume, it often results in
lower prices and additional services. If your order is for books from a
number of different publishers, you will have less paperwork and possibly
@ higher discount rate if you send a single order to one wholesaler,
rather than several orders to the various publishers.

When yca order from a wholesaler, use either his order blank or your
official letterhead, and be sure to keep a copy in your files.

Include this information:

a. The date of ordering.
b. Your name, professional title, and address.
c. Complete shipping and billing address.

\
d. List the books in alphabetical order by publisher.

Indicate for each book:
publisher
author's last name, followed by his first name
exact title; don't abbreviate
number of copies
price
publication date

edition or volume number, if there is one

type of binding (library binding* or other)

e
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There are advantages to dealing with a wholesaler located near your
community. If the wholesaler is nearby, his book display rooms can be
visited by the people in your center who are responsible for selecting
the books. Another advantage is that shipping expenses will be lower if
book shipments don't have to travel great distances.
To gather information about wholesalers' services, we sent letters
of inquiry to almost thirty wholesalers across the country. Of those who

replied, eleven indicated that they offer children's books. The chart

below explains their services.

TP
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*What is '"Library Binding?"

Heavy-duty binding reinforces a book and increases its durability.
Many schools and children's libraries find that the library bound books
last longer in strenuous use than do the books with publisher's binding.
As a matter of fact, in some cases the sturdy binding outlasts éhe
thoroughiy thumbed pages, and the book has to be discarded anyway. If
you are concerned about the extra protection provided by library binding,
you migﬁt be interested in the standards for library binding or "prebinding"
which were issued in 1963 by the Library Binding Institute, 160 State Street,

Boston, Massachusetts 02109. The Library Binding Institute Standards for

Library Binding specified that any book sold as library bound must be

stripped of its original binding, pages checked for sequence and omission,
sewn through its folded sections by hand or by machine, and glued along
its back. The back is then lined either with tough back lining paper or
witﬁ.lining fabric, before being encased in a cover of hard-rolled binders
board. The binders boa;d is covered in buckram, a heavily sized, stiff
fabric of linen or cotton. Anf’paiﬁt or ink used in illustrations on the

buckram must be resistant to abrasion, cracking and peeling. Lettering must

N\
be done in impressed gold or colored inks. If the buyer so requests, a

- protective coating can be applied to the exterior. Check the wholesalers'

chart below to see which distributors make library binding available to

their customers.




65
**What is '""Book Processing'?
If the books you order will be put into a school library, or if you
plan to buy a large number of books over a period of time, you may decide
to order processed books. Usuaily processing is done by a book whole-

saler, although a few publishers offer the service also.

When you order a prc-essed book, you will receive:

-a complete set of catalog cards, usually using the Dewey
classification scheme and the Sears subject headings; these cards,

when filed together, will provide a complete annotated index of
your book collection.

» -labels pasted to the book's spine showing the.subject of the
book. '

-a book pocket pasted inside the book. i

-a book card to go into the pocket; if books 'are to be taken
home, you can use the book cards to keep a record of what child
has which books.

-a protective, sometimes decorative, plastic book jacket.
"Loose" kits are offered separately by some wholesalers. If you

prefer to do your own processing, you can order such a kit which includes

the same items for a lower cost.
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